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Abstract

As a member of the University of Alaska you will soon be required to become familiar
with, and use, Google mail (Gmail). This short guide will show you how to best make
use of Gmail to organize and improve your contacts with students and others. You will
also learn how to implement the free Google office tools (Google Docs) to add ele-
ments of collaboration and peer review to your online courses.
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Introducing Gmail

Gmail is a full-featured webmail program that includes support for essential webmail
functions including labeling, a very accurate spam filter, a powerfully advanced search
feature, and an easy-to-use address book that includes the ability to group contacts
and to import and export your contacts from other programs.

Furthermore, you have the ability to chat with your contacts in real-time using an in-
tegrated instant messaging feature called Google Talk. You can customize your pre-
ferred language, add signatures to your email, create vacation auto-responders, send
and receive email from other accounts (even one’s that aren’t Gmail-based), create
filters, enable forwarding, and change the look of your Gmail interface.

Gmail has almost unlimited storage space for your e-mail as well. No more will you
have to worry about deleting messages over two or three months old.

One of the nicest features of Gmail is that messages are automatically saved in the
Drafts folder as you type. Thus, if something happens while you are writing your mes-
sage, whatever you typed is automatically saved in the system, so when you log back
into Gmail your message will still be ready to be finished or sent.

Address Book

Before you start using Gmail you’ll probably want to

add your contacts to the Gmail address book, which is Compose Mail

called just ‘Contacts’ in Gmail. Go ahead and click the Inbox

Contacts link on the left-hand side to get started. Starred
Chats {2

Click one of the insert contacts button above the words Sent Mail

My Contacts to add an individual contact or a group. Eﬁ:

Or, click the Import link on the right-hand-side to im- Spam

port contacts from an excel spreadsheet (CSV format Trash

works best). Click the Export link to export your exist- Contacts

ing Gmail contacts to a spreadsheet in CSV, or vCard

format.

+2][+ &] | search contects import | Export | Pri

When you add a contact individually you can add many details about the contact includ-
ing name, title, company name, e-mail address(es), phone numbers(s), address(es), in-
stant messaging address(es), notes, and even a picture if you have one.



Google Apps

Composing Mail

Once you have your contacts in Gmail you might want
to send a message! Just click the Compose Mail link
under the University of Alaska banner in the upper-left-
hand side of the page.

Your compose mail interface will look familiar to other
e-mail programs. You’ll have a send button, a discard
button, a to field, subject field, and the body of the mes-
sage, a signature if you’ve added one (under settings),

and an editor for formatting your e-mail message.

You may also notice a button that says Save Now, which
allows you to manually save an e-mail you are working
on in the Drafts folder (located on the left-hand side of
the screen). But you usually don’t need to use this but-
ton because Gmail automatically saves your messages

Send Save Now Discard
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every few minutes. Note in the screenshot how it says Draft autosaved at 3:38 PM. This

is just a note to let you know when Google automatically last saved your e-mail mes-

sage. If your computer goes offline suddenly, your e-mail message will still be available

for you to finish and send when you get back online.

You can format your messages using the formatting toolbar. Options for formatting

your messages include bolding, italics, underline, font, text color, lists, indenting, quo-

tations, text alignment, and there is even a spellchecking tool.

When you’re done crafting your message, just click the send button.



Using Labels and Archiving

You use labels to organize your mail. Now, you don’t have to of = - Labels
. . . [Imap)/Sent
course, but labeling your mail makes it easy to find messages once  (imapTrash
Migrated

your mailbox gets overwhelmed with mail. You could also just star o4 emails

the message and come back to it later, but labeling has the added ==
advantage of cutting down the size of your inbox and also allow-

ing you to put a name on the message that will make it easy to

retrieve later using the search tool, or just by clicking the name of "=~

{

the label on the label sidebar, which will bring up all messages with

[Imap)/Sent 1
that specific label. Think of a label as a folder or a category. [ImaplTrash |
Migrated !
To label a message just click the checkbox next to the message gldSerails ]

M label
you want to label and select the Labels drop-down menu above i

your message. In the drop-down select the label you want to ap-
ply, or create a new label by typing the name of the label in the text field.

Searching your Mail

; Show search options
SearchMail || Searchtheweh | Showsearch options
Create a filter

A particularly useful feature of Gmail is the ability to search your mail for messages. It’s
not just a basic search either; it’s a very powerful search that allows you to search the
from, to, body, and subject fields of your messages. Moreover you can choose what
words to include in your search and which one’s not to include. You can search by date
range. Last but not least you can search in your inbox, any of your labels, your trash,
sent mail, and even your spam box for messages that match your search criteria.

Changing Settings

You can change certain settings in your Gmail account to streamline it to your way of
working. Click the Settings link in the upper-right-hand corner of the page to access
the settings dialog.

In the settings dialog, you’ll see multiple tabs including: General, Accounts, Labels, Fil-
ters, Forwarding and POP/IMAP, Chat, Web Clips, Labs, and Themes. The General tab is
selected by default. Here you can change your preferred language (the default is Eng-
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lish), your picture, signature, and vacation responder. Whenever you make changes to
the settings in any of these tabs click the Save Settings button at the bottom of the

screen to save your selections.

In the Accounts tab you can add other email addresses you use frequently. Doing so
will allow you both to receive messages from other accounts you specify and send
messages from those other accounts. This is a very efficient feature!

The Labels tab is just a shortcut for adding, renaming, and deleting your labels.

To add a new theme to your Gmail account select the Themes tab and choose the
theme you think looks best. If you don’t like any of them select the link that says
Choose your own colors.
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Introducing Google Docs

™ New ~ B Upload | *Share ™Moveto~ MHide [ Delete Rename More actions v

= _| Allitems Name Folders / Sharing
A Owned by me
A Opened by me
¥7 Starred
7| Hidden
] Trash
# Saved searches
= [ Allfolders
_| ltems notin folders
[ Items by type
= Shared with...
No items

With Google Docs you can easily create documents, spreadsheets, and presentations.
The amazing thing is they all work fairly similarly to what you would expect from the
Microsoft Office products, except of course they are completely online.

You’ll find Google Docs to have most of the common features of Microsoft Word, Ex-
cel, and PowerPoint, although it is missing some features that are less commonly used.
For most people however, the features that are included will be sufficient. In any case,
you don’t need to replace Microsoft Office. Think of Google Docs as a supplementary
toolkit for online collaboration.

Once you’re logged into Gmail, click the Documents link in the upper-left-hand corner
of the page to visit Google Docs. At first because you haven’t yet created any docu-
ments you will see a virtually blank interface, save for some buttons on the top, and
links down the left-hand side.

Next to the University of Alaska logo is a search field where you can search all your
documents if you have any - by the words included in them, or by what they are named.
You can also search documents by type.

Below the search bar is a toolbar Browse your computer to select a file to upload:
‘ ‘[ Browse.. ]
Or enter the URL of a file on the web:

where you can choose options

such as creating new documents, 1 |
What do you want to call it? (if different than the file name)

spreadsheets, presentations, or \ |

folders, uploading existing docu-

ments, sharing and moving docu-

ments, hiding, deleting, and re-
naming documents.
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You can upload documents you have created from other programs. You can upload
HTML, plain text, Word, Rich Text, PowerPoint, CSV, XLS, and PDF documents. Just
select the Upload tool button, find the file on your computer, or the Internet, you want
to upload, give it a name, and click Upload File.

On the right side of the main page you’ll see various options for filtering your files. For
example, you can choose to see all the things you have hidden or trashed. You can
also view any searches you have performed in the past as long as you saved them. You
can also view documents by type, such as PDF, and you can view documents you have
shared with specific individuals; just click the item by which you wish to filter and the
main documents area will be updated to reflect your filtering.

Documents

G00gle Docs

Untitled edited on 4/30109 1:32 PM by Sage Adams

File Edit View Inset Format Table Tools Help
H & o ™~ styles v Verdana vipt v B I U Av &~ Lnk i &€ B EE=E ¥

Select New > Document to create a new document. When you first create a document
you'’ll see it has a title which is Untitled by default. You can either select File > Rename
to change the name to something else, or you can just start typing. The first words you
type will become the title of the document but don’t worry, you can always change it
later!

Notice how the menu and toolbar look roughly similar to Microsoft Word, but with
many fewer bells and whistles. Some of the most useful features include the various
editing tools, the ability to share and collaborate on documents, and revision history.
Let’s discuss the editing tools first.

Help
Besides all of the regular tools such as being able to save, ;ﬂ;eckwelling Cil+shitek
rename, and load documents, format text, insert links, [La"ng'u;g;;f;spe.,ing, "
add tables, find and replace text, and insert images, there Z”U'::"‘V’V"U‘m °"'*S"'"'i
are some editing tools that are really handy and surpris- R — »

Manage document bookmarks...

ing given that these are free, online tools that anyone

Revision history

can use.



There is, for instance, a very good spell checker. There is also a language setting, so if
you are writing your documents in a language other than English, you can change the
language setting and the spellchecker will work with the new language. Finally, there
is a word count feature and a dictionary and encyclopedia. All these tools are available
under the Tools menu.

You can easily insert a table of contents, head- TN Fomat Table Tools el

ers or footers, and footnotes as well. These tools 5 206 .

are all available under the Insert menu. 2 Drawing...
Link... Ctrl+K

As you can see, Google Docs provides many use- = = Table..
G2 comment Ctri+M

ful tools for creating and editing documents.
. . . . ec’ Footnote
But the most innovative feature is the ability to
2 Special characters...

collaborate on documents. No longer will you — . " .

have to send hefty attachments to students and T T ————

peers - attachments that routinely get ‘lost’ on Header

the web or put in spam boxes. No longer will R

Table of contents

you need to worry needlessly about whether a
Bookmark...

student has the same version of MS Word, Excel,

or PowerPoint. You, or your students, can now

create a document on the fly and allow others to view or edit it. This is a great tool for
commenting on student work or allowing students to work together on projects.

To share a document with someone, just click on the Share drop- =

down menu in the upper-right hand corner and select Share with = #evores

Email as attachment.

Others. Another dialog will open that will allow you to invite peo- nd message tocolaborlo

ple to either collaborate or view your document. You can add as  vewsswespase ereven
many e-mail addresses as you like, so you could send a document

to all your students. They, in
Invite people

rn, can sen ments th
turn, can send documents they ® ascollaborators O as viewers

create to you or any of the other
students. You can even publish
the document so anyone in the

. Separate email addresses with commas.
UA system who knows the link Choose from contacts

can view it! Invite collaborators

If you’ve shared your document
. e Advanced permissions
with others and you don’t like Collaborators may invite others

the changes they’ve made, y0U Only the owner may change this

can revert the document back to [ anyone at UA may viewrv} this document at:
hittp: ifidocs google comiadalaska . eduwDoc?id=ddwn2fpg_1dgfibSgn
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a previous version. This feature is called

« Back to editing

‘revision history’. Because Google Docs

Revision Last Edited

saves your files automatically ever few
minutes, that’s a lot of drafts you can re-

[J Revision0 3 hours ago by Me

« Back to editing

vert to. This is a very handy feature!

Spreadsheets

Unsaved spreadsheet

Compare Checked

Changes
no text added

Compare Checked
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Select New > Spreadsheet to create a new spreadsheet. When you first create a

spreadsheet you’ll see it has a title which is Untitled by default. You can either select

File > Rename to change the name to something else, or you can just start typing. The

first words you type will become the title of the spreadsheet — don’t worry; you can

always change it later.

Notice how the menu and toolbar looks roughly similar to Microsoft Excel, but with

many fewer bells and whistles. Some of the most useful features of Google Spread-

sheet include the various editing tools, the ability to share and collaborate on docu-

ments, and revision history. Most of these features we’ve already covered when we

talked about Google Docs, but we’ll cover some of the editing features specific to

Google Spreadsheet here.

Google Spreadsheet has many of the features
you would expect from a spreadsheet program
such as the ability to save, rename, and load doc-
uments, format cells, freeze rows and columns
to make them easier to work with, create noti-
fication rules, find and replace text, and insert

images.

[iEE Tools  Form  Help

Row above

Row below

Column left

Column right

Z Formula...
1k Chart...

A Comment Shift+F2

™) Gadget...
&l Image...

) Drawing...

S

Average
Count
Max
Min

More formulas...




Google Spreadsheet also has an awesome collec-
tion of formula for you to choose from. To insert
a function into a cell or range of cells select Insert
> Formula ... > Formulas to open up the Formulas
dialog box. When you explore the formulas dialog
you’ll see there are quite a few formulas to choose
from, just as there are in Excel.

You can also insert charts and gadgets into your
spreadsheets. Gadgets are little widgets created
by Google and other application developers, to
give your spreadsheets added functionality. You
can include gadgets such as Gantt and organi-
zation charts. To insert a gadget select Insert >
Gadgets and choose from the collection. If you’d

rather just have a chart select Insert > Charts.

Presentation

JNUTIEA FTeSentation edted on May 1, 2008 306 PM by Sage Adams ()

Google Apps

Insert a formula (]
Math ABS o
Financial ACOS
Logical ACOSH
Date ASIN

ASINH
Lookup ATAN
Statistical ATAN2
Text ATANH

5 CEILING

Engineering

COMBIN
Info cos
Google COSH

~OLINT A
=ABS(number)

morex»

Double-click to insert into spreadsheet

m Edit Slide Insert Arange Help
Slide 10f 1 +1010) d T &

Click to add title

Click to add subtitle

Select New > Presentation to create a new presentation. When you first create a pre-

sentation you’ll see it is called Untitled Presentation by default. Select File > Rename

to give your presentation a good name.

Notice how the menu and toolbar look roughly similar to Microsoft PowerPoint. Just

like Google Documents and Spreadsheet you have various editing tools, the ability to

share and collaborate on documents, and revision history available to you. Most of
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these features we’ve already covered, but we’ll discuss some of the editing and other
tools available specifically to Presentation here.

Google Presentation has many of the features you would expect from a presentation
program such as the ability to save, rename, and load documents, change themes and

background, find and replace text, insert images, shapes, and video, and arrange slides.

You also have the ability to upload presentations you’ve created in Microsoft PowerPoint
or in Google Presentation. Simply select File > Upload a Presentation to do so. You can also
import slides that you’ve already created by selecting Insert > Import Slides.

Once you have made your presentation you can download it as a PowerPoint presen-
tation, if you wish, so you can present it like you normally would. Just select File >
Download Presentation As... and choose to download your presentation as a PPT,
PDF, or text file.

Once you are ready to present, it’s very easy to show or share a presentation in Google
Presentation as well. Just select the Start presentation button in the upper-right-hand
corner to begin your slideshow. You’ll see a link in the slideshow you can share with
anyone else so they can see your presentation. You can even text chat while showing

your presentation to others.

Additional Resources

10 Reasons to use Gmail: http://mail.google.com/mail/help/about.html

Why use Gmail? http://www.youtube.com/watch?v=uBbmiQhuAhU [video]
Gmail for your Phone: http://www.google.com/mobile/default/mail.html
Google Docs for Educators: http://www.google.com/educators/p _docs.html
Getting Help with Google Docs: http://docs.google.com/support/?hl=en

Google Docs in Plain English: http://www.youtube.com/watch?v=eRqUE6IHTEA [vid-
eo]

Google Docs Templates: http://docs.google.com/templates

Sites created within the UA System: https://sites.google.com/a/alaska.edu/sites/sys-
tem/app/pages/meta/dashboard/categories

Getting Help with GoogleSites: http://sites.google.com/support/?hl=en
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Google Sites allows you to make collaborative websites quickly and easily. You don’t
need any technical knowledge to create a website on Google sites. You can design
your own using a tool editor similar to the one in Blackboard or you can just use one
of the many customizable templates available for free. You can upload files and at-
tachments to your site and embed rich content.

To get started creating a new Google Site simply select the Sites link at the top-left-
corner within your Google Apps account and click the Create new site button that
you see. YoU’ll then be directed to another page that looks as follows:

Mail Calendar Documents Sites Contacts

Create new site in alaska.edu

Name your Site:

Your site will be located at this URL:
https://sites.google.com/a/alaska.edu/
Site URLs can only use the following characters: -.A-Z a-z.0-9

Choose a theme (currently: using leeberg

More Options

Name your site. Your URL (or address) will be created automatically for you - al-
though you can change it if you want. Select the theme you want to use from a
template and click Create Site. That’s all there is too it! Making a website has never
been so easy.

Once you’ve created your site you can add links to the navigation menu, create pag-
es, edit pages, and allows others to see or edit your pages as well so you can work
together on the site. Google Sites act like wikis in that people can collaborate easily
while also preserving a log of who changed what and when so you can undo edits
others have made. Google Sites is a great tool to use in classrooms to allow students
to work together in knowledge creation.

You can attach files to sites and also comment on pages people have created. This is
a great way to provide feedback to student work within Google Sites.

Google Apps
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Digital Literacy

What do we mean when we talk about digital literacy? Is it a our ability to effectively
navigate through a digital environment? How do we communicate effectively with
others with so many tools at our disposal? How do we access information productive-
ly when the amount of information available continues to grow exponentially? The
level at which we respond to these questions is evidence of our digital literacy.

The Internet is an environment capable of presenting a multiplicity of formats - text,
audio, and video all at once. It enables us to interact with information and people
from around the world synchronously or asynchronously. These affordances are
changing the very nature of how we communicate with each other - at home, with
extended family and friends, and at work.

Digital literacy isn’t a set of skills that are “nice to know”. It is something we, as edu-
cators, must master well enough to pass onto our students. They must learn these
skills to be successful in the professions we are preparing them for.

This section will introduce you to tools to assist with reading and interpreting data,
reproducing/manipulating it, and discerning its validity.

KEYBOARD SHORTCUTS

Keyboard shortcuts aren’t just for programmers. Knowing the keyboard shortcuts for
repeated tasks may seem like something small, but they save a great deal of time.

Command PC MAC

Select All CTRL+a Open Apple + a
Cut CTRL + x Open Apple + x
Copy CTRL+c Open Apple + ¢
Paste CTRL +vVv Open Apple +v
Undo CTRL+z Open Apple +z
Find CTRL +f Open Apple + f
Help F1 Open Apple +?
Minimize all windows Windows Key + m Open Apple + m
Switch windows ALT + Tab Open Apple + Tab
Close window ALT + F4 Open Apple + w
Select multiple from list Shift + Click Shift + Click
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USING THE CONTEXT MENU

The context menu is another short-

cut to access commands in a pro- Ugle POFE NS
gram. While using the context menu Home Tools for your classroom
our classroom
isn’t as fast as using a keyboard s G anoncmgentiom
y
1 posters g:omljt'z"zrzxém Search Web for "Google for Educ...” > ‘ze
ShOFtCUt it is Stl” faSter than usin ammunity Gougle Page Creator ar  Advanced Dork: > Lome
)
examples of teacher wo Do not record visits to this site. (B) |Iy:
a program’s menu bar. Access the Yo casarame: o A ;"
Your Menuitem
H _cli H H Search rofessor hare
context menu by right-clicking if . e B el
you’re on a PC, or CTRL +clicking if © Ceodication | Sy
] & News © Scribefire >
yOU re ona Mac. G iGoogle Search Google for "Google For Educ...”
U wesens (SR
Be aware that commands available Create Zatera Item and Note from Selection
‘Web Developer >
in the context menu change de- Newly featured pj _eusoueen > ition
. @ Custom Search E 9 E
pending on what part of a program ® oo otobood
you are in. Knowing when certain oty 2

Browse all classroom activities »

options are available saves time by Browse all posters »
allowing you to keep your cursor
close to your work instead of surfing the main menu.

PASSWORD MANAGEMENT

Something that is difficult to guess but easy for you to remember your the goal when
creating passwords. A good password is patterned but not predictable. The pattern
assists with memory recall, but inevitably, you will find yourself forgetting a login from
time to time. Maintain a master file of passwords but be sure that file is safe from pry-
ing connections on your computer. There are password management programs that
can keep your passwords safe and accessible. You can also keep your master file on an
encrypted flash drive (just don’t lose it!).

Checking the validity of the site where you enter your personal information is as im-
portant as keeping your passwords secure. When using your passwords online pro-
tect yourself by checking that the address of the page(s) you enter your user/pass on
begins with https://. This indicates that your information will be transmitted over the
network securely.

Look at the rest of the address and ensure it belongs to the domain owned by the
entity/company/person it should. Look at the spelling of the domain. Fraudulent web

sites often use misspellings of popular web site names to trick users into sending their
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sensitive information to the site.
Don’t:

e store passwords on Post It Notes that you then leave on your computer screen

¢ use short words, names, dates, SSN, any easily accessible information about your-
self

¢ any of the above spelled backward
¢ email your user/pass to anyone

e transmit your user/pass over IM

Do:

¢ Use a combination of 8 or more letters, numbers, and special characters
e check for https://
e ensure the web site domain is valid and correct

e change your password periodically even if it has not been compromised

THE BROWSER

Your web browser is a window
onto the web and if you find
yourself spending more and
more time online that brows-
er should be helping to make
that time more productive.
Finding a browser that is right
for you and customizing it to
fit your particular needs are
the first steps. A good brows-
er to start with is FireFox.
FireFox is highly customizable

and incorporates features
such as tabs and a pluggable
architecture. The pluggable architecture enables you to install extensions and plugins
to enhance the functionality of your browser easily without having to program it your-
self. FireFox is also open source software with a rich community that contributes in or-
der to continuously make the browser better. FireFox is a free download available at:
http://getfirefox.com
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Tabs

Tabs are a mechanism that allows you to open many web pages in the same browser
window. This can reduce desktop clutter and assist in organizing your workspace by
giving you a way to display all pages related to one task in one window,.

FireFox enhances the tab feature even further by allowing you to implement Session
History. Your Session History will remember how many windows and tabs you had
open during your last session (or previous sessions) and open them all for you the
next time you restart your browser.

& Google For Educators - Mozilla Firefox (B [=1]
File Edit View History delicio.us Bookmarks Tools Help @ 2

GHEXEE@® P A PE ) [Tl http:fiwew.google-comfeducatorsftc® | ~| (@] v | Press d button | cool)

Share on Tumblr  NoteinReader Share on Facebook  TwitThis  my del.icio.us  post to del.icio.us My Delicious Preview ~ Save to Delicious Preview Diigolet  Clip to Evernote  ~moourl~ »

o) AddThis ... B Reacbur... | @) sateiie...  |[C| doratit... Google v @ ) Rasmus... Apricot Sl pownivs... | IT 156reat... | O mas
=) =
5 gl
bod O L)g € ForEducators
4 Education Home Tools for your classroom
@ Toots foryour classroom Since we launched Google for Educators, many teachers have come to us with Featured Product
@ Classroom activities stories of how Google products are helping them in the classroom. Here, we'd like to
Classroom posters share some nfwl'!at weVe heard about the products that comprise Google tools for *Google Custorm
- educators, including three new products, Google News, Google Page Creator and Search Engine is
; Teacher Community Google Groups. And be sure to check out some examples of teacher work in the incredibly useful for
) new classroom activities section. Lastly, we've added some handy tips posters, teachers.
which you can print out and hang in your classrooms, computer labs and libraries. Essentially, you

There are numerous extensions that enable you to customize the functionality of
your browser to help you with your online tasks. Think of extensions as tools and
your browser as a toolbox. Depending on the job you’re doing, you will need differ-
ent tools in your tool box.

Extensions can seamlessly connect you to online services you may already use such
as a bookmarking service such as del.icio.us or Diigo, a photosharing site like Flickr
or Picasa, or to your own blog. By extending Firefox to integrate with other services
you use online you no longer have to visit those sites as often. You can browse the
Mozilla web site to see what sorts of extensions are available:
https://addons.mozilla.org.

Here are a few extensions to get you started.:

¢ All-in-One Sidebar
Lets you quickly switch between sidebar panels, view dialog windows such as
downloads, extensions, and more in the sidebar, or view source or web sites in the
sidebar.
https://addons.mozilla.org/en-US/firefox/addon/1027
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Clear Cache Button

Adds a clear cache toolbar button. After installing the extension, find the clear
cache button in the toolbar customization area. Drag it onto your toolbar to make
it available.

https://addons.mozilla.org/en-US/firefox/addon/1801

Xiniah Here
Have a visual text editor at any time, even when one isn’t available.
https://addons.mozilla.org/en-US/firefox/addon/1449

Foxmarks Bookmark Synchronizer

Install Foxmarks each computer you have Firefox installed on and it will work si-
lently in the background to keep your bookmarks synchronized across all comput-
ers. You can also log in to my.foxmarks.com to manage your bookmarks from any
computer.

https://addons.mozilla.org/en-US/firefox/addon/2410

PDF Download

PDF Download relieves the irritation experienced when encountering PDF files on
the Web. Whenever you click on a PDF file, PDF Download lets you know before
trying to open it, and then offers you choices such as downloading, opening, or
converting it straight to HTML.
https://addons.mozilla.org/en-US/firefox/addon/636ScribeFire

Zotero

Helps you collect, manage, and cite your research sources. Automatic capture of
citation information from web pages. Stores PDFs, files, images, links, and whole
web pages for access later. Visit www.zotero.org for full information and the quick
start guide.

https://addons.mozilla.org/en-US/firefox/addon/3504

ScribeFire

ScribeFire is a full-featured blog editor that integrates with your browser and lets
you easily post to your blog.

https://addons.mozilla.org/en-US/firefox/addon/1730
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BASIC

Home:
http://www.mozilla.com/firefox/
Extensions & Themes:
https://addons.mozilla.org/
Support Forum:
http://forums.mozillazine.org/

SEARCH KEYBOARD SHORTCUTS

Find Again F3

Find as You Type Link '

Find as You Type Text /

Find in This Page Ctrl + F
Find Previous Shift + F3

GENERAL KEYBOARD SHORTCUTS

Add Bookmarks Ctrl + D
Bookmarks Ctrl + B
DOM Inspector Ctrl + Shift + |
Downloads Ctrl +J
Full Screen View F11
Help F1
History Ctrl + H
Page Source Ctrl + U
Print Ctrl + P
Refresh Page F5
Refresh Page & Cache Ctrl + F5
Save Page As Ctrl + S

MOUSE SHORTCUTS

Back Shift + Scroll Down

Forward Shift + Scroll Up

Open Link in Background Tab Ctrl + Left Click or Middle Click
Open Link in Foreground Tab Ctrl + Shift + Left Click

Open Link in New Window Shift + Left Click

Alt + Scroll

Middle Click on Tab

Double Click on Tab Bar

Ctrl + Scroll UP

Ctrl + Scroll Down

Scroll Line by Line
Tab Close

Tab New

Text Size Decrease
Text Size Increase

NAVIGATION KEYBOARD SHORTCUTS

Back Alt + Left Arrow
Down One Line Down

Down One Page PageDown

File Open Ctrl + O
Forward Alt + Right Arrow
Frame Next F6

Frame Previous Shift + F6
Home Page Alt + Home
Jump to Address Bar Ctrl + L

Jump to Search Bar Ctrl + K

Page Bottom End

Page Top Home

Stop Esc

Tab Close Ctrl + W

Tab New Ctrl+T

Tab Next Ctrl + Tab

Tab Previous Ctrl + Shift + Tab
Tab Select Ctrl +[1-9]

Up One Line Up

Up One Page PageUp
Window Close Alt + F4
Window New Ctrl + N

LOCATIONS

Cached Elements

C:\Documents and Settings\[username]\Local Settings\Application
Data\Mozilla\Firefox\Profiles\[profilename]\Cache\

Profile Manager

Close Firefox. From the "Start" menu, select "Run", type "firefox.exe
'

User Profile Folder

C:\Documents and Settings\[username]\Application
Data\Mozilla\Firefox\Profiles\xxxxxxxx.default\

Advanced Configuration

Address Bar: about:config

Cache Info

Address Bar: about:cache

Plugin Info

Address Bar: about:plugins

TEXT KEYBOARD SHORTCUTS

Copy Ctrl+ C
Cut Ctrl + X
Delete Del

Text Size Decrease Ctrl + -
Text Size Increase Ctrl + +
Text Size Default Ctrl+ 0
Undo Ctrl+Z

TIPS/TRICKS

Block Popup Windows
Tools -> Options -> Web Features
Customize Toolbars

Right click on a toolbar and chose customize toolbar. To add icons
drag and drop them on the toolbar. To subtract icons drag them from
the toolbar to the "Customize Toolbar" window.

Desktop Shortcut to Current Page

Drag the icon in the address bar to the desktop

Make Firefox Default Browser

Tools -> Options -> General -> Set Firefox As Default Browser
Manage Cache, Cookies, History and Passwords

Tools -> Options -> Privacy

Set Home Page

Tools -> Options -> General -> Home Page

Tabbed Browsing Options

Tools -> Options -> Advanced -> Tabbed Browsing

For use with Firefox running on a Windows machine. OS X users should use Cmd instead of Ctrl and Option instead of Alt. Based on the work of David

Tenser. Last Updated: 06.21.06.
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If you would like this... Type this...

Headings and Subheadings

e <h1>Title</h1>
TI t I e <h2>Heading</h2>

o <h3>Subhead</h3>
H e a d I n g <h4>Topic</hg>
<h5>Subtopic</h5>
SUbheading <h6>Sub-subtopic</h6>
Topic
Subtopic
Sub-subtopic

Bold text
_ This text is bold This text is <strong>Bold</strong>

[talic text

_ This text is italicized This text is <em>italicized</em>

Line break

If you would like to break text into two | If you would like to break text into <br/>
lines without creating a new paragraph. | two lines without creating a new paragraph.

Non-breaking space

There are three non-breaking spaces There are three non-breaking
here &nbsp;&nbsp;&nbsp; spaces here.

Citing a reference

Gone with the Wind is a very long novel | <cite>Gone with the Wind</cite> is a very long
novel.

Bulleted list

e [tem1 <ul>

e [tem2 <li>Item 1</li>
e [tem 3 <li>Item 2</li>
e Item 4 <li>Item 3</li>

<li>ltem 4</li>

</ul>

Numbered lists

1. Item 1 <ul>

2. Item 2 <li>ltem 1</li>
3.Iltem3 <li>Item 2</li>
4. ltem4 <li>ltem 3</li>

<li>ltem 4</li>

<Jul>
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If you would like this... Type this...
Indenting a block of text
Using blockquote tags will <blockquote> Using blockquote tags will
indent your text from both the indent your text from both the left and right
left and right margins. Ideally margins. Ideally is should be used for lengthy
is should be used for lengthy quotations.</blockquote>
quotations.

Creating paragraphs with space before and after

When using Smart Text, Blackboard rec- | <p>When using Smart Text, Blackboard recog-
ognizes your carriage returns and adds a | nizes your carriage returns and adds a space
space between paragraphs. between paragraphs.</p><p>HTML does not
recognize carriage returns; you must add para-

HTML does not recognize carriage re- graph marks</p>

turns; you must add paragraph marks.

Creating a link to another web page

The Center for Distance Education offers | The <a href="http://www.distance.uaf.
many online courses. edu”>Center for Distance Education</a> offers
many online courses.

(Note: To create your link, place the URL be-
tween the quotation marks.)

Making your link open in a new window - not in the Blackboard

frame

The Center for Distance Education offers | The <a href=""http://www.distance.uaf.edu”
many online courses. target=""_new’’>Center for Distance Educa-
tion</a> offers many online courses.

(Note: To create your link, place the URL be-
tween the quotation marks.)

Making an email link

Please email your assignments to youre- | Please email your assignments to

mail@uaf.edu when you have finished | <a href=""mailto:youremail@uaf.edu”> youre-

them mail@uaf.edu</a> when you have finished
them

Linking an image

7" <img src=""http://pathtoyourimage.com/image.
@ MOAd jpg” alt=""The iTeach logo: />
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Personal Learning
Environments

A Personal Learning Environment (PLE) is a combination of a philosophy of learning
and communication facilitated and supported by a personalized collection of tools,
techniques and resources. In today’s increasingly technologically connected (and
sometimes co-dependent) educational environment, educators and students alike—
after all, teachers are themselves lifelong students—-should pay some attention to their
PLE... because each is creating one whether they realize it or not.

' INFORMATION
FLUENCY

The Philosophy: Information Fluency

Underlying the operations and processes of the PLE is the concept of Information Flu-
ency (IF). Information Fluency is a model that builds on the skills of traditional digital
literacy, integrating technology with domain (discipline) specific knowledge, critical
thinking, presentation, participation and communication skills.

Domain Knowledge is the “stuff” we teach. However, this is not limited to discipline
specific information and facts, but also:
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e knowledge of information resources such as publications, databases, search
tools, web resources, etc.

e understanding of the community of learners, enthusiasts and professionals
in that area

e tools needed to browse, explore and discover needed information
e methods for storing, managing, retrieving and sharing

Critical Thinking is something every educator thinks about and probably has a pet defi-
nition for. The intent with the Information Fluency model is that critical thinking is
represented by the ability to:

e analyze and evaluate information

e conceptualize and integrate new learning
e analogize and create parallels

e formulate and answer questions

e use knowledge for problem-solving

e think tangentially and orthogonally

Most important of all, to be complete critical thinking skills must involve paying attention
to oneself and modifying one’s own behavior to improve understanding and ability.

Presentation and Participation represent a trend toward increased emphasis on learn-
ing community, both inside and outside the classroom. Presentation and participation
include traditional activities, such as in-class presentations and readings, but also new
activities and forums possible due to the affordances of technology, including partici-
pation in discussion boards, collaborative activities using tools like wikis and Voice-
Threads, blogging and participation in social networks.

Important characteristics of presentation and participation include:

e theability to create effective presentations designed for the specific audience
using the appropriate media

e comprehension of context, tone and basic rhetoric
e knowledge to re-purpose information successfully for use in new contexts

e a developed capacity for handling, evaluating and integration commentary
and criticism from others

e anunderstanding of the processes and value of self-reflection

These three core areas work together to create Information Fluency. As you can see,
combinations that involve just 1 or 2 of the areas won’t really have the desired outcome:
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FLUENCY

Information Fluency isn’t just a theoretical concept, but one which has practical ap-
plication throughout any course. It is a lens by which you can evaluate individual out-

comes, assessment and activities in your course and the course as a whole.

In this diagram we have mapped some common activities, products and characteris-
tics of understanding to the Information Fluency triad. In real, messy world of actually
developing a course and teaching these lines are often not nearly as explicit... a liter-
ally accurate diagram would look much like a cloud of electrons than these spoke and
wheel simplifications:

read = research
listen * observe

question
explore

public performance
written « oral * vis
kinesthetic)
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The Tools and Techniques of the PLE

Information Fluency provides a model for educational activities; the Personal Learning
Environment is the place where those activities happen. Just as learning activities and
their products map to the three areas that comprise Information Fluency, those activi-
ties and their products can be mapped to different tools and resources.

While each person will naturally evolve their own PLE, adding and discarding parts as
needed, it can be useful to examine the tools and resources other people use. You can
view a large collection of PLE Diagrams from an assortment of educators (and some
students) on the EdTechPost wiki: http://edtechpost.wikispaces.com/PLE+Diagrams.
I’'ve selected a few to illustrate the diversity in tools, application and philosophy.

Alec Couros (http://educationaltechnology.ca/couros/) created this visualization as
part of his PhD dissertation, illustrating the networked teacher. The resources Alec
surrounds himself maybe facilitated technology, but include people, documents and
media:

i, WA

] Sl Colleagues -

Tool/Content Development \ Popular

ip

Communities Media

@ The Networked Teacher :ff;:a' =4
Digital Photo Resources
e \ . /

Lecal Community
Bookmarking

Conferences

Jared Stein (http://flexknowlogy.learningfield.org/) attempted to capture some of
the complexity of his PLE including some very specific items and not forgetting his
hobbies and enthusiasms. Note that this kind of rendering looks more complex than
it actually is, as simple behaviors can work themselves through the social network in
various ways:
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Jeremy Hiebert (http://headspacejblog.blogspot.com/) is quite interesting because he
gets directly at what the network has allowed him to do in the past and will allow him
to do in the future. The Collect, Connect, Reflect, Publish cycle is important:

Personal Learning Environment

Your identity: contact info, interests, walues, reputation
Your network: contacts, collaborators, teams, teachers, mentors, colleagues, or zati . authors, friends , family, information, sources
past past present present future future
What You've Done What You've What You're What You're ‘What ¥ou Want What You
& Leamed Doing Learning to Do ‘Want to Leam
e-partfolios, portfolios, credeitiab ELA LMS, blogs. contact FE Hlig ity 43Things, IEF,
resumes/CV, storage student administration i i online communities, pursuits, career PDP, learning
annotated bookmarks, | | d3ta statements and | oL ?U,; LMS, blogs, booklist, plans, desired goak, desired
blag. artifacts (photos Semonstiations o ttlesitasks, activity subscriptions, who credentials, credertiak, skil
media, descriptions) leaming, LhS data, B you're learning with pessible lifestyles, development,
blag skill development
N /d ~

Self-Directed Lean

ng Tools

EL%, e-portfalios, aggregators, blogs,

wikis, e-mailfInd, feed s plicing,

book marksphoto sharing, online
ities, project m.

do lists, authoring software

£ i
Collecting Reflecting Connecting Publishing
Agaregating, bining, R i i Feople and information: Select, modify, combine,
= toring % pts, 1 . group: ing, shared attribute, target and
arganizing, filtering and synthes ing, journalling’ goalsfeonce ptefvis ionss publish. e-portfolio, blog,
prioritizing artifacts’ blogging, privatefpublics interestefraluesstagss CMS, authoring s oftware,
contactsfinform ation group- permissiors inform ation print, burn, send

Jeramy Hisbert 20085
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Finally, because these diagrams can seem a bit daunting, D’Arcy Norman
(http://www.darcynorman.net/) boils the whole thing down to its essential: you + tools
that let you learn from and work with smart people (and, | would add, smart resourc-
es):

s people

[ Boge | [[commnities | [ Fick ) [ Fuitte. H ematil }

| ne

Getting Started

Keeping in mind the aforementioned “Collect, Reflect, Connect, Publish” idea and the
last simple, but effective, diagram, the question becomes: how do | get started?

In fact, you have already started. Even before reading this you’ve used search engines
and email, you’ve probably developed some method for storing information and links
to use later, you’ve found ways to share interesting information with other people.
In addition many of you will participate in some online discussions and have probably
used social media such as YouTube. Here are some specific ways you can get started
building up your own PLE during this workshop:
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Collect

Many people make the mistake of considering the blog as a publishing tool to share
with other people... but it is also a great place to store information that is of use to
you. In fact, it might be best to consider most tools in your PLE (and most social tools
in general: wikis, blogs, social bookmarking systems, etc) as utilities for your personal
productivity first and as a publishing mechanism second (if at all). Many of the network
effects generated through one’s Personal Learning Environment come from “passive”
activities that aren’t directly meant for or directed to other people, but feed into the

ecosystem nonetheless.

For example, in the post below | have noted some resources for learning about the
PLE. I’'m collecting these first and foremost for myself... but by collecting these re-
sources “out in the open” | am contributing something that may turn out to be useful
to others, both inside the eLearn community and outside.

Some resources for investigating the PLE

s Graham Atwell's Marrated Presentation and Paper on PLE's as the future of
education

Tags:

Reflect

It is important that you have places to engage in reflective activities. Again, the eLearn
community provides tools for that. You can use your blog for this as well. By setting the
appropriate privacy level you can, if you wish, limit your reflections so that only other
members of the eLearn community or even just yourself can see them. This last is par-
ticularly useful if you are a “write it down to know what | think” kind of person and your

reflections are intensely private or simply not ready for prime-time.

The eLearn community also allows you to create a group, which can be public or pri-
vate, moderated membership or open enrollment, where you can reflect, discuss,
share links, etc. For instance, here | have created—in just a few clicks—a group to

discuss a particular topic in more depth and/or privacy than otherwise:
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au  Individual Identity, Creativity and Social Learning

wac
-

A

Information Admin Options

Discussion of social networks and connected learning wirit the Quick Add -

individual processes of contemplation and creativity.
Members: 1
Latest Activity: 10 seconds ago

Members (1)

Fa

Connective or Collective Intelligence?

Atthe heart of the debate is individual identity... does the idea of a conneciive rather than a
protect individual identity from being "overwritten” or is that merely an assertion that creates a circula

Is this really a class struggle?

Discussion Forum v, Edit
§ Collective Intelligence
i Started by Chris Lott 12 seconds ago.

Connectivism Links

[~ o]

pedagogy of the connected: facilitating e-Educative transformation
Tags: c
Posted by:

Connect

You likely already have various ways to directly connect to others—email is perhaps
the most common—>but there are many ways to connect to colleagues locally and
from around the globe. Connections are meaningless if they aren’t relevant, but they
are perhaps the most powerful force in education when you find the right one. Many
people have a hard time finding “their” community. It can take a while, but remember
that you are already the member of one community: eLearn, and also a much larger
one that you may not have interacted with much: the group of educators improving
and enhancing their educational efforts with technology.

Connections aren’t made just by sharing information or providing a directed resource. A
very important part of joining a community—or creating one—is informal interaction, par-
ticularly discussion and comments. It’s amazing how often one informal comment or
one incidental resource shared out to the world can be the key to a profound change
for someone else! Here I’'m commenting on an article to share a resource that the origi-
nal poster—and anyone else reading that post—might find useful:
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Hi, this is Sage Adams, Instructional Designer. | just signed up to this Ning page: | like the design. Awesome work Christen!

I've already been in touch with the iTeach participants about getting s on their Google Apps acc _ It can be a painful
process moving over to Google Apps but it is worth it. We'll be dlscussmg S0Mme thhe ways to use Gongle Apps in your online
classroom and for organizing your e-mail and documents, spreadsheets, and presentations on Monday. It'l be a lot of fun!

See you all on Sunday (for the potluck). Or Monday if you can't make that

1 Comment

Comment by just now
m The pain is worth it, that's for surel No more full ma|lh0xes Real search. A web client that doesn't stink up the
i joint! This video: hit e.C ate =9 4RoQ is a nice intro to the gmail part of Google
Apps... which is just the hegmmngl

And remember... the eLearn community is just the beginning! An advantage of the
socially networked age is the ability to learn from—and interact with—people with im-
mense amounts of talent and experience from just about everywhere. The quickest way
I’ve found to join in these global conversations is to comment on their blogs, communi-
cate via Twitter, or share links with them. I’'ve been fortunate enough to learn from many

people this way who | never would have otherwise. For example, with Twitter:

¥ iconolith @fncll maybe people are planning contingencies for the recent
L outbreak of hamthrax.

budtheteacher @fncll: | hear you. Thanks for the clarification.

fncll @budtheteacher Gotcha. But it's not necessarily a reason

NOT to either. My point was just to note that they work for me and that
IS a reason

sleslie @Mmcll haven't run into that yet but had heard of the issue. 1= but
liking the "spaces” and "expose” functions to virtually expand workspace

fncll @sleslie Let me know when you figure out a dual-monitor
solution. | need the space and the apple cinema display doesn't cut it.

budtheteacher @fncll: And | was trying to say that liking something
isn't necessarily a good reason to use/do it. Poor Twitter use on my part.
Sorry.

budtheteacher @fncll: You said they were "well-received” by some of
your students. | assumed, perhaps wrongly, that you were saying they
liked sbhs.

s B 0O

fncll @budtheteacher | fail to see a reasonable parallel between
using step-by-step instructions to learn and eating chocolate.

fucci RT @fncll | cant believe the Bacon Flowchart is edging toward
A 100K views. http:/itinyurl.com/2zlvpu

=
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Publish

In a way, almost every use of social software such as blogs, wikis, and open discussion
forums is a kind of publication. The simplest transformation engendered by new media
is changing the publication process from one where most people had to choose be-
tween forcing their way through gatekeepers or having almost no reach to an egalitar-
ian system where global publication was in the hands of everyone (for better and for
worse). In this environment words matter more than who you know and the scope and
duration of the publication is practically unlimited. And in the educational sphere the
size of one’s audience is much less important than their suitability—the right 10 readers
are worth 1000 idle passers-by, and your words—at that moment they need them—

worth any number of irrelevant publications with more readers.

THE

FISCHBOWL

R WINNER
Create A Movement ed U bl ; g

awards2007
This TED Talk by Seth Godin is worth 17 minutes of your time. After you watch most influential post

it, some thoughts are below the embed.

2006
EfuBlog Awards
Nominee

Best Group
Blog Finalist

TED id

Y

double-click
any word

» | share | @) |- o000 o000

Here are a few semi-random thoughts that were generated by this talk. 'm not
saying that he's necessarily right about everything, but he raises some
interesting questions that are worth thinking about.

‘What do Ido for a living? Seems like a simple question, but — as Seth Godin [ Subscribe to posts



Understanding By Design







Understanding By Design

The ISTE

National Educational Technology Standards (NETS-T)

and Performance Indicators for Teachers

Effective teachers model and apply the National Educational Technology Standards for Students (NETSeS) as they design, implement,
and assess learning experiences to engage students and improve learning; enrich professional practice; and provide positive models for
students, colleagues, and the community. All teachers should meet the following standards and performance indicators. Teachers:

1. Facilitate and Inspire Student Learning and Creativity

Teachers use their knowledge of subject matter, teaching and learning, and technology to facilitate experiences that advance student
learning, creativity, and innovation in both face-to-face and virtual environments. Teachers:

b.

C.

d.

promote, support, and model creative and innovative thinking and inventiveness

engage students in exploring real-world issues and solving authentic problems using digital tools and resources

promote student reflection using collaborative tools to reveal and clarify students’ conceptual understanding and thinking, planning,
and creative processes

model collaborative knowledge construction by engaging in learning with students, colleagues, and others in face-to-face and virtual
environments

2. Design and Develop Digital-Age Learning Experiences and Assessments

Teachers design, develop, and evaluate authentic learning experiences and assessments incorporating contemporary tools and resources to
maximize content learning in context and to develop the knowledge, skills, and attitudes identified in the NETSeS. Teachers:

b.

design or adapt relevant learning experiences that incorporate digital tools and resources to promote student learning and creativity
develop technology-enriched learning environments that enable all students to pursue their individual curiosities and become
active participants in setting their own educational goals, managing their own learning, and assessing their own progress
customize and personalize learning activities to address students’ diverse learning styles, working strategies, and abilities using
digital tools and resources

provide students with multiple and varied formative and summative assessments aligned with content and technology

standards and use resulting data to inform learning and teaching

3. Model Digital-Age Work and Learning

Teachers exhibit knowledge, skills, and work processes representative of an innovative professional in a global and digital society. Teachers:

a.

b.

C.

d.

demonstrate fluency in technology systems and the transfer of current knowledge to new technologies and situations

collaborate with students, peers, parents, and community members using digital tools and resources to support student success

and innovation

communicate relevant information and ideas effectively to students, parents, and peers using a variety of digital-age media and formats
model and facilitate effective use of current and emerging digital tools to locate, analyze, evaluate, and use information

resources to support research and learning

4. Promote and Model Digital Citizenship and Responsibility

Teachers understand local and global societal issues and responsibilities in an evolving digital culture and exhibit legal and ethical
behavior in their professional practices. Teachers:

b.

o

advocate, model, and teach safe, legal, and ethical use of digital information and technology, including respect for copyright,
intellectual property, and the appropriate documentation of sources

address the diverse needs of all learners by using learner-centered strategies and providing equitable access to appropriate digital tools
and resources

promote and model digital etiquette and responsible social interactions related to the use of technology and information
develop and model cultural understanding and global awareness by engaging with colleagues and students of other cultures using
digital-age communication and collaboration tools

5. Engage in Professional Growth and Leadership

Teachers continuously improve their professional practice, model lifelong learning, and exhibit leadership in their school and professional
community by promoting and demonstrating the effective use of digital tools and resources. Teachers:

a.
b.

d.

participate in local and global learning communities to explore creative applications of technology to improve student learning

exhibit leadership by demonstrating a vision of technology infusion, participating in shared decision making and community

building, and developing the leadership and technology skills of others

evaluate and reflect on current research and professional practice on a regular basis to make effective use of existing and emerging digital
tools and resources in support of student learning

contribute to the effectiveness, vitality, and self-renewal of the teaching profession and of their school and community

Copyright © 2008, ISTE (International Society for Technology in Education), 1.800.336.5191 (US. & Canada) or 1.541.302.3777 (Intl), iste@jiste.org, wwwiiste.org. Al rights reserved.
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Introduction

Understanding by Design provides a flexible framework for the pragmatic develop-
ment of online courses. Of all the material we have reviewed, we believe this method
best serves our purposes for the thoughtful design of curriculum.

Using a “reverse engineering” approach, we will explore the desired outcomes for
your course, and then work backward to create a rich learning experience for your
students. Along the way, we’ll talk about “understanding” - what it really means and
how you’ll recognize when your students achieve it.

Credits and Sources

Our primary resource for this method is the 2nd edition of Understanding by Design,
written by Grant Wiggins and Jay McTighe. We’ve provided a copy in your packet of
materials. A workbook is available by the same authors; from this workbook we’ve
chosen a handful of worksheets that we find particularly useful. We’ve secured reprint
permission and included copies in your binder. While the binder as a whole is licensed
under Creative Commons - and free for you to share with others simply by giving at-
tribution - the pages from Understanding by Design and the accompanying workbook
are copyright protected.

Agree or Disagree?

“Teaching and learning are two sides of the same coin.”
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Understanding By Design: Second Edition, Grant Wiggins and Jay McTighe. (pg. 18)

Understanding By Design

Figure 1.1
UbD: Stages of Backward Design

1. Identify
desired
results.

2. Determine
acceptable
evidence.

3. Plan learning
experiences
and instruction.
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3-Minute Response

What do students want to know when they come to your class?

What do they need to know?

What do students always get stuck on?

Write one thing that students need to understand before
they go on to the next level (i.e., the next course in the disci-

pline):
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Understanding By Design Professional Development Workbook, Grant Wiggins and Jay McTighe. (pg. 69)

A Big Ildea . . .

(description)

Provides a “conceptual lens” for prioritizing content.

A Big Idea refers to core concepts, principles, theories, and processes that should serve as the focal point of
curricula, instruction, and assessment. Big Ideas reflect expert understanding and anchor the discourse,
inquiries, discoveries, and arguments in a field of study. They provide a basis for setting curriculum priorities
to focus on the most meaningful content.

Serves as an organizer for connecting important facts, skills, and actions.

Big Ideas function as the “conceptual Velcro” for a topic of study. They connect discrete knowledge and skills
to a larger intellectual frame and provide a bridge for linking specific facts and skills. A focus on these larger
ideas helps students to see the purpose and relevance of content.

Transfers to other contexts.

Discrete facts do not transfer. Big Ideas are powerful because they embody transferable ideas, applicable to
other topics, inquiries, contexts, issues and problems. Because we can never cover all the knowledge on a
given topic, a focus on the Big Ideas helps to manage information overload. Big Ideas provide the conceptual
throughlines that anchor a coherent curriculum.

\Manifests itself in various ways within disciplines.

Big Ideas are typically revealed through one or more of the following forms: a core concept (e.g., adaptation), a
focusing theme (e.g., man’s inhumanity to man), an ongoing issue or debate (e.g., conservative vs. liberal), a
puzzling paradox (e.g., poverty amidst plenty), an important process (e.g., writing process), an authentic prob-
lem or persistent challenge (e.g., illiteracy, voter apathy), an illuminating theory (e.g., Manifest Destiny), an
underlying assumption (e.g., the markets are rational) or differing perspectives (e.g., terrorist vs. freedom
fighter). Additional examples of these Big-Idea categories are provided on the next several pages.

Requires uncoverage because it is an abstraction.

A Big Idea is inherently abstract. Its meaning is not always obvious to students, and simply covering it

(i.e., the teacher or textbook defining it) will not ensure student understanding. “Coverage” is unlikely to cause
genuine insight; understanding must be earned. Thus, the idea must be uncovered—its meaning discovered,
constructed or inferred by the learners, with the aid of the teacher and well-designed learning experiences.
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An Enduring Understanding . . . o

(description)

Involves the Big Ideas that give meaning and importance to facts.

Enduring understandings are made up of the concepts, principles, and theories that weave many facts into
revealing and useful patterns. They involve the (few) organizing priority ideas that enable us to make sense
of past lessons, conduct current inquiry, and create new knowledge.

Can transfer to other topics, fields, and adult life.

Such understandings endure in that they enable us to make vital and informative connections in our
learning—as students and as adults. For example, the idea that “might does not make right” applies to both
playground disputes and international diplomacy.

Is usually not obvious, often counterintuitive, and easily misunderstood.

An understanding is an inference, not a fact. It is an insight derived from inquiry. Key understandings in
intellectual fields (e.g., in physics: Objects remain in motion at a constant velocity if no force acts on them) often
violate common sense and conventional wisdom. They are thus often prone to misunderstanding by students.
These understandings therefore cannot be covered; they must be uncovered.

May provide a conceptual foundation for basic skills.

Though skill-based teaching in mathematics, foreign language, and physical education does not seem to deal
with “understandings” in most units, all skills derive their value from the strategic principles that help us
know when and how to use the skill. The understandings also justify the use of a skill (e.g., the student who
can explain why you should use a bent-arm pull in swimming freestyle) and enable the student to extend the
use of the skill to new situations (e.g., the use of bent-arm pull in backstroke).

Is deliberately framed as a generalization—the “moral of the story.”

An understanding is a generalization derived from inquiry. It is the specific insight that should be inferred
from study of the topic (not just the stating of the topic)—what we want the student leaving the study to real-
ize. Note: The enduring understanding of a unit might be that there is no single agreed-upon understanding,
or that people disagree about how the issues, facts, text should be understood.

lInder<tandino Rv De<iocn Profe<<ional Develonment Workbook Crant Wiooine and lav McTiche (nho 11c)
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Understanding By Design Professional Development Workbook, Grant Wiggins and Jay McTighe. (pg. 91)

Essential Questions (o]
(description)

Have no simple “right” answer; they are meant to be argued.

Essential Questions yield inquiry and argument—a variety of plausible (and arguable) responses, not straight-
forward facts that end the matter. They serve as doorways into focused yet lively inquiry and research. They
should uncover rather than cover the subject’s controversies, puzzles, and perspectives. They are intended to
result in conclusions drawn by the learner, not recited facts. For example, Does art reflect culture or help
shape it? Can we look but not see? Why do “seers” see what the rest of us don’t? Does the artist see more
clearly or look elsewhere?

Are designed to provoke and sustain student inquiry, while focusing
learning and final performances.

Essential Questions work best when they are designed and edited to be thought provoking to students,
engaging them in sustained, focused inquiries that culminate in important performance. Such questions often
involve the counterintuitive, the visceral, the whimsical, the controversial, the provocative. For example, Is
the Internet dangerous for kids? Are censorship and democracy compatible? Does food that is good for you
have to taste bad? Why write? Students develop and deepen their understanding of important ideas as they
explore these questions.

Often address the conceptual or philosophical foundations of a discipline.

Essential Questions reflect the most historically important issues, problems, and debates in a field of study.
For example, Is history inevitably biased? What is a proof? Nature or nurture? By examining such questions,
students are engaged in thinking like an expert.

Raise other important questions.

Thought-provoking Essential Questions are naturally generative. They lead to other important questions
within, and sometimes across, subject boundaries. For example, In nature, do only the strong survive? leads
to What do we mean by “strong™ Are insects strong (since they are survivors)? What does it mean to be
psychologically strong? Inquiries into human biology and the physics of physiology also follow.

Naturally and appropriately recur.

The same important questions are asked and asked again throughout one’s learning and in the history of the
field. For example, What makes a great book great? Are the Harry Potter novels great books? These questions
can be productively examined and reexamined by 1st graders as well as college students. Over time, student
responses become more sophisticated, nuanced, well-reasoned and supported as their understandings deepen.

Stimulate vital, ongoing rethinking of big ideas, assumptions, and prior lessons.

Essential questions challenge our unexamined assumptions, the inevitable simplification of our earlier learning, and
the arguments we may unthinkingly take for granted. They force us to ask deep questions about the nature, origin,
and extent of our understanding. For example, In light of fractions, place value, irrationals, and negative square
roots—what is a number? Is it “democratic” to have an electoral college? What IS a friend? Can the enemy of my
enemy be my friend? What is a story, if a story has no clear plot or moral? Is history more of a story than a science?
What are the implications for studying history, if so?
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Case Study 1

User:Jbmurray/Madness - Wikipedia, the free encyclopedia 4/29/08 4:29 PM

User:Jbmurray/Madness

From Wikipedia, the free encyclopedia
< User:Jbmurray

This is an essay; it contains the advice and/or opinions of one or more
~ Wikipedia contributors. It is not a policy or guideline, and editors are not
obliged to follow it.
lﬁ

Please update the page as needed, or discuss it on the talk page.

Was introducing Wikipedia to the classroom an act of madness leading only to mayhem if not murder?

Reflections on the use of Wikipedia in the University of British Columbia's course SPAN312, "Murder,
Madness, and Mayhem: Latin American Literature in Translation," Spring 2008.

Contents

1 Wikipedia: unloved but ubiquitous in academia
2 Assignment: to create a featured article

3 Initial considerations: the advantages of wikipedia
4 Initial considerations: potential pitfalls

5 First steps: "our" project begins

6 First lesson: "this may be deleted"

7 The FA-Team: synergy, good and bad

8 Research: and then research again

9 Other observations: a professional piece of work
10 Pointless? No argument

11 Notes

Wikipedia: unloved but ubiquitous in academia

At present, wikipedia hovers at the fringes of academia, like an uninvited guest. Wikipedia's aims are
eminently academic, concerned with collecting, processing, storing, and transmitting knowledge. Judging by
the number of the site's articles and readers (http://www.alexa.com/data/details/traffic_details/wikipedia.org) ,
it has been remarkably successful at promoting a culture of intellectual inquiry. Yet it is fairly consistently
derided by academics themselves.

Still, everybody uses it, in one way or another, even if they might want not to admit to the fact. Above all, our
students use it, openly or otherwise (as they are often explicitly told not to cite wikipedia article in term
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papers), but without necessarily knowing how it works. They are told that wikipedia is bad, but they are not
often told why; and of course, they find it an incredibly useful resource.

Assignment: to create a featured article

I decided to include wikipedia as a central part of a course I was teaching in the belief that it was only by
actively contributing to the encyclopedia that students would learn about its weaknesses, as well as its
strengths. And also with the idea that they would thereby, and perhaps rather incidentally, improve articles in a
field (Latin American literature) in which in my experience wikipedia has been especially weak.

Wikipedia was to occupy a central part of the course, but it was not to be the centre itself. This was not a
course about wikipedia but rather, as with my other courses, its focus would continue to be on Latin America
and on the reading of a set number of Latin American literary texts. In this case, a course entitled "Murder,
Madness, and Mayhem," these texts were a series of dictator novels, by authors ranging from the nineteenth-
century Argentine Domingo Sarmiento to the contemporary stars of Latin American letters, Gabriel Garcia
Mairquez and Mario Vargas Llosa. These books are neither short nor simple; most of the students' time would
be spent reading these hefty tomes, and most of the class time spent explaining and discussing them.

So there was little direct discussion of wikipedia in the classroom. Rather, the assignment was that, in groups,
the students should edit (and in a couple of cases create) wikipedia articles on the texts and authors that we
were covering, and that over the course of the semester they should bring these articles up to what in wikipedia
parlance is called "featured article" status.

When setting that assignment, I had not really comprehended how ambitious it was. Wikipedia defines a
"featured article" as an article that "exemplifies [its] very best work and features professional standards of
writing and presentation." And its standards are, in fact, impressively high. Indeed, it is a central paradox of
wikipedia that its standards are impeccable, even as its actual performance so often lags far behind these
standards. To give some indication: fewer than 0.1% of wikipedia's articles are featured articles.

Indeed, as far as I can tell, while wikipedia has been the subject of numerous educational assignments, from
universities as far apart as Sydney, Hong Kong, Minnesota, and Leiden, this would be the first time in which
students were explicitly asked to create featured articles.

Initial considerations: the advantages of wikipedia

In addition to teaching (somewhat indirectly) students the weaknesses as well as benefits of wikipedia, as well
as (perhaps incidentally) improving the encyclopedia's coverage of Latin American issues, there were other,
more positive, reasons justifying my choice of assignment.

I liked the idea that students would be engaging in a real world project, with tangible and public, if not
necessarily permanent, effects. In the end, an essay or an exam is an instance of busywork: usually written in
haste; for one particular reader, the professor; and thereafter discarded.

It is a lamentable fact that, with rare exceptions such as in the Composition classroom, students are seldom
motivated to re-read and reflect upon their own work. Indeed, they often scarcely even glance at the comments
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professors laboriously write up on their work: understandably given that there is usually by this stage no
chance to change things further, they are interested in the grade, and that is it. Students seldom learn about the
importance of revision to good writing. And yet on wikipedia, revision is (almost) everything: contributors are
called editors precisely because their writing is a near-constant state of revision.

Moreover, here they would be contributing to pages that in some instances (the article on Gabriel Garcia
Mirquez, for instance) received over 60,000 page views per month. Even the least visited articles they were
writing receive several hundred monthly visits. Here they would be writing for a public audience, also one that
almost uniquely was in a position to write back, to re-write and comment upon what they were writing.
Indeed, working on wikipedia had the potential to become a collaborative process: students would have to
collaborate not only with each other, but also with fellow editors or wikipedians who they met only on the
wiki itself.

Finally, I liked the notion that the grade that they would receive for this assignment would come from outside
the class itself; that their work would be judged by its external impact, and not by the professor's personal
judgement (however professional that might be). I declared from the outset that a group that turned its article
into a "featured article" would receive an A+, no questions asked; and that groups that achieved "good article"
status (a lower hurdle, though good articles still account for only about 0.15% of wikipedia's total) would
receive an A. The assignment grade, in other words, would be determined by collective, public, peer review.

Initial considerations: potential pitfalls

I have to admit that I had not really considered too many possible pitfalls to the plan. I recognized it was a bit
of an experiment, but was happy to give it a go. In any case, this was not the course's sole assignment or
method of evaluation: students would also have to write weekly blogs
(http://posthegemony.blogspot.com/2008/01/span312.html) on their reading; there was a midterm; and also a
final paper.

(Later in fact I dispensed with the final paper, but only after a secret and anonymous ballot among all the
students, for which I said that change would only be made if two-thirds of the class agreed; in the end 85%
voted in favor of scrapping the final paper and so expanding the role given to wikipedia in the final
assessment.)

My one fear was that students might end up in unconstructive and even perhaps discouraging edit wars. An
edit war is, in essence, a pushme-pullyou debate between editors who cannot agree as to what should be in an
article. Quickly, as elsewhere in online interactions, such disagreements can become bad-tempered and
provoke the intervention of wikipedia administrators who may decide to "block" one or both of the offending
individuals. I knew this all too well as, in an exploratory foray on wikipedia a few months prior to the class, I
had found myself (usually inadvertently) caught up in such wars, and had even once been blocked for a while.

There is always a danger to allowing students to interface directly with the public sphere. And we have a duty
of care to them in some way, which is perhaps why so much educational technology (above all WebCT) is
sealed off from the "real world." Plus it would hardly be productive were one of my students prevented from
continuing his or her assignment thanks to a wikipedia block! I crossed my fingers and hoped that this
eventuality would not occur.
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First steps: "our" project begins

I was not a complete newbie to wikipedia; indeed, I had made a number of edits and created several articles,
though these were mostly what are called "stubs," that is short, preliminary versions of articles. I had not really
previously worked in sustained fashion on a wikipedia article. But I felt I more or less knew my way around,
and had a sense of wikipedia culture, even though I was (and to be honest often still am) baffled by some of
the more arcane technical and procedural details in what is by now a labyrinthine behemoth of an enterprise.

On the other hand, therefore, I felt I could sympathize with the students' likely sense of intimidation at the task
before them. Only one or two students had ever edited wikipedia before. Few showed much sign of particular
sophistication with web markup and the like, let alone wikipedia's special (albeit simplified) brand of code. I
felt I could appreciate their mystification when, having probably for the first time clicked the button marked
"edit this page" that is the hallmark of wiki software, they came across a confusing mass of indecipherable
squiggles.

To establish some kind of framework, and to seek support, I registered the project at a wikipedia page
dedicated to such things, indicated on each article included within the project that it was part of an educational
assignment, and constructed a "project page" outlining our goals. I also left messages at various other related
wikipedia projects (which are basically groups of wikipedia editors who focus on a particular topic such as
literature or South America), even dropped a note at the encyclopedia's in-house newspaper, the Wikipedia
Signpost, announced the project in class, asked students to register an account with wikipedia, and more or
less sat back and hoped for the best.

You may notice that I have been talking about "our" project and "our" goals. I usually try to use such inclusive
language in class: "we" are reading the texts "together"; "we" are trying to figure out how to interpret them.
But here the sensation was quite palpable: from quite early on I felt that I was on the line also with this project;

and this feeling would only grow stronger in subsequent weeks.

First lesson: "this may be deleted"

Early on in the semester, at a point by which everyone had now been expected to register and begin
experimenting with editing, I brought my computer to class and went through some of the basics. Hooked up
to a projection unit, I showed the students on the big screen where the "edit" tab was, how to make a minor
edit (I changed one word (http://en.wikipedia.org/w/index.php?
title=University_of_British_Columbia&diff=prev&oldid=184559766) on our own university's wikipedia
article), and how to make a more major edit (I stubified (http://en.wikipedia.org/w/index.php?
title=Great_Northern_Way_Campus&diff=prev&oldid=184561202) the page of an article associated with the
university, which was manifestly plagiarized from an external website).

Then one student asked me to show them how to create a new page. Two of the articles they were working on
did not exist at the outset, so I created one of them: El Sefior Presidente, which started off
(http://en.wikipedia.org/w/index.php ?title=The_President_%?28novel %29&oldid=184563569) containing as its
sole text "El Sefior Presidente is the title of a novel by Miguel Angel Asturias." I then moved on to some other
page, before coming back to the new page just a couple of minutes later... and this was the first lesson. For I
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discovered to some embarrassment (and in front of the entire class) that within sixty seconds some other
wikipedia editor had already pasted a huge pink banner (http://en.wikipedia.org/w/index.php?
title=The_President_%?28novel%29&direction=next&oldid=184563696) on our freshly-minted page that said
"This page may meet Wikipedia’s criteria for speedy deletion." "The bastards!" I said under my breath, and
proceeded hurriedly to change the article's content to "El Sefior Presidente is the title of the most important
novel by Nobel-prize-winning novelist Miguel Angel Asturias," anxious that our little project would not be
sunk before it had barely begun.

But of course if I had actively wanted to teach the students that editing wikipedia was an exercise in
negotiating with an entire community of fellow readers and editors, I could hardly have chosen a better way to
do it. I have discovered (since) that for other educational assignments on wikipedia, often students have been
encouraged to draft their articles away from the public gaze, and to upload them to the encyclopedia's public
pages only once they were ready for general scrutiny. Here everything has been open and exposed from the
start. But I don't regret this in the slightest. Indeed, it has allowed, I think, for some of the project's greatest
strengths...

The FA-Team: synergy, good and bad

For it was not long before we stumbled across our first, and by far the most important, piece of good luck.
Though nothing came of my messages to the various pre-existing wikipedia projects (most of which, as far as
I can see, are defunct or, more likely, simply overwhelmed), it so happened that a small group of experienced
wikipedia editors had apparently been kicking around ideas as to how best to increase the number of featured
articles on the encyclopedia. They were calling themselves the "FA-Team" and they were looking for a project
to work on. They found us, and wrote to see if we would like any help.

Would we like any help? Absolutely!

The FA-Team divided up the project's articles between themselves, wrote welcome messages on each of the
students' user pages (which are personal pages assigned to every registered user of wikipedia, functioning as
places where editors can talk directly to each other), and embarked on an ongoing task of encouraging,
mentoring, and guiding all of us in the process of editing wikipedia articles to a high standard. These were
(and are) a very meticulous, dedicated, and above all generous bunch of people.

And the FA-Team manifested what is, I now realize, the greatest strength (if also perhaps the greatest
weakness) of wikipedia: synergy. Wikipedia editors are attracted to activity. Moreover, they are particularly
attracted to activity that involves the input of new content to the encyclopedia. A case in point is the flag that I
had received upon creating a new page: there is a whole cadre of wikipedia volunteers who keep their eyes
tirelessly on page creations, ready to pounce should an inappropriate or unencyclopedic topic be proposed.
Anyone can create a page on wikipedia, but if you create one about yourself, your garage band, or your cat, it
is likely to be deleted at lightning speed.

Equally, though many (most notably perhaps, the US comedian Stephen Colbert

(http://www.powerpage.org/2006/08/stephen_colbert_v_wikipedia.html) ) have criticized wikipedia for the fact
that anybody can add nonsensical content to any article, they most likely do not realize that there are squads of
dedicated wikipedians watching recent changes to the encyclopedia, who will swiftly eliminate patent rubbish.
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But the more constructive side to this rapid-response aspect of wikipedia also revealed itself when, within a
couple of days of my creating El Sefior Presidente, a whole number of other editors had made minor but
collectively significant formatting changes. A student then added a snippet of content that they had found on
another website. More formatting followed. So that by the very next class, that article now looked
(http://en.wikipedia.org/w/index.php ?title=The_President_%28novel%29&o0ldid=185101382) like most other
wikipedia pages: a little on the short side, rather incomplete, with a couple of half-random internet sources, but
informing its reader at least minimally about its topic; and now integrated into the greater wikipedia enterprise.

(I should note that I was not much concerned if the final product of the students' assignment was not "all their
own work"; I considered that persuading others to work with them, and working well with others, was an
integral part of the operation. Of course, one could imagine somebody cheating in this assignment, as in any
other: for instance by paying some third party to write the article for them. But in general, in fact, the wiki
software, which tracks each user's contributions, allows for unrivalled transparency as to what students are
doing, step by step, and how much, and when.)

In a sense, then, the FA-Team's intervention was not exceptional. It was simply a broader and rather more
developed instance of this same principle of synergy, of the fact that the more you add to wikipedia, the more
your activity resonates and is developed and multiplied by the activities of others. Yes, there are edit wars; but
in my experience these do not on the whole revolve around the addition of new content. We had not simply
struck lucky; we'd come across one of the basic principles of the wiki's operation.

The downside of this principle is that where wikipedia is moribund, it stays moribund. Though in theory
wikipedia is an endless hive of activity, in practice a glance at the histories of a few pages (all of which are
easily available for consultation, at the click of a few more tabs) demonstrates that they are in fact remarkably
stable. A bad article remains a bad article for a long, long time. To take a couple of instances from this project
of older (and so in fact more important) topics: the entries for Gabriel Garcia Mdrquez and Mario Vargas Llosa
have scarcely moved for years, bar a tweak here and a tweak there. Our job was to change this.

Research: and then research again

This was, then, a research assignment. The students' task was to find what in wikipedia jargon are termed
"reliable sources." One of the encyclopedia's fundamental (if, to an academic's ears, peculiarly named) tenets is
that there should be "no original research." What is meant by this in fact is that an encyclopedia entry should
not be the place to develop an argument. This is the most fundamental difference between a more traditional
essay assignment and wikipedia.

As the FA-Team had taken it upon themselves to supervise issues of formatting and procedure, students were
freed up to devote themselves to research. Here, however, lay another unexpected pitfall, though it perhaps
should not have been so very unexpected as its cause lay at the very heart of the wikipedia assignment. Indeed,
the assignment itself was aimed directly at the very problem that has perhaps most stymied it: the fact that
students fail sufficiently to evaluate their sources.

For after all, the premise of the project was that students had been using wikipedia as a source without
properly considering its drawbacks. So it should have come as no surprise then that when seeking sources for
the articles they were writing, again all too often they should make the same mistakes. They would add
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information that was unsourced, poorly referenced (and too frequently even plagiarized), or cited from what
were often enough merely other webpages and online encyclopedias.

Yet here lay also one of the great benefits of the assignment. Precisely because of wikipedia's injunction (oft-
repeated by the various members of the FA-team) that every item in their article had to be referenced, students
were forced to reveal their sources. These poor sources came to light in a way that they might well not have
were they writing a term paper. Moreover, precisely because writing on wikipedia is a process of continual
revision, they could be asked to go back and re-evaluate their sources, find better ones, and try again. Even
with plagiarism, there was no longer the need to make a song and dance about it, because at no time were they
handing in what purported to be a final product.

In short, the assignment is bringing out the weaknesses in students' research skills, but then those weaknesses
are its very presupposition. However, it is also teaching them those skills, teaching them that research (like
writing) is a process, often a lengthy one, whereby you might start with suboptimal sources (such indeed as
wikipedia itself) but then progress to look for ever better evidence for the information at hand, or for new
information that those first sources do not necessarily reveal.

Other observations: a professional piece of work

I'm writing this in what is still the throes of the project. One article, perhaps ironically the very one that I
started in class, has passed its first formal, and I should say remarkably stringent, peer review hurdle and so
has been named a "good article." My students have therefore already created, and created from scratch, part of
Wikipedia's best 0.15% content. Moreover, there are no other Latin American literary works among that
0.15%. So they have contributed what is now the very best Wikipedia article on any work of Latin American

literature. They (we?) can be rightly proud.m

As far as I am aware, this is the only educational assignment on Wikipedia ever to have directly contributed a
"good article." 2]

Of course, not everything has been plain sailing. A couple of the articles have not so far progressed very much
at all. The dream of creating twelve new featured articles will remain, most likely, but a dream. (Though
imagine: it would mean that the entire class would be awarded an A+ for what is now 40% of the course
assessment.) But I am confident that we will emerge with a spate of other good articles (two others are
currently up for review), some of which will be nominated at least for featured article status. That is a rigorous
test; this is far from being an easy option of an assignment just because it takes place on that much reviled
beast of a website, Wikipedia. If anything, quite the reverse.

And I am still far from starry-eyed about Wikipedia. Again, imagine an encyclopedia in which only a small
fraction of one per cent of the entries are what even its own editors categorize as "good." Other of Wikipedia's
weaknesses are also more apparent than ever, and even to some extent replicated within this project: the
tendency for what is already moribund to remain that way; and the reliance upon weak sources, often
plagiarized.

But in favour of Wikipedia, I should say that I had not previously realized how high its own standards are,
how rigorously they are applied, as well as how well its synergistic processes can work... if you are prepared
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to contribute your own activity and, above all, do the requisite research to add properly sourced content.
Again, I should also mention that we have been very fortunate with the particular individuals that we have
come across; though I suspect that that fortune is likely to be encountered by others, too.

As for the assignment, which is again far from over... I'd like to think that it is teaching the students research
skills and writing skills in what is very much a real world environment. They were set a medium- to long-term
goal at the beginning of the semester, and were required to work collaboratively both within their own groups
and with strangers in the public domain to plan how to achieve and deliver that goal. And their final product is
to be a professional piece of work that will be viewed by many thousands of people, a resource that is in most
cases the first port of call for future researchers, whether students like themselves or any of the many millions
from all over the world who visit Wikipedia. Most of these articles are, after all, the top hit (or very close to it)
in any internet search of the topic.

By comparison, the usual essays and exams that we assign our students really are rather pointless busywork.

Pointless? No argument

The one skill that this project does not teach the students is how to construct an argument. And of course,
argumentation, the development of a coherent series of points, the production and defence of a cogent thesis,
is indeed at the core of the academic enterprise. I value that skill very highly.

But one could argue that for most of the occupations that most of these students will be entering after they
finish their time in academia, argumentation is not in fact so important as it is in the academy itself.
Information gathering, presentation, meticulousness, teamwork, and the ability to negotiate with the public
sphere are (I hesitate perhaps to admit) much more useful to them.

Moreover, writing wikipedia does instill critical thinking, if not of the variety that is usually most explicitly
addressed at university--though perhaps it should be. Wikipedia's editors are endlessly encouraged to think
critically about the information that they come across, and also about their own writing and self-presentation.

I worry a little that I have praised this assignment too much. I would do it differently if (when) I do it again. I
should certainly admit that I have often felt that it's been something of a high-wire act, in which anything
might go wrong at any minute. It still may do so. In which case, I can always go back and edit this text...

Oh, and in the meantime please feel free to help out at Murder, Madness, and Mayhem!

(First draft, March 18, 2008)

Notes

1. A On April 10, El Sefor Presidente became Wikipedia's 2000th Featured Article. This article will be on Wikipedia's
main page on May 5. And by the end of the project, the students had brought two further articles up to Featured
standard (Mario Vargas Llosa and The General in His Labyrinth, plus another eight to Good Article standard. The
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only other Latin American literary topics at this standard are Mdrio de Andrade and Jorge Luis Borges (though
probably neither of these would make the grade nows; it's notable that in fact Wikipedia's standards are steadily rising
over time). So we have effected an exponential increase in the number of quality articles about Latin American
culture.

2. A See the clarification here.

Retrieved from "http://en.wikipedia.org/wiki/User:Jbmurray/Madness"
Categories: User essays

= This page was last modified on 29 April 2008, at 02:55.

= All text is available under the terms of the GNU Free Documentation License. (See Copyrights for
details.)
Wikipedia® is a registered trademark of the Wikimedia Foundation, Inc., a U.S. registered 501(c)(3)
tax-deductible nonprofit charity.
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Case Study 2

E Photoshop Spring 08 4/30/08 4:31 PM

| [sEARCH BLOG | [SFLAG BLOG] Next Blog»

CDE Photoshop Spring 08

Center for Distance Education e University of Alaska Fairbanks e
Microcomputer Graphics: Photoshop (CIOS F255)

Welcome!

Welcome to the
Microcomputer Graphics:
Photoshop CS3 Class Blog!

Assignment 5 - Mmm, Capitalism.

Given that the objective was to
create a composite image using three
or more of the five images provided
to create something illustrating the
old adage "Time is Money," | began
with looking at the available images.
Inspiration told me that | wanted to
use the wall clock and the coins --
keep the circular shape of the clock

Instructor

Barbara Philleo

i but have the clock face be half
ArCh ve actual clock face and half coins. |
April (148) needed to use a third image as well,
March (73) so | decided to add the bill in, since

it'd be easy to put that in with the
coins on the money half of the
image. Having decided this, | got to
work.

February (134)
January (24)

Why else would the boss pay you?

1) | opened the three images in

C on t ri b uto rs: photoshop. The clock was to be the
base of my image. Since the picture
Butterflies of the twenty dollar bill is wider than the picture of the clock and | wanted to be able to
Deb Moore have the bill fully visible while | fiddled with things, | used Image > Canvas Size to
Dana expand the image without modifying what was present.
1b) When | used Canvas Size to expand the image, | accidentally had a dark green for the
Steph — added area's colar | undid and changed it to white.
Chris P. [© OO Blogger: COE Photos...8 - Posta Comment & iarhitrary rotation to make 12 o'clock rest where it's generally
Jen i . he clock.
Jeanette ommen Jump to comment form  Close this window | Hht_clock-on-a-bigger-background to a new layer to play
Chris™" ® alaskajjc said... ge
Katie Dexter I:;S,:rn,:‘:es?'::?:,ldp: Zﬁnt:; ?:;::rf:fow;:::: :::d d be prettier if they stood out from the white background a
Dymarr others, but get the point across time is money well. ors. (I did this before moving it into the clock image as a
Wendy Jareh 2. 2008 7411 P to worry about applying something to the wrong layer.)
Soironict ' pply auto color.
Lindsay L hol to saturate the colors and brighten them up -- especially
Britt 4 bennies. :D
Leave your comment v 5dified coinage to the clock picture. (And I'm glad | have the
Sarah Shaw /- the coin picture isn't tall enough to cover all of the clock,
.BeKaH. and turning it sideways wouldn't work too well ‘cause the coins have, in general, an up-
Susan G down orientation correlating to the up-down orientation of the original picture.)

stephani hillen

7) The dollar bill also needed a bit of color-fixing, so | did that.
7b) | adjusted the levels so that the details could really be seen.
7c) | tried to use the magic eraser to erase the white areas around the dollar bill, but

p://cdeuafphotoshopspring07.blogspot.com/
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Digital Fluency Diagram

FORMATION
FLUENCY
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Agree or Disagree?

“Doing something correctly proves that you
understand what you are doing.”
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1-Minute Response

What is Understanding?
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Understanding By Design Professional Development Workbook, Grant Wiggins and Jay McTighe. (pg. 23)

The Six Facets of Understanding

Facet 1—EXPLANATION

Sophisticated and apt explanations and theories that provide knowledgeable and justified accounts of events,
actions, and ideas. Why is that so? What explains such events? What accounts for such action? How can we
prove it? To what is the action connected? How does this work?

Facet 2—INTERPRETATION

Narratives, translations, metaphors, images, and artistry that provide meaning. What does it mean? Why does
it matter? What of it? What does it illustrate or illuminate in human experience? How does it relate to me?
What makes sense?

Facet 3—APPLICATION

Ability to use knowledge effectively in new situations and diverse contexts. How and where can we apply this
knowledge, skill, process? How should my thinking and action be modified to meet the demands of this
particular situation?

Facet 4—PERSPECTIVE

Critical and insightful points of view. From whose point of view? From which vantage point? What is
assumed or tacit that needs to be made explicit and considered? What is justified or warranted? Is there
adequate evidence? Is it reasonable? What are the strengths and weaknesses of the idea? Is it plausible? What
are its limits? What is a novel way to look at this?

Facet 5—EMPATHY

The ability to get inside another person’ feelings and worldview. How does it seem to you? What do
they see that T don'? What do 1 need to experience if I am to understand? What was the author, artist or
performer feeling, seeing, and trying to make me feel and see?

Facet 6—SELF-KNOWLEDGE

The wisdom to know one’ ignorance and how one’ patterns of thought and action inform as well as
prejudice understanding. How does who I am shape my views? What are the limits of my understanding?
What are my blind spots? What am I prone to misunderstand because of prejudice, habit, and style? How do
[ learn best? What strategies work for me?
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Case Study 3: DEVM FO60

Lesson 1 Assignment:

All problems are Set I exercises. Please complete these problems along with the additional
questions on separate paper and submit with a lesson cover sheet. Also submit your Personal
Information Sheet with this assignment.

Section 1.1: 4, 10, 14, 18, 22
Section 1.2: 6, 12, 18, 20, 24
Section 1.3: 8, 22, 28, 38, 48
Section 1.4: 10, 16, 30, 42, 46
Section 1.5: 14, 20, 26, 32, 38
Section 1.6: 4, 12, 18, 26, 42

Additional Questions:
1. What concepts, if any, seemed new to you?
2. What concepts were most difficult in this lesson?

3. Which problems would you have liked to have seen more of?
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Assessment Map:
Brainstorming

Assessment Type

Instructor
Effort

Student
Effort
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Assessment Map:
Your Course

Big Ideas Assessment Type Public/Private

Important to Know and Do Assessment Type Public/Private

Worth Being Familiar With Assessment Type Public/Private
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Add Assignment Feature

One way to create an assessment is to use the Add Assignment feature in Blackboard
Using this features gives the student an easy way to submit assessments that doesn’t
involve accessing the digital dropbox or relying on an instructor’s email. Instructors
pose a problem (and attach additional files if necessary) and then gives the student the
opportunity to complete the assignment and attached a separate file and send it back
to the instructor. There is space available for comments for both instructor and stu-
dent. An entry in the gradebook is automatically created. Instructors will then grade
the assignment from within the gradebook and be able to post a grade and provide
feedback all in one place.

1. Within your Course Content area, select “Assignment” from the Select drop-down

menu (right side of window).

a. Name the assignment: This is the name that will also

Blackboard

appear in the grade center S—
@: Select: ; Learning Unit

b.  Enterthe points possible for the item: this will appear

Survey
in the grade center Assignment
Discussion Board
c. Enter the due date. This will appear in the student’s Chat
Virtual Classroom
view of the gradebook. Crann

d. Enteranyinstructions for completing the assignment.
e. Select available options

f.  Attach additional files, if necessary. You might be able to give enough infor-

mation in the instructions area without having to attach additional files.

2. When your students go to submit their assignment, they can make comments
about the assignment and then attach their file(s) to complete the assignment. Stu-
dents are also given the option to save the assignment or submit the assignment. The
submit button must be selected in order to send the assignment to the instructor.
Once an assignment is submitted it can not be resubmitted unless the instructor clears
the attempt (through the gradebook).

3. Its always a good idea to provide some explanation for your students about how
to use the assignment feature for those who may not have used it before. Something
like:

Complete this assighment by creating a document using [enter soft-

ware of your choice, i.e., microsoft word or some other word pro-

cessing program or program related to your course] and be sure to

save your file as [.rtf, .doc, or whatever your preference is]. It would

also be helpful to me if you include your last name in the file name so




Blackboard

I don’t get the files mixed up. When you have completed the assign-
ment and you’re ready to submit it, click on the View/Complete link
below. Use the “Browse” button to look on your computer for your
document and upload it to this online assignment. Share any com-
ments you have for me in the “Comments” field. Finally click on the
“Submit” button to complete the assignment. The “Save” button
will only save it so that you can come back to it at a later time.

4. Since Add Assignment is tied into the instructor’s grade center, the instructor can
see when a student submits the assignment when an exclamation point (!) appears in
the student’s column in the grade center. The instructor can then download the file(s),
grade it and send it back with additional feedback to the student. There is also a place
to add comments that will only be seen by the instructor or TA and are not seen by the
student that stay in the gradebook.

5. Youcanreview student’s assignments one at a time orinamass download by going
to the grade center and by clicking on double-down arrows by the Assignment column
header. Thenselect Assignment File Download and select whichfilesyouwanttoreview.
What will happen now is that Blackboard will create a zipped file (from all the separate
student files) that you’ll download to your desktop. The original files will always re-
main on the Blackboard server. Save this zipped file to your desktop and then double-
click on it to openit. It will create a new folder with all the separated files listed inside
of it. (Comments made by the student will also appear in this folder as separate text
files). When the assignment has been graded, the student can go back into the As-
signment, review the assigned grade and see the Instructor’s feedback or access the
feedback through their gradebook.

7 Weighted Total [/ needs grading: ©/ Progress to

- ‘Column Information
2 * Modify Column

9 Hide Column
Column Statistics

Set as External
Grade

Assignment File
Cleanup

Assignment File
Download

Clear Modified
Indicator

Cloge Menu

b




Blackboard

Creafing Tests /Quizzes/
Surveys

There are two types of assessments to create in Blackboard:

Survey: The survey option creates assessments that record answers anonymously.
Use this when you want to perform opinion polls or course evaluations. Survey re-
sults are non-graded and anonymous.

Quiz/Test: In the quiz/test option, you can assign point values to each question. Stu-
dent answers can be submitted for grading, and the results are recorded under each
student entry in the gradebook.

1. Log into Blackboard.

2. Gotoyour course area.

3. Go to your Control Panel.

4. (Click Test Manager or Survey Manger under Assessments. For this example we’ll
select Test Manager. Notice that you are able to click on the yellow triangles on the
columns to have alternative sorting options.

5. You will see Add Test on the left side Click here and you will be presented with
the a new test screen.

6. Enter a name and description for your assessment. Note that the description is
what will show up in both the content area and when a student enters the assess-
ment. The Instructions will only show when a student enters the assessment.

7. Click the Submit button.

8. The next screen asks you about the type of question you wish to ask your stu-
dent. Click the down arrow in the text box to see what question types are available.

9. Thelink called Creation Settings gives you options for your test questions. Things
like including images, files or external links to questions or answers, specifying ran-
dom ordering of answers, and specifying partial credit for answers are examples.
10. Choose your question type and Click the Go button. Questions types include:
® (alculated Formula Questions
A Calculated Formula question contains a formula, the variables of which can be
set to change for each user. The variable range is created by specifying a mini-
mum value and a maximum value for each variable. Answer sets are randomly

generated. The correct answer can be a specific value or a range of values.

Partial credit may be granted for answers falling in a range.

® (alculated Numeric Response Questions

This question resembles a fill-in-the-blank question. The user enters a number to
complete a statement. The correct answer can be a specific number or within a
range of numbers.
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® File response questions

Users upload a file as the answer to the question. This type of question is
graded manually.

® Hot spot questions

Users indicate the answer by marking a specific point on an image. A range of
pixel coordinates is used to define the correct answer. Hot Spot refers to the

area of an image that, when selected, yields a correct answer.

®  Fill in Multiple Blank Questions

This question type builds on fill-in-the-blank questions with multiple fill in the
blank responses that can be inserted into a sentence or paragraph. Separate
sets of answers are defined for each blank.

® Jumbled Sentence Questions

Users are shown a sentence with a few parts of the sentence as variables. The
user selects the proper answer for each variable from drop-down lists to as-
semble the sentence. Only one set of answers is used for all of the drop-down
lists.

®  Opinion Scale [ Likert Questions

Question type based on a rating scale designed to measure attitudes or reac-
tions. Users indicate the multiple choice answer that represents their attitude
or reaction. When the instructor creates an opinion scale question, six answer
fields are pre-populated with the following answers: Strongly Agree/Agree/Nei-
ther Agree nor Disagree/Disagree/Strongly Disagree/Not Applicable

®  Short Answer Questions

Short Answer questions are similar to essay questions. The length of the answer
can be limited to a specified number of rows in the text box. The number of
rows is meant as a guideline when entering an answer, it does not impose an

absolute limit on answer length

®  Either/Or questions

Users are presented with a statement and asked to respond using a selection
of pre-defined two-choice answers, such as: Yes/No, Agree/Disagree, or Right/
Wrong

®  Quiz Bowl Questions

The user is shown the answer and responds by entering the correct question
into a text box. An answer must include a phrase and a question word, such as



who, what, or where, to be marked as correct. Partial credit may be given if the

question word is not included in the answer.

11. The type of text boxes you get next will depend on your question type.
12. Enter the information for your question.

13. Inthe response boxes, you can enter information that will be displayed after the
student submits his/her answers, such as on which page of the text to find the correct

answer or other feedback information.

14. Use Add New Question to add another question to your assessment or Click on
OK to complete the assessment.

15.  When you are ready to place the assessment within your content area, click on the
Add Test link in the Blackboard menu bar. This gives you the opportunity to either
create a new assessment or to make a selection from the assessments that you have
already created. Click OK
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16. You then have the option to Modify the Test or to Modify the Test Options. If
you need to make changes to test questions, select the first option. If you’re ready
to make the test available for students then select Modify the Test Options. Here you
will be presented with the opportunity to determine how many attempts at the test
the students will have, you can set a timer or a password for security purposes, and
you’ll be able to define how feedback will be shown. Other options include making
the quiz available, dates of availability, whether you want to make an announcement
(so it will show up in the Announcements list when students log on), where to place
the link, and various other options.

17. Make your selections.

18. Click the Submit button.

Blackboard
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Creating Assessment Questions for

Instructors may import files containing questions into an Assessment or question pool.

Files for Test Manager

Follow the instructions below for uploading questions into Tests. The formatting for im-
porting into Question Pools is different. The questions in the uploaded file must match
the file structure explained below. The file may include Essay, Ordering, Matching, Fill
in the Blank, Multiple Choice, Multiple Answer, and True/False questions. There is also
an online Test Generator available at http://www.byui.edu/onlinelearning/employees/
testgen/index.htm that you might find much easier to use.

The following information is important to note

when importing Assessment questions:

Note

®  Once uploaded, questions can be manipu-
Many textbook publishers create test lated like other questions created within the As-
banks that are ready for uploading to sessment.
blackboard. This might be an excellent ®  [fthereisan errorin a question within afile,
resource for you and save you time. only the question with an error will fail to upload.
But please remember to review the Questions without errors will upload successfully.

file for bad questions and other errors. o  The system does not check for duplicate

questions. It is up to the Instructor to manage
this aspect of the Assessment questions.

®  You need to have your formatted ques-
tions ready to go before importing them.

All files must be saved as .txt (text) or .rtf (rich-
text) file. Do not save as a MS-Word (.doc) or
WordPerfect (.wpd) document. You may find
that using excel to create your file works well too.

Test Manager

Create a new assessment or survey. Give it a title and enter the description and instruc-
tions in the appropriate boxes. From the Add dropdown box, select upload questions
and then select GO.

Browse to the file containing questions to import. All of the correctly formatted ques-
tions in this file will be added to the Assessment.



Select a point value for each question. When questions are imported they automati-
cally default to the point value set in Creation Settings. If a default value has not been
chosen in Creation Settings questions will automatically have a point value of ‘0’ and
Instructors must then enter a point value for each question.

File Structure for Uploading Questions

Questions in the file must conform to a specific structure to be uploaded to an Assess-
ment successfully. Each field in the file is separated by a tab. Each row is a separate
question.

Multiple Choice Questions are Structured as Fol-
lows:

®06 [ Workbook2
<

B C D E F G H I J
1 |MC How many States in the United States 45 Incorrect 13 Incorrect 50 Correct 52 Incorrect n«

2

4

‘MC’ TAB question text (TAB answer text TAB ‘correct’ or ‘incorrect’)

® Text within () may be repeated for each of the answers that are part of the Multiple
Choice question. The maximum number of answers is 20.

Multiple Answer Questions are Structured as

.
.
Follows
®0 6 [ Workbook2
(o7 A I T C D E F G H ] J
1 |MA  Which of the following were US Presidents Adams Correct Gainey Incorrect Lincoln Correct Robinson Incorrect
2
3

r‘l

‘MA’ TAB question text (TAB answer text TAB ‘correct’ or ‘incorrect’)

® Text within () may be repeated for each of the answers that are part of the Multiple
Answer question. The maximum number of answers is 20.

True/False Questions are Structured as Follows:

® 006 ™) Workbook2

> A B C N c F
nTF The capitol of the United States if New York City  False

2

&

4

‘TF’ TAB question text TAB ‘true’ or ‘false’

Blackboard
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Essay Questions are Structured as Follows:

® 006 ™ Workbook2

< A B C D E F
1 ESS Write a response of no more than 500 words, using what you have learned in class.

2

3

‘ESS’ TAB question text TAB [example]

Text within [] is optional. The Instructor may choose to add a sample essay question
or leave this blank.

Ordering Questions are Structured as Follows:

o6 ") Workbook2

A C D E F G
ORD Put the following farous battles in order of occurance. Battle of Hastings Battle of Yorktown Gettysburg Battle of the Sornme D-Day

winl= (0| @

‘ORD’ TAB question text (TAB answer text)

® Text within () may be repeated for each of the answers that are part of the Ordering
question. The maximum number of answers is 20.

® The order entered in the file is the correct order. The system will randomly order
the answers.

Matching Questions are Structured as Follows:

|®6 6 [ Workbook2

A B C D
MAT Match the famous battles and the year they were fought. Battle of Hastings 1066 Gettysburg
2
3
4

B G H
1863 Battle of the Somme 1917

‘MAT’ TAB question text (TAB answer text TAB matching text)

® Text within () may be repeated for each of the answers that are part of the Match-

ing question. The maximum number of answers is 20.
® The system will randomly order the answers and their question.

When uploading a matching question, there must be a one-to-one relationship be-
tween questions and answers. If not, correct answers may be marked incorrect if
more than one answer has the same value.




Fill in the Blank Questions are Structured as Fol-
lows:

®eo06 [™ text.txt

< | A C D E
1 |FIB The Battle of Hastings was fought in & 1066

2

3

4

‘FIB’ TAB question text (TAB answer text)

Text within () may be repeated for each of the answers that are part of the Fill in the
Blank question. The maximum number of answers is 20.

Files for Question Pools

The formatting for importing questions into a Question Pool is different from format-
ting for uploading into a test. A special packaging format is required. The easiest way
to create a file is to use an online generator like http://www.csi.edu/blackboard/bbquiz/
or software like Respondus (http://www.respondus.com/). As for tests, publishers may
have packaged pool questions ready for importing.

Blackboard
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Creating An Assessment From

A test is a series of questions an instructor presents to students. The purpose of the
test can be to evaluate concepts, provide drill, or practice exercises. Student answers

can be submitted for grading, and the results are recorded under each student entry
in the gradebook.

Step 1: Click on the Test Manager link in Assessment area of Control Panel.

Test Manager Gradebook
Survey Manager r k Vi
Pool Manager Course Statistics

Step 2: Click the Add est icon.

Step 3: Type the Name of the Test and a description. When finished click submit

Name:

! Enter the name of the Test This title should be as
Description: 3 clear as possible

|

Enter the description of the test.

The students will see the description under the link to the quiz after you
make the quiz available.

Instructions:

Step 4: Type in the instructions.

When finished click submit The instructions should be concise and clear. This is
what the student will see when they take the test

»

Step 5: Choose either random =

block (Step 6A) or From a ques-

i Add Question: | Multiple Choice -] ©o0
tion pool or Assessment (Step 6B) ‘Multiolo Choice =]
and click go True/False
Multiple Answer
Ordering
Matching
Fillin the Blank
Essay
Random Block
From a Question Pool or Assessment

Step 6A: Random Block Search the pools and assessments below:
Step A: Choose Test/Pool x(10)

x(10)

rsp_exam 352085 (15)

Search the pools below: |
MALL OTrue/False
[CIMuttiple Choice [JMatching
[CJMultiple Answer [] Ordering
[CJFill in the Blank [JEssay

Step B: Choose type of questions

Step C: Enter number of questions to use
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Step D: Enter the point per question }lumber of questions to import: h_ I

Step E: Click Import Points per question: 0

Step 6B: From a Question Pool or Assessment

Step A: Choose Test/Pool Search the pools and assessments below:
x(10)
x(10)

Step B: Choose type of questions rsp_exam_3f5{2085 (15)

Step C: Click Search

Step D: **Check the questions you want to use

Multiple
Choica Who do you phon

Step E: Click Submit

Step F: Repeat steps 1-6 for each pool/test and/or page.

Note: Instructors may select 20 questions at a time from a pool or another assess-
ment to add to a test. If more the 20 questions are found during the search (multiple
pages), instructors may only select and submit questions from one page at a time.
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Lesson # Topic
Introduction kﬁt/ Lﬂ‘qc7tll‘ unrt zllmtshbns on the UBD tree worksheet
Objectives

Reading Assignment

Lecture Material or
Course Content

Learning Activity transfer ﬁ/am\t/aur UBD tree worksheet

Self-Assessment

Additional Resources

Reflection/Journaling

Assignment transfer ﬁvm your UBD tree worksheet
(submitted for grading and feedback) o
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Announcements

 Pending deadlines, current event notifications, FAQ of the week, etc.

Syllabus (or Course Information)

1. Syllabus
2. Welcome letter
3. Administrative Policies

4. Academic Integrity Policy

Staff Information

® (Contact information
® Response time
e Office hours

® Personal bio, if you wish

Assignments (or Materials)

® Module 1 (or Lesson 1)
®  Brief overview of the lesson
® | esson objectives
® Reading assignment
® | ecture material or course content
® | earning activity
® Self-Assessment
®  Additional resources/Debrief Statement
e Reflection/Journaling
®  Assignment (for assessment of module completion)

® Exams

Gradebook (My Grades)

® Direct link for student access to their gradebook

Books (optional—could be included in Syllabus
area)
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Discussion Board

® Weekly topics
® Threads started by instructor
® Student questions
®  Allow new threads
® (Consider allowing anonymous posts
® Archived FAQ
® Student Lounge
® Allow new threads

® Informal, un-moderated area

Elive!

® |f you have Elive! sessions schedule add a direct link, if applicable

External Links

® Web addresses with additional, relevant information

® Plug-ins needed in the course

The following two areas come as default links in Blackboard
and should be reviewed for applicable uses in your class.

Communication
® Disable those features you won’t be using Tools
Tools Communication

% Course Tools
Kd Course Map

® Disable those features you won’t be using
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Blackboard Suggestions

CDE is developing a suite of recommendations regarding structure of Blackboard
classes and materials intended to provide a positive and consistent student experi-
ence. Following are some of the core principles.

1. Disable/hide sections and tools that are not being used in your class.

2. Use the Course Information section for “meta’” information about the course:

syllabus, schedule, course policies
3. Include the Instructor Information section and provide full contact information

4. Images for Instructor area should be limited to 150 x 150 pixels in the jpg format
and optimized for web delivery.

5. Course banner may be added to further customize course site. Banners should
be no larger than 200 x 600 pixels and optimized for web delivery.

6. Course information should include an overall course “map” that lays out learning
units and due dates (or suggested dates for completion)

7. Gather learning units and assessments in one section, commonly Course Materi-
als, though this might be customized and named Assignments or Materials, etc.

8. Course materials should be “chunked” into Learning Modules or Lessons using a
nested folder structure rather than a flat listing, and unit folders should be arranged
chronologically (or reverse)

9. Individual Learning Units should include as many of the following as applicable/
reasonable (avoid “Read the text, take a test” style units):

a. Unit Objectives

b. Reading Assignment

c. Lecture Material (class notes, etc.)
d. Activity

e. Reflection

f.  Self-Assessment

10. Lecture materials should include short (1-250 words) materials “in-line” on the
page rather than all links to external documents (think about students downloading!)
1. If possible, linked documents should be in a commonly accessible format: HTML,
PDF, RTF, GIF, JPG, SWF always keeping bandwidth limitations in mind

12. Use of other formats (DOC, DOCX, PPT, MOV, MP3) should be supported with

clear instructions on obtaining proper viewing software.

13. Instructors are encouraged to take advantage of publicly provided Learning
Objects and external links and resources to enrich course materials.
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14. External links and resources should be logically associated with discrete curricu-
lum and/or categorized and given context with a clear direction to get student’s back
to the blackboard site. Its a good idea to have links show up in a new window (or tab)
of the browsers.
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Web Materials That Work

The Right Format

The right format for any document will be that which can be read by all of your stu-
dents while still presenting the information accurately. Plain text is perhaps the most
widely accessible, but you often lose important formatting and layout. Following are

points discussing the most useful document types for web education.

HTML/Web Documents

HTML documents will naturally be accessible to all students. You don’t have to be a
web developer or know HTML to create HTML documents! Just use the Save As or
Save for the Web functions in your software.

PDF Documents

The Adobe PDF format is a widely used and accessible format. As members of the
UAF community, you have access to the full Adobe Acrobat program’, which lets you
create PDF files from applications, web pages, or by scanning existing print docu-
ments. PDF documents can be single-page, multi-page?, or even an aggregate of
various files? already in PDF format. The important points are to try to keep the file
sizes reasonable* and make sure you provide students with a link to the free Acrobat
Viewer® in case they don’t yet have it.

Office Documents

Distributing Microsoft Word, PowerPoint, and Excel files can be a useful means of
exchange as long as your students can view them! Students are not part of the UAF
site license for Office. They must understand they will need to own the software, use
alab, or install the appropriate viewer$, using links you can provide.

Standard Graphics Files

If you use Photoshop, Corel Draw, or other graphics programs to create materials,
be sure to provide the material in an accessible file format. By far, the most acces-
sible will be GIF or JPEG images. If you are targeting other graphics software users,
TIFF or PNG are the standards. Try to avoid the less standard BMP, WMF, and PICT
platform-specific types. Windows XP, VISTA, and Mac OS X have built-in viewers that
can handle most file types, otherwise there are free webtools that can open almost
any graphic file.
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Presenting Sequential
Materials in Blackboard

Multiple Individually Linked Documents

The most common model used in Blackboard courses is to upload a series of docu-
ments one at a time into the selected course area. While this method is perhaps the
most straightforward, it is also the least usable for students because it demands a lot
of navigation from content to index and back, making your material appear discon-
nected.

Multiple Linked Documents

A more compact method is to load the first document, then modify that entry and

continue adding further pages to it. However, this really only helps cosmetically—
making the index of a folder of documents more compact and making it clear that
a series of documents are linked together—but does little to improve the student

experience.

Linked Module

An under used feature of Blackboard is the ability to import an entire “module” of
linked documents at one time. If you are handy with constructing web pages or other
documents that have their own internal navigation, you can put the whole series into
a folder, compress them into a ZIP file, and then load them in as a single Blackboard
unit. Blackboard will give you the option to choose which document the students
should start with. This is a particularly useful feature if you are using similar materi-
als in another context, and it greatly improves the student experience by making the
material more cohesive. However, you will have to create some kind of navigation
within your documents themselves, which can be time consuming.

Blackboard Learning Unit

Blackboard has its own facility for creating a sequential series of instruction called

a Learning Unit. By creating a learning unit and then adding a series of documents,
links, and files, you can create a structured curriculum path without having to create
the internal navigation yourself. In this model, you can control whether the student
must access the material sequentially (as we have in the sample) or if they can jump
around using the Contents button available in the learning unit.
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A Blackboard Scavenger Hunt

The Blackboard Learning system can be a valuable addition to any class, but to be
effective students must know how to use it! Take some of the drudgery out of the
process by allowing students to discover by doing—in this case by utilizing a simple,
but effective, Blackboard Scavenger Hunt.

Learning Objectives
Students familiarize themselves with the following primary Blackboard tools/areas:

® Announcements

Course Information area and Course Documents (content) area
® Discussion Boards
® Assessments

Students demonstrate their mastery by completing a brief Blackboard assessment.

Format/Process

1. Place “items” in appropriate locations in your Blackboard course in various for-
mats (items should be similar format to regular class materials) for example:

® in a Blackboard Announcement

® in a document in the Course Information area

® in a folder within the course documents section

® inthe class syllabus

® in adiscussion board posting

® ina document passed to the student using the Digital Drop Box

2. Create a short, point-bearing Blackboard quiz asking for the items they found

3. Create a handout (paper, Word, or PDFext) outlining the Scavenger Hunt items,
tips on locations, and a place to note answers. Don’t forget to indicate where they go
in your course to take the quiz. Provide the handout to students as early as possible,
preferably before asking students to use Blackboard to access course curriculum.

4. Finally, students will complete the quiz using the items they have found.

More Resources

For more information on using scavenger hunts on Blackboard refer to this article:
http://jolt.merlot.org/Vol2_No2 Jones.htm.
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Blackboard Resources

Getting Help

Blackboard Support

UAF: http://www.alaska.edu/oit/training/blackboard/index.xml
http://www.alaska.edu/oit/training/Documentation.xml#blackboard
helpdesk@alaska.edu or call 907-450-8300 or Toll Free (800) 478-8226

CDE Student Tutorials
http://distance.uaf.edu/archives/students/substudents/getting-help-1.php

External Resources

Blackboard Support Center
https://behind.blackboard.com/s/faculty/

Blackboard and Course Cartridges
http://cartridgecatalog.blackboard.com

Blackboard Faculty Users Listser
http://www6.miami.edu/bb/bbfs/

BYU-Idaho Blackboard Test Generator (Tests)
http://www.byui.edu/onlinelearning/employees/testgen/index.htm

College of Southern Idaho Blackboard Quiz Generator (Pools)
http://www.csi.edu/blackboard/bbquiz/

Getting Started with Blackboard and other Quick Guides
http://www.itd.depaul.edu/website/documentation
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Online Course Quality
Quality Matters

In 2003, a consortium of Maryland colleges and universities (MarylandOnline) re-
ceived a FIPSE grant to study the features that indicate quality in an online course.
They initiated a peer-evaluation process, and ultimately developed a set of criteria
based in research literature. They adopted the name “Quality Matters” for their proj-
ect and the resulting documentation.

The three-year grant ended in Fall 2006. The Quality Matters program continued and
expanded beyond the scope of the original grant. Quality Matters now offers insti-
tutional subscriptions as well as a variety of fee-based services. The institutional sub-
scription allows partnering universities and colleges to become part of their network,

attend training opportunities, and participate in the peer review of courses.

The original materials authored under grant funding are in public domain. They may
be accessed from the Quality Matters web site:

http://www.qualitymatters.org/FIPSE.htm

With their permission, we’ve included a copy of the Research Matrix here in your
binder. This document provides an excellent research base for many of the course

design elements we recommend in our checklist.

Course Design Rubric

Our own, internal rubric was developed as a team effort among local instructional
designers and consultants. It is available on the CDE web site:

http://distance.uaf.edu/archives/research/subresearch/course-quality.php

Course Development Checklist

More recently, we developed a checklist of course design elements. We use this
checklist as a communication tool between instructional designers and course devel-
opers. In the creation of this tool, we reviewed similar documents from other post-
secondary institutions. We borrowed ideas from many places, but most heavily from
St. Petersburg College in Florida: http://www.spjc.edu/

A copy of the CDE Course Development Checklist is included in the following pages.
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CENTER FOR DISTANCE EDUCATION

UNIVERSITY OF ALASKA FAIRBANKS e COLLEGE OF RURAL AND COMMUNITY DEVELOPMENT

2175 University Avenue Suite 200 1 PO Box 756700 | Fairbanks, AK 99775-6700
p. 907.479.3444 or 800.277.8060 | 1. 907.479.3443 | distance@uaf.edu | distance.uaf.edu

COURSE DEVELOPMENT or REVISION

Course Information

Developer Name:

Contract Fee to be Paid for Development:

Course Title;

Course Number/Credit Hours:

Number of Graded Elements in the Course:

Design Meeting Date:
COURSE DESIGN

l. Welcome

Initials of
Instructor

Initials of
Designer

Instructor welcomes students to the course.
__inannouncement
__in welcome letter
__other location:

* Letter includes contact info, explanation of making contact exercise and
required first assignment, expected deadlines, explanation of early withdrawal,
pre-req check.

Instructor provides clear directions for getting started.
__inannouncement
__in welcome letter
__other location:

A mechanismis in place for instructor to check pre-requisites if
not done automatically by banner.

Il. Syllabus

Syllabus includes required elements specified by UAF policy:
__course title, number, credits, prerequisites
__instructor name, office hours, telephone, e-mail
__complete list of course materials
__course description
__course goals and student learning outcomes
__description of instructional methods
__course schedule and/or pacing expectations
__course policies, including participation, late work
__address plagiarism and academic integrity for course
__grading policies
__Explanation of NB policy, Incomplete requirements
(semester-based only) and Instructor withdrawal policy
__response time on returning lessons

__information on support services

__information on disabhility services
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Syllabus includes a list of technical requirements (e.g.,
connection speed, hardware, software) and a list of expected
technical competencies (e.g., e-mail or word processing).

Regularly scheduled office hours (by phone, audio
conference, elive, IM, etc.

(recommended)

Instructor provides brief biographical information and
photo.

Course Content

Each lesson or module provides:
__learning objectives
__introduction to the material
__clear directions
__learning activities
__instructor insights (e.g., lecture notes)
__clearly defined assignments

Making Contact Assignment {due within first two weeks) (online
only)

First Content Assignment (due within first three weeks) (onine
only)

Lecture Notes are sequenced and “chunked” to improve
usability.

All links are currently functioning.
Date evaluated:

Material has been checked for spelling and grammar.
Date evaluated:

Leamning activities are varied and target multiple learning
styles.
Please list examples:

Textbooks and required materials are listed.
Where are they listed?
Have the adopted titles been provided to the Bookstore?

Course abides by copyright and fair use laws.
Have reprint requests been submitted to the Bookstore?

Additional resources are provided for students who want
motre information.
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IV. Interaction and Collaboration

Expected student participation levels are clearly defined.
What are they and where are they listed?

Instructor response time is clearly defined for the students.
What is it and where is it listed?

Through what channel will assignment feedback be given?

Identify the Communication/Collaboration/Interaction tools
used in this course:

Discussion Elluminate

Chat Email

Student Presentations Blog

Peer Evaluations Wiki

Role Playing Other (Please specify)

Explicit instructions for using communication tools are explained?
Group projects/activities are assigned to students.

Students are introduced to the professional community of
practice.

V. Assessment

Assignments encourage students to work at higher level of
Bloom’s Taxonomy or target multiple Facets of Understanding.
Please cite examples:

Assignments include a variety of performance types.
Please provide examples:

Assignments are clearly communicated with expectations,
including deliverables, due dates, and instructions for
submitting.

Where are they listed?

Rubrics or examples are provided to clarify expectations and to
explain grading criteria.

Students are encouraged to reflect on their learning.
Please explain:

A mechanisma is in place for instructor to provide specific,
detailed feedback to students on each lesson.
Please explain:

Exams correspond with the stated learning objectives for the
course. (Not all courses use exams for assessment. If exams
will be used, they must match course content and goals.)

Students are encouraged to utilize self-assessment
materials.
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Please explain:

VI. Learner Support

Appropriate instructor contact information is provided.
(Providing an e-mail address is strongly suggested.)

Graded lesson (and exam if different) turnaround time is
explicit.

Access to OIT Helpdesk and/or CDE Student Services is clearly
defined.

Access to UAF resources is clearly defined (e.g., library,
tutoring services, labs).

Required tools such as plug-ins and players are clearly defined
and links are provided for acquiring those tools.
Please list required tools and location of information:

For online courses, a gradebook is available for students to
check their progress.
A mechanism is in place for instructor to contact students who
are falling behind.

Please explain:

Role of CDE Student Services is clearly defined.
Please list (e.g., mail welcome letter, proctor exams):

Vlil. Additional Comments

Step Two of the review process is to list deficiencies and malke a plan for correcting them.

ACTION ITEMS Initials of Initials of

Instructor Designer

l. Critical Revisions
{Course will not be opened for enrollment until these items are addressed)
List all necessary corrections.
Note who will make each revision (instructor or instructional
designer) and the deadline for completion.

Il. Non-Critical Revisions

{These items are strongly recommended, but will not delay course opening)
List recommended course enhancements and give a target date
for implementing the improvements.
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lll. Follow-up

The date of our next meeting is:

Signatures of the Design/Development Team:

Instructional Designer/Date

Reviewed by:

Course Manager/Date

Instructor/Developer/Date
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Comparative Essay

800 Blackboard Academic Suite a
[ htips://classes.uaf.edu/webapps/portal /frameset.jsptab_id=_2_l&url=%2fweb & = Q- Coogle

UNIVERSITY OF ALASKA

" FAIRBANKS il

My Blackboard Courses System Admin

HIST F132 CDE 200803 FALL 08 {CRN 78432, 79433) HISTORY OF THE US (HIST F132 CDE 200803) > COMPARATIVE ESSAY # 1 EDIT VIEW

Comparative Essay # 1

Announcements
Syllabus
Assignments
Grade Center
Staff Information z» Comparative E #1

&
External Links >  Forthis assignment you need to read Joseph Marshall's The Journey of Crazy Horse: A Lokota History
CDE Info and watch the 1993 film Geronimo directed by Walter Hill. Write a three to four page essay (typed and
double-spaced) that compares and contrasts the main themes presented in both. What questions or
issues do the author and director raise in their works? What purposes do you think they had for either
writing the book or making the film respectively. Are these purposes achieved? Are there flaws or
Tools weaknesses in either of these works? Finally, can film serve as an effective medium for historical
B communication discourse?
% Course Tools
i Course Map

>> View/Complete Assignment: Comparative Essay # 1

(&) Control Panel

oK )

(@) Refresh
(@) Detail View

“For this assignment you need to read Joseph Marshall’s The Journey of Crazy Horse:
A Lokota History and watch the 1993 film Geronimo directed by Walter Hill. Write a
three to four page essay (typed and double-spaced) that compares and contrasts the
main themes presented in both. What questions or issues do the author and direc-
tor raise in their works? What purposes do you think they had for either writing the
book or making the film respectively? Are these purposes achieved? Are there flaws
or weaknesses in either of these works? Finally, can film serve as an effective medium

for historical discourse?”’

[Writing an essay is an assignment which can be assessed, but watching the video
and reading the book are activities... which demonstrates the integration of activities

and assessments]
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Peer Critique

ADD TO

Co

AOD ELOG ALL

FRVES _JNOIE &l s SIZES

mments
Angelo Rolando says:

—_ Nice shot! Nice tongue-action and facial action in the lead dogs. Mothing

negative noted. The fact that they are coming towards the viewer from slightly
offcenter really makes the image dynamic.

Angelo Rolando
Posted 4 weeks ago. ( permalink )

Awesome photo really shows the intensity of the dogs giving it all they got.

l‘f johnsonfrenz says:

M= Great job!
P tad 4wk

ke ann { narmalink )

Uploaded on April 7, 2009
by sara.gering

sara.gering's photostreal

This photo also belongs to:

Top 20 (Set)

clos258 (Pool)

Tags

Add a tag

Additional Information

In this course, 30% of the course grade is based on student participation in an online
photo sharing site (Flickr). Students are required to take a minimum of 25-50 photos
per week. Of those photos, they select an average of fifteen to post on Flickr. Of the
fifteen, they select 2-3 of their BEST shots for the week and add them to the class
pool on Flickr. This consolidates the class’ self-determined best work into one loca-

tion and makes it convenient for class members to view the work of their peers.

As an integral part of the Flickr participation grade, students post constructive com-
ments for their classmates. This method of public participation and peer review ac-

com

plishes several purposes:

larger audience (beyond the classroom)

It requires the student to self-assess and select their own best work

It raises the bar for performance quality by displaying student work to a

e It gives opportunity for students to draw inspiration from classmates’ photos

e Flickr displays camera settings (shutter speed, aperature, ISO), which helps

answer the question “how did they do that?”

e Itrequires students to think critically about the work of others, and to articu-



Learning Activities

late what they like or dislike about the work

e ltincreases the quantity of feedback the student receives. Students receive
feedback from other students and from the general public, as well as from the
instructor.

Crosswords
Link to file (2.283 Kb)

Multimedia
Link to file (13.471 Kn)

Flashcards
Link to file (2.338 Kb}

M2 Learning Activities
After completion of the learning activities for this module, submit your reflection comments regarding the

activities. Briefly describe the learning activities that you completed. Also tell me how these learning activities
helped you to master the information contained in this module. You may make your comments in the comments
field or attach a separate document if you choose to. This reflection is worth 5 points toward your final grade.
Don't forget to click on the SUBMIT button to submit your comments to me.

Reflection Activities

A variety of publisher created activities are made available for students to use as
study aids. In this activity the student gets to choose between these activities or try
them all. A written reflective response is submitted to the instructor. The instructor is
looking to see how the student used the activity and if the student felt it was helpful.

Examples of student responses:

“l completed the crossword and the flashcards, both of which | felt helped me. |
cheated a little bit on the crossword but it was still fun learning which | really enjoy.
The flash cards were straight up and they helped me because | have a hard time with
memory. | really enjoyed both of those activities and will probably go back and do the
other just for the fun of it. Thank you.”

“Hello, | completed the crossword puzzle. It was difficult but fun at the same time.
This method of learning is great. Doing this crossword was challenging in the defini-
tions of the text, but | picked up more than if I had just read the definitions and
answered questions about them. | enjoy doing different assignments like these, they

make the information stick in your brain a little better.”

“As an audio learner, the Flash Cards are my favorite tool of the three on this section.
One has the benefit on downloading the MP3 for continuing study away from this PC.
This is great as I’'m still chewing on the material.”
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Sample Reflection Questions for other types of Reflection

e After completing this lesson, what questions do you have or want to investi-
gate further?

e Areyou experiencing any challenges with key course activities: (discussion
board, group work, etc.)

¢ How difficult did you find this lesson material in relation to the other lessons?
¢ Which concept caused the most difficulty for you in this lesson?

e Which concept did you find the easiest?

e Which topic did you find the most interesting?

¢ Which topic do you think applies the most to your life? (Which are you most
likely to use?)

e It would be helpful to me if there were more example problems about:

e Please let me know if you feel you are “on track” for finishing the course on
schedule. If you would like reminders, example problems, or additional assis-
tance, this is your chance to ask for guidance. Let me know how I can help you
succeed in the course!

¢ Write a one-sentence summary of this week’s most important topic.

e What was this lesson’s “muddiest moment” for you?

¢ Describe an experience you have had relating to (the topic of the lesson)
¢ Explain how (the topic of the lesson) will play a part in your life ten years
from now.

e What is interfering with your learning right now?

e How will you use the information you’ve learned from this lesson?

e Based on the concepts developed in this lesson, describe one real-world ap-
plication for this theory (process, principle, or whatever it is etc.)

References
About.com: http://712educators.about.com/cs/writingresources/l/bljrnlacademic.htm

The Online Learning Idea Book, Shank, Patti, Editor, 2007, John Wiley, & Sons, Inc.
Pfeiffer, Adapted Classroom Assessment Techniques, pages 31-32, submitted by
Joanna C. Dunlap, assistant professor, School of Education and Human Development,
University of Colorado at Denver and Health Sciences, Denver Colorado, USA; page
178-179, submitted by Terry Morris, associate professor, William Rainey Harper Col-
lege, Palatine lllinois, USA.



Concept Quilt

Concept Quilt How-1o Guide:

Learning Activities

Title of reading Quilt pieces

Common thread that binds

“Title of Article,” by Author
Name

{}

Summarize the main points of the article by describing all of
the core concepts. Accuracy counts. Do NOT quote;
paraphrase instead. Do not plagiarize. Be comprehensive and
concise. Use bullet points, not complete sentences. Keep your
opinions out of your CQs. and focus on demonstrating your
understanding of the readings. Spell terms correctly.

Type in the Enduring

Understanding for this section.

(Hint: found at the top of the
Assignment in Blackboard.)

Student is given a variety of articles to read for the assignment. This worksheet asks

students to summarize the core concepts and to describe the common thread or

understanding between the readings.
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Visual Digital Quilt (a variation)

A visual digital quilt is used as an introduction activity to get students thinking about
themselves and how they would want to introduce themselves to the class. This is ac-
companied by a written introduction and explanation of why the images were chosen.



Learning Activities

Dr. Kayt’'s Quilt —
Guide to the Symbols

* The paw prints in the top left square represent the beloved 4 leggeds
(2 dogs and 6 cats) that fill our household with joy and love.

» The top right square is a visual and textual representation of my job at
the Women’s Center, my teaching of Women’s Studies Courses,
Women'’s History Month and International Women'’s Day, which keep
me busy the month of March, and the women’s symbols, spirals, and
rainbow colors which keep my life revolving around what really
matters.

* The bottom right square is filled with images representing my
professional field of education and instructional technology. The
connections to the world through the computer screen and the world
at our fingertips through the computer keyboard are images that
virtually jump from the pages of my award winning dissertation. The
books, the Teacher blocks, and the puzzle pieces connecting my
professional life and interests together provide another pivot point
around which my life revolves.

* Finally, my quilt wouldn’t be complete without the log building,
working with wood, solar panels (for renewable energy) and the sun,
which powers all life, and certainly my life. Here in Alaska I'm learning
new ways to relate to and rejoice in the sun (and the woods).

A final activity gives the students an opportunity to provide a visual picture of what
they have explored, experiences, and learned throughout the course. This is also ac-
companied by a written reflection piece.

Images are submitted and shared with the other students.
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What’s In Your Closet?

[WHAT IS IN MY CLOSET]

Everyday musings on clothes, big business, loan sharking, starfish and maybe even hope

ntroduction to Women'’s
Studies

1 am thankful to say that some of the items in my closet were conscious and informed choices. For a very long time | have had a pervasive
HATE relationship with clothes. | am not sure where this originated from, maybe my own personal rebellion. | just don’t know! By the grace of
God we live on a sailboat and everything | own has to fit into a 2'x2 14’x2’ closet shelf. | am content and much more at ease. Awareness is
based on education and | am one of the fortunate to have been born in a country where education is accessible and even exhorted. | grew up
in what | think would be considered extreme poverty; | knew what it was to be hungry. | feel the same way as Claudette Williams so succinctly
putitin her article “Gal...You Come from Foreign”: “The material poverty of my childhood has taught me many lessons: the value of having
plenty (relatively) and the gift of sharing emotionally and physically. These contradict the deprivation theories which would have us believe
that the brutality of poverty renders us emotionally bankrupt and noncreative. In fact, it is from these years that | draw much of my
motivation and creativity. My childhood experiences provided me with the tools to overcome pain and develop as a whole person.” It is not a
bad thing being who you are! No child EVER goes hungry in my sphere, and unbeknownst a sense of community develops, discerning eyes are

honed and yes, the gift of sharing emotionally and physically is developed.

“For this assignment you will make connections between the readings for this
course, and the Making Connections Map 4 you created with the clothing tags from
your closet. In this paper, reflect on the politics of food and clothing, their produc-
tion, distribution, and consumption around the world, and ho the themes we’ve
explored in this course: the interactions of science and culture, national and inter-
national politics and economics, marketing and advertizing, travel and migration,
the interaction of race, class, and gender impact the clothing in your closet. Refer to
readings from the course to demonstrate the connections you are making from the
global to the local to the personal of what is in your closet and what you wear on
your body. Save the completed file as ClosetMapPaperYourName and use the assign-
ment submission procedures to submit this assignment for grading before 11:59 pm

Alaska Time on due date.

There is no “page number” requirement or limit on this assignment. Use as many or
as few pages as you need (one will do if you can make these reflections in one page,

or more if you need more).”

[Courtesy of Kayt Sunwood]
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Visualization

iy ey | ferr P r—

: Comparison against ideal: Bubble

— Creator: cgering
explore Tags:
visualizations

features

visualization types
data format & style
about Many Eyes
FAQ
blog

data sets

ity Click ta select, Value (aggregate)
& ! Crrl-Click: multiple Disks colored by f
topic hubs x ey

Shift-Click: range

participate M site structure

create visualization M course structure

upload data set M types of content

create topic hub 3

register efficacy of content

community of learn
learn more
quick start

contact Us
contact
reporta bug 70

legal

terms of use 30

20

Popular Tags: 10

Tools are emerging which make it easy for teachers and students to visualize differ-
ent kinds of information without the need for complex technical skills. ManyEyes
(http://manyeyes.alphaworks.ibm.com/manyeyes/) is shown above, visualizing data
that was simply cut and pasted from a spreadsheet.

Visualizations aren’t limited to numeric data either! Word clouds, such as the follow-
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ing are easy with tools like Wordle (http://wordle.net/):

CIO $246-S 09 50Clal Medla

Wikipedia defines & social media as:
“primarily Internet- and mobile-based tools for sharing and discussing information among human beings. The term most often refers to activities that
integrate technology, telecommunications and social interaction, and the construction of words, pictures, videos and audio. This interaction, and the
manner in which information is presented, depends on the varied perspectives and "building” of shared meaning among communities, as people share
their stories and experiences. Businesses also refer to social media as user-generated content (UGC) or consumer-generated media (CGM)".

For those who prefer pictures to words, here is a Common Craft& video on social media in “plain English” or rather "plain pictures™:

Social Media in Plain English
* x ok ok

[ w0034 o | Y

Brian Solis on his blog ProwebNews challenges the definition & presented in Wikipedia and suggests 2 major changes:

1 - social media describes the online tools that people use to share content, profiles, opinions, insights, experiences, perspectives and media itself, thus
facilitating conversations and interaction online between groups of people. These tools include blogs, message boards, podcasts, micro blogs,
lifestreams, bookmarks, networks, communities, wikis, and vlogs. This definition is not so different from the one on Wikipedia.”

2 - Social Media is the democratization of content and the understanding of the role people play in the process of not only reading and disseminating
information, but also how they share and create content for others to participate. It is the shift from a broadcast mechanism to a many-to-many
model, rooted in a conversational format between authors and people. For me it would be interesting to ask him what he thinks about the quality of that
content. His own critique of Wikipedia's definition indicates that the content, however democratically created, is still not better. That might be in
interesting topic for class discussion.™

Wiki Collaboration

A wiki provides a place for simple collaboration between students... you can think of
it as a shared notebook where students collaboratively create and revise stories, ar-
ticles, definitions, etc. Because wikis are available asynchronously and handle multiple
edits (including retaining a history of changes and reversion ability) they are more
efficient than circulating shared documents. And because students are collaborating
directly on the same source file, the wiki is more productive than exchanging informa-
tion via a discussion forum or email... particularly when more than two students are
involved.
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ETHERSHOP, SPRING 2009

JUST ANOTHER UMW BLOGS WEBLOG

Audre Lorde’s “The Black Unicorn”
Tuesday, May 3, 2009

The Buack UnicoRs

Audre Lorde’s “The Black Unicorn™ addresses major themes of race, gender,
sexuality, and politics. Her honest and compelling poems are often heartbreaking and speak
strongly against racism and sexism in America. Much of her work incorporates African spiritual
imagery and allusion which emphasize her sense of cultural and ethnic pride. However. despite
the fact that her poetry deals with these larger themes. she does not abandon the personal
Many of her poems deal with failed romantic relationships as well as her interactions with her
family, and more particularly with her mother.

The opening poem, which is the collection’s namesake, closes with “The black unicorn
is restless / the black unicorn is unrelenting / the black unicorn is not / free.”™ This poem is a
great beginning to the collection as it builds expectations for what the rest of the poetry will be
about. The poem not only addresses race, but also confromts the fiery spirit of something
uniquely beawtiful which refuses to be held down despite its imprisonment — in essence. it
addresses Lorde herself. It speaks against prejudice and stands for all of those who struggle
against the mandates of a societal norm - women African Americans, homosexuals —
particularly as those mandates were enforced in the seventies. when Lorde wrote and published
this book.

PAGES

About

syllabus

SEARCH
Y
ADD USERS

If you want to add yourself to
this blog, please log in.

RECENT POSTS

Audre Lorde’s “The Black Unicorn™
The Lyrics - Farmy Howe

Blinking With Fists by Billy Corgan
Ginsberg lovers will appreciate Jim
Carroll's “Life at the Movies™

Mary Oliver

RECENT COMMENTS

Sam on Brad’s Poems

befford on Brad's Poems

Alyssa Johnsen on Picnic, Lightning -
Billy Collins

Meghan on The Outlaw Bible of
American Poetry

Susan on Hilaire Belloc’s “Cautionary
Tales for Children™

BLOGROLL
Poetry Daily

prosody tutorial

META

Blogs allow students to publish and engage in a sphere beyond the classroom. Stu-
dent or class blogs are sometimes presented as an alternative to discussion boards...
and while this is sometimes functionally true, they have very different dynamic. Un-
like discussion boards, blogs provide foundational features for learning community
because they are:

e Widely available

e Mature

e Relatively interoperable

¢ Available personally, externally, and institutionally

Blogs provide the tools necessary for the basic community activities that will be
undertaken by the learner, including: Presentation, Commentary, Conversation, Col-

lection, Collaboration, and History and Artifacts
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Making Connections Map

“This Making Connections Map is different than the previous maps, as this time you
don’t just fill in the blanks to identify countries from the readings. This time you will
map what’s in your closet (or wherever you keep your clothes) by examining the tags
on your clothing that indicate where each item is made. You will pick 8 items from
your closet (each one must come from a different country - thus you will have 8 differ-
ent countries identified on your world map). If you don’t have clothing with tags from
8 different countries you can use the clothing of family, or friends, or housemates, or
co-workers, anyone who will let you look at the tags on their clothing. What you will
do is place sticky note icons on the map over each of the countries where each item
was made, then in the sticky note text box, you will put the name of the item, and the
country where that item is made (which, of course, should be the country under the
appropriate sticky note icon!).”

[Courtesy of Kayt Sunwood]
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Asynchronous Presentation







VoiceThread

http://voicethread.com

Asynchronous Presentation

Voicethread is a media photo album that can use all types of media: images, videos,

audio (microphone or phone) text, annotation. Plus it allows for group interaction on

an asynchronous basis

Browse

Create

MyVoice

voicethread

A  About Library

Overview
5 ways to comment
Images, docs, videos
Doodling
Embedding
Exporting
Moderation
Identities
Sharing & Groups
Accessibility
SOLUTIONS

Pro

K-12

Higher Ed

Business

Products  Press Blog  Support Si

VoiceThread

‘With VoiceThread, group conversations are collected and shared in one
place from anywhere in the world. All with no software to install.

A VoiceThread is a collaborative, multimedia slide show that holds
images, documents, and videos and allows people to navigate pages
and |eave comments in 5 ways - using veice (with a mic or telephone),
text, audio file, or video (via a webcam). Share a VoiceThread with

friends, students, and colleagues for them to record comments too.

Users can doodle while commenting, use multiple identities, and pick
which comments are shown through moderation. VoiceThreads can
even be embedded to show and receive comments on other websites
and exported to MP3 players or DVDs to play as archival movies.

Home - Abourt - Library - Products - Press - Blog - Support
Copyright © VoiceThread 2007-10 - Terms of Use

n in or Register

2N & record N 6) type N#

Commentngs tools include:

e calling in by phone

e adding video

e recording audio

e typing a comment

¢ drawing with a pen tool (in different colors)

and somtimes doing more than one at the same time!
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Spanish Grammar Class

'+, Practising Our Spanish

goal: evaluate student oral performance

e Series of slides for a student to work
through the semester

e Instructor gives her instructions in
Spanish

e Student answers her questions (using
perfect Spanish grammar)

Instructor speaking

3t practising Our Spanish

Student speaking:

3t practising Our Spanish

SR T recora 1 13 type N3
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Math Example:

http://voicethread.com/#g+math.b81449. (3 Write as a mathematical expression
60081

1. 5less thanR
goal: have student explain how to solve / : 2. One fourth as large as the area, where the area= A
prObIem 3. 25 more than Z

e instructor provides equation

e student talks through the process
as they write on the board

e students and teacher can evaluate

or comment

Other VoiceThread Examples:

e http://voicethread.com/?#u4289.b3352.i128616- visual art history class — able

to identify and describe

m'E'u Voicethreads for Education
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e http://voicethread.com/#q+art.b81021.i1420528 - sign language class with
video

L Romanesque/Gothic Architecture

menu

e http://voicethread.com/#q.b48359.i253692 - visual interpretation, story tell-
ing

What Could it Mean?

menuy




Asynchronous Presentation

e http://www.slideshare.net/suziea/voicethread-examples-in-education-pre-

sentation

e http://voicethread.com/#u449599.b21651.i122786 - video doodling feature

What others are saying:

Discussion Board Alternative, Visual and Oral Assessments, Instructor Presentation,
Student Presentations, Tutorials, Assignment/Syllabus Overview, Digital Portfolios,
audio Feedback for individual Students, lab reports, math process

Account Information:

Free: - unlimited commenting, 3 voicethreads, 75 MG free storage space

e Single user unlimited number of voicethreads, 10 G storage space, phone

commenting, archival movie exports, create and manage groups

e Higher Ed Manager create accounts for students and colleagues

Resources:

http://www.education-world.com/a_tech/columnists/dyck/dycko23.shtml

http://voicethread4education.wikispaces.com/College

http://www.slideshare.net/brocansky/voicethreads-interactive-visual-and-collabora-

tive-learning-spaces

http://thinkingmachine.pbwiki.com/Think-VoiceThreads

http://www.edutopia.org/voicethread-interactive-multimedia-albums
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Discussion Board Rubric Example

http://www.udel.edu/janet/MARC2006/rubric.html

Rubric for Asynchronous Discussion Participation

Name:

Asynchronous discussion enhances learning as you share your ideas, perspectives, and experiences with the

class. You develop and refine your thoughts through the wrifing process, plus broaden your classmates’
understanding of the couwrse content. Use the following feedback to improve the quality of your discussion

contribufions.
Criteria Unam:e_ptﬂhle Acoepi_xhle Go-pd Exoe!lent
0 Points 1 Point 2 Points 3 Points
Participates 3-4
- times but
Frequency Parlicipates not at P:::::*:ﬁu:z postings not | Participates 4-5 times
all. d distributed throughout the week.
same day. throughout
week.
Posts adequate Paosts well
assignment with developed
Initial superficial assignment that Posts well developed
Assignment Posts no thought and addresses all assignment that fully
Posting assignment. preparation; aspecis of the | addresses and develops
doesn't address task; lacks full all aspects of the task.
all aspects of the | development of
task. concepts.
Posts shallow
Faosts no P::Il’l‘tl'it.!.l'tiﬂl'l fo Ela.bu.ralses clr? an Demnnstlrates analysis
Follow-Up follow-up discussion (e.g.. EKIEIth posfing | of |:s1her5 plxris: Exl.sends.
Postings responses to agrees or with further mean_lru_;le dISGUEE-IDI'I
others. disagrees); does comment or by building on previous
not enrich observafion. posts.
discussion.
Posis
F"usts..infnrmat.iun Repeats but does ir'nﬁ.:nnaﬁun that Posts factually correct,
that is off-topic, not add is factually .
Content . . refiective and
Contribution incorect, ar substantive camect, lacks ful substantive contribution;
irrelevant to information to the | development of . R '
) . ) ) advances discussion.
discussion. discussion. concept or
thought.
Uses personal Incorporates
toroncess. | ramenert®, | crpmance bt | somereiernces | o e o
Support supporting no references to | from literature personal ;expeﬁeng:e o
BXpENENcE. readings or and personal support comments.
research. experience.
Posts lomg, Communicates in Contributes Caontributes fo
Clarity & unorganized or friendly, valuable discussion with clear,
Mechanics rude content that courtecus and information o concise comments
may contain helpful manner discussion with | formatted in an easy to
muliiple errors or | with some ermors | minor clarity or | read style that is free of
may be in clarity or mechanics grammatical or spelling
imnappropriate. mechanics. Errors. EImors.

Examples of postings that demonstrate higher levels of thinking:
® “Some common themes | see between your experiences and our textbook are...." (analysis)
® “These newer trends are significant if we consider the relationship between ._.." (synthesis)
% “The body of literature should be assessed by these standards ._.." {evaluation)

For more information, contact Barbara Frey at baf30@pitt.edu
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Discussion Board Rubric Example

http://www.txdla.org/Conference/2008/program/presenterresources/299 Discussion-
BoardRubrics.pdf

Samnple 1

{lass uniapabon 13 a0 mopEtant expedation of o course. Sindents are expeded o offer commends,
questhon:, s rephies to the disaztason questhon that lenve been posedd for each modnle = well = o dasmate
podiazr: Stadents are expected to actively participaie in EACH modale’s dirnzgion EACH week throushont
the semesier. The faculty mle & as an observer and Scibiain. 1wl be readime all mesares and T wll

m the discriton 23 sppraprmte Sthulenb: may wisk ahead on the dizeriaon hoand: bot posing on
pat week's hoand: will oot allow fix stamdatme ditcmiaom: with yomr clasevates

Evaluztion of Acsisument:

Postings will be evahoied on the gnabity of the: posims: anid the degres that the: posisogs: promote decnston
with clastmaie:  Patiapatsan o 15 boands £ requaed {13 nndules, Brenkany the kee and Web Sated) and
peiimps will be evahmied per board on the below seale. Siodenis can eam the 5 adddusml pomits by dhowgs
pood effiwt to enpape clasimates m detcostaon comparme actrviiies done on ofther praded asupmments. The
ihzazson astpment will be worth a total of M} posds.

1 Pomt 2 poinis
Mimmal response to the Postmy respands o the Hﬂqﬁﬂl}'tﬂmﬂn
stzrrolate: forther cha: shwmlstes ot lextt one
K - 1 1 ol .
Sammple 2
Discuxxion BEnard Rabric

The following points are what it losked for in your original pestings to the Discostion Board and your
rephies to otbert poatings (Trtal of 1) pints for each Dhiscnssinon Board astigmment).

Origimal Posimp (7 premts)

. Menboms at least 2 specific points from the: article or readmg (1 pont)
Redatom of new mformatios to odd sfermnation kearned m the courte o date: (1 posnt)
Redatsom of mfematon m arbcle or rradimy in persomal experiesce. {1 pomt)
Dexmatin at a aritical leved, not st recitatim of fact: fien the: axticde (3 pomis)

Length of posting appmoximaiely 1 word processimg page: (1 point)

Reply o Other’s Posiings (3 points)
1. Dhzcunis one pomt youo bke/apree with, and one pomt yon deshke/dizappes with and explam

2, Lmhf:gﬂmmuhuhm'.aip-gmlmgh

Y VST
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Sample 3

Critesia A (B0-10D) B (30-808) Pracent | C (A0-70) Basx DIF (D80} Bedrw
Cubwtorufing Expectaions

Critical =rkh mconlent | = soleiandal = prenexally = rvhimentaTy

Thinking = full of thouphi, | micrmaison compeient and superfical
msaphi, and = thonpht, = miwnmiion & = i ety on
malyis maaght and than and meapht 1%

amabyset Toe omwEplace ceplayed

| _ ] taken place ]

Connecares | Clear conneclians | = pew idess or = lomied, 1f =y = M} Commeriaons:
o previoe ar comnectiont coxmections are made
oot andor i | - Jack depth andior | = vappe senemalites | = off topic

Unigueness | = new 1deat = mEw deat o = e, il any oewr = s Tew Mlea
= new comeciiee | comnectioes ulemt or comectuses | = T apree with. .~
= maale with depth | = lack depth anilfor | = rehath o shxtexnenis

preveg

Tueiness | = All regined = All veqquomed = Al recpmned = Some, or all,
= Early min the *Smnemi mime | = Modt at the lagt I
thscuaaon tame:

Siyliclics = Few prammmiical | - Sevexal = Obvime = Dbwons
o tlylethe et | praooobeal o smnatical ar srammatical or

= Ervont: mierfere with | = Makes
mmpoauble
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e B 1 Rubrs
Criteria Gl TVery Good Eateiachory Lin=aleio rdry
D Dscrsrd gl ariae | Diful o followr:
Thoug hifully and with [=rml:
eicht
Ky == fom the Ky aw=; fom the
Key e fom The promp ore dendified | prompt e ol denk
Content preampt are dleniberd it ot gl Bre preweer | Tied or arswenel .
and e ed
e disr oo Clesr disouscsing
with no digre==m=. mxst of the e
Poshed by the Posled by the Peoshed by the
oy due dele; egned due dale essigned due
dale [or i},
Few or Sevem| syl
Coabext o shyl sl eroes; BTN, Many slylsfic emors
Organires] with Wesk oipaniafion. | Not oiganized, o
direci & denr not shearys direcl & | gt & clear
Re=aume= that Resmimes thel exien | No Reaurce adierd
aidem he denesion | ds the Sscwscion ae
e adie; e
Resomrces o < - s
Extend the Link inchuded: Link inchdes:
hscues=mn Weirile ile oral 2 | Welsile tile and
semiEnce armalaian ennalebon aded
clealy explaning the
carmient nchded.
Tam peer MESpoOnses 1 peer response indic | No peer response
bl ariing miing undershorefing
Com muithy understending afthe | ofthe ather aulhar's
R o ather aulhars Comenls

comments.
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Discmnsion Board Rubric
LCalepnry 1 2 3 4
Prompiness Does rart R prymis o Responds n Corvsichermbiy
Fo ) respond o mosd | most postings mo=t prchings resporuls in
posiryys: raely severnl days within 5 2 hawr | posiings n bess
paricipale= aiter iniial perind; equires | Than M hoors;
Freshy ciscusinn; pocasional de monchaies
e inrkslive promping o post | good sef-
———
Delvery of Fost | LHiEes poor Erms in spaling | Few gpremwmaical | Consislently
=peling arud anl grammnar or speling TS | uEEs
prammarin mesl | evideneed in are ruried in grammnalicn iy
posks, poshs several poshs pasis comexzl poshs
appear hasly™ with e
me=pelling=
PFost which do rut posis off npc; lopi= that ane poss npr=
retale in the oSt posis ere retaied o relaied in
dEcussan shoit in kength dEcussan disourssinn ops;
coirient; makes il offer na ovtient, prompls | cies adid sl
short or further insghl Further reierres
medevaart imin The lopic dsmssin af relaled o ope:
remarks e
Expression Does rurl Unchear Chpinkans and BExpiesses
within tee poslt | Express ppinions | connecitinn o ees ore slaked | apions and
or ihens cleady, opx: ewde e chearky with dess i B chear
no coimechon o | in mnimal poresional bk and nse
npi= express of of conecion In | maEnner with
cannectn i
fopic
Confributios to | Dees ol make Decasionally Frequeniy Aorare of nepds
the: L eansimg effoit i ke aliempls o dinecd | of communiy:
L e sy paricipale n mesn inghil the discussion e uenily
leaming me=lection on and o pre=ed aiempls =
ooy as i grup's siors et maivale the
develnps: cpames | marginal eifort o | viesspoinks for group dseussian;
with gmup proup; nlerecks apprmches o
fresty fopic
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Video:
YouTube and other Video/Film Resources

Created for education, the edu site was created specifically for college and unversi-
ties to act as a filter.

e http://www.youtube.com and http://www.youtube.com/edu

“The best free cultual and Education media on the web.” This site hosts links to
audio, podcast, and video presentations. One link called Intelligent YouTube has gath-
ered 80 “smart” video collections.

e http://www.openculture.com/

fouff EDU e —

Videos and Channels from our college and university partners. A
Channels Directory  Most Subscribed Most Viewed I See More
This Month
BerkmanCenter UCLA or Harvar y sity MIT )
MBerkman]| 122 | { I | 38 | 188 | 966
¥ 2 i |
3 | Videos Haman Videos Y’[] Videos | = Videos
N ¥ | 158730 s 31,198 - 22,444 | LI 4 557
| Views | views Views L | Views
Videos Most Viewed l Soe More
This Month
\ Sneak Preview of Stephen Wol Use Fallure to Grow Yale Economists The Cultural Impact
Volfram|Alpha discusses Wolfra... Your Business Discuss the Nati... of Obama's F...
48,212 views 53,343 views 23,275 views 18,421 views 16,633 views

ierkmanCenter BerkmanCenter HarvardBusiness yalsuniversity UCLA

YouTube Channel of videos presentations of “thinkers”

e http://www.youtube.com/bigthink

A collection of places to find documentary films

e http://www.makeuseof.com/tag/the-best-places-to-watch-documentary-
movies-online/

The periodic table of video - all the elements explained.

e http://www.periodicvideos.com/

e Asite created specifcally for instructional

videos ub
Teacher (]
Community :
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e http://www.teachertube.com/

Merlot: Multimedia Educational Resource for Learing and Online Teaching. A collec-

tion of peer reviewed higher education, online learning materials. Collection contains

video, audio, reuseable learning objections

http://www.merlot.org/merlot/index.htm

Audio: Podcasting and other Audio Resources

Collections of recordings:

e http://odeo.com

¢ http://epnweb.org/index.php

Foreign Language (including english as a second language and

business english)

e http://www.openculture.com/2006/10/foreign_lan-
guag.html

iTunes University - specifically for college and universities:

e TunesU

[« [» ][ & >iTunesu |

Society
Teaching & Education

A A

FIND EDUCATION PROVIDERS

Universities & Colleges
Beyond Campus
K-12

h, ’,

FEATURED PROVIDERS

American Public Media

Arizona's IDEAL eLearning Platform
Cambridge University

Cornell University

Duke

Edutopia

Emory

FORA.tv

Georgia State University
Indianapolis Museum of Art
Metropolitan Museum of Art
MIT

Chio

Open University

Oxford University

PRI Public Radio International
ResearchChannel

Stanford

Texas A&M University

UChannel
HeTY
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Powerpoint
How to avoid a bad Powerpoint presentation.

¢ http://www.youtube.com/watch?v=cagxPIVgrtM

Adding Audio Narration to a Powerpoint

e http://www.slideshare.net/delhionlineeducation/adding-audio-narration-to-

powerpoint
Slideware: a place to store and share your presentations:

e http://www.slideshare.net

Suggestions on Creating Powerpoint for Elive

1. Compress all images before putting them in the presentation itself.
2. Use a simple slide template with few colors
3. Use legible fonts with large enough font size

The ELIVE Presentation Wizards is also a helpful resource to be familiar with:
http://www.elluminate.com/support/tools/presentation_wizard.jsp
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Elive

Abstract

Elluminate is a virtual, synchronous learning environment made specifically for dis-
tance education and collaboration in academia. Use Elluminate to add live discussion
and dynamic interaction to your asynchronous distance learning. Elluminate lets you
extend the physical boundaries of your traditional classroom. The result—engaged
students, enhanced learning, and improved comprehension.

WHAT YOU”LL FIND IN THIS SECTION:

Abstract

Minimum System Requirements
Introduction

In-Session Management
Communications

Presentation and Collaboration
Advanced Content

Features of Elluminate

The Toolbar

Polling

Polling: Best Practices

Breakout Rooms

Breakout Rooms: Best Practices
Direct Messaging

Direct Messaging: Best Practices

Audio

Audio: Best Practices

The Whiteboard
Whiteboard: Best Practices
File Transfer

User Profiles

Application Sharing
Application Sharing: Best Practices
Web Tours

Web Tour: Best Practices
Elluminate Best Practices

Some other suggestions for making
the best use of an Elluminate session:

Getting Help
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Minimum System Requirements

A computer must have the following minimum system requirements in order to use

Elluminate Live:
All computers require:

e Javaversions 1.5 0r 1.6
e 20 MB free disk space

¢ Soundcard with speakers and microphone or headset (or telephone for

Telephony users)
e 28.8 Kbps Internet connection

Windows:

e Windows 2000/XP/Vista
e Pentium Il 1 GHz processor
e 256 MBRAM

Macintosh Client:

e MacOSX10.4and10.5
e G4, G5 of Intel processor
e 256 MBRAM

Solaris Client:

e Solaris10
¢ UltraSPARC 500 MHz
e 256 MBRAM

Linux Client:

e Red Hat Linux (RHEL4), Novell SUSE 10
e Pentium Il 1 GHz processor

e 256 MBRAM
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Introduction

Both students and instructors can access Elluminate from anywhere in the world,
using any platform, and any bandwidth (as low as 28.8). Even users with vision or
hearing disabilities can participate fully in Elluminate sessions.

Elluminate allows for essential social networking. A strong online social network
allows for a community of geographically distributed users to enhance collective
knowledge which is a driving force for effective learning. Elluminate reinforces social
networking through interactive recordings, user profiles, and other features.

There are two key components to Elluminate: an easy to learn and use interface and

universal access.

The interface is easy to use and learn allowing users to quickly forget about the tech-
nology and fully participate in the session. All users are in sync at all times because
the Elluminate data stream is specifically designed to adapt to the connection speed
of each individual user.

Universal access means any user on any platform (Windows, Mac, and Linux), using
almost any bandwidth can participate in an Elluminate session. Moreover, Elluminate
supports the Americans with Disabilities Act (ADA) and is compliant with section 508
of the rehabilitation act. Accessibility features include multiple streams of closed

captioning, enlarged video windows, and auditory event notifications.

In-Session Management

A moderator (often an instructor) is the person hosting or controlling an Elluminate
session, while a participant (usually a student) has little to no control, although they
can still interact in the environment fully. During an Elluminate session the modera-
tor has granular control over the environment, meaning they can see and influence
everything that’s going on.

Looking at the screenshot provided

. . [ Participant info / Zdd
you can see who is logged in as moder-  ==CrE 0 - — '
. . ) 7/ -
ator (bolded) and who is logged in as i
e &| |7 |C christen
participants (not bolded). You can also 2 | @~ Isage
1 & |® 7/ CShauna
. . P U Zeina (Away,
see the permissions each participant AL
has. Permissions are shown by the — - =
] s ew—
icons next to each person’s name. As a 34 e '

moderator you can add and take away



Elive

a participant’s abilities to use the whiteboard, audio, direct messaging, or application

sharing just by clicking the associated icon next to a person’s name.

You’ll notice also there is a raised hand column next to each person’s name that
shows when a participant has raised their hand, which will allow you to ask them
questions in real time. When a hand is raised the area below their names will flash. If
multiple participants raise their hands simultaneously the moderator will be able to
see in what order they raised their hands by the associated and sequential number
that will appear in the hand-raised column next to the participant’s names.

““Extra Sensory Perception”

The Internet is an unpredictable medium so Elluminate wants to make this as little
of a nuisance as possible. Built into Elluminate is a feature called Moderator ESP that
detects if users are experiencing any kind of internet delays, adjusts their presenta-
tion accordingly, and tells the moderator if anyone has fallen behind.

Avyellow indicator light tells the mod-

erator a student is about 3-5 seconds
behind. While a red indicator says a

D 0 a
. student is 5-8 seconds behind. The
& |4 4| R /| | s neme L .
| & 7 of & 3obn (Moderat... A second the indicator light goes off the
&7 o &n
d @ d @k moderator knows the student can see
Y ¥V f & Tm everything on the screen.

o jx ) The audio stream is also constantly
¢ Participarts being buffered while it is coming in.

So for example if you have an internet

delay of 10 seconds you wont hear
anyone speaking during that time
but when the sound comes back it will speed up and be just a little bit higher pitched
for about 10-20 seconds because you are catching every single syllable of what was
missed while you had your outage so nothing is missed!

Communications

Elluminate gives you 5 communication channels: audio, direct messaging, live video,

closed captioning, and user profiles.

2-way audio is always full duplex, crystal clear, and allows up to 4 people to communi-
cate at once.
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Direct messaging allows private and public text messaging. Moderators can choose
to see all private or public conversations. Emoticons - such as laughter, confusion, or
disapproval - can also be used in the direct messaging window.

Live Video can be used by one user at a time. You can select image quality from a
coarse gray to a fine color. Therefore students with different degrees of bandwidth
don’t have to sacrifice their overall experience. You can also increase video size for
those with disabilities or for presenting in a classroom. Many types of video are sup-
ported including DirectX, compressed video, Fire wire, camcorders, and web cameras.

There is a utility to allow all audio content to be closed captioning for the hearing
impaired. You can have students captioning in English and other languages as well.

User profiles allow users to create profiles including their name, address, email,
phone number, picture, and so forth. You can then email students directly from a live
session or from the recording.

Presentation and Collaboration

The dynamic, object-oriented whiteboard allows you to draw lots of objects such as
circles and rectangles. You can also color and move these objects around. You can
give students the permission to use the whiteboard allowing them to move objects
around as well.

ou can use application sharing to share any application on your desktop. You can also
request desktop control of another user’s computer.

Breakout Rooms allow you to have separate, simultaneous sessions allowing you to
break larger groups into smaller groups. You can have as many rooms or as many
people in each room as you want. The moderator can go into any room at any time and

can always respond to any questions anyone has no matter what room they are in.

You can also use polling to get answers to yes/no questions, multiple choice ques-
tions, or any other type of question you might want to ask your audience. You can
even customize quizzes if you have more complex needs.

Advanced Content

You can use the File Transfer feature to give files to students, and they can share files
with you in return. Any files you upload this way transfer during the recording as well,
if you make one. File transfer is a great asset for students who missed the class or
lost the file.
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Web tours allow you to open the student’s web browser and take them to a website.
Once there you could have them interact with the site in some way such as by having
them fill out a survey or form. Or you could just take them to a website so they could
see what’s available.

Multimedia files can be loaded into Elluminate Live — although this is discouraged for
bandwidth considerations.

There is a graphing calculator you can share with students or have them use on their own.

Finally, you can record all interactions - except private messaging - that occur during
a session. Users who missed the session or who want to review the material can go

back and watch the presentation at their convenience.

Features of Elluminate
The Toolbar

Use the toolbar to do any of the following:
da [-EFMX IO E S @8O8 @

e Change the windows layout.

e Access polling in class (Yes/No, Multiple Choice with three, four or five
answers, Class Pace “Slow Down/Speed up” and whether to show or hide the
polling responses).

e Access Application Sharing, where the moderator or any student will be able
to share any application, a specific region of their desktop, or their entire desktop
with others.

e Transfer files by loading a file or URL, to view the list of shared files, or to
save and delete the shared files.

e Broadcast Video in your session.
e Activate the timer for timed assignments.
e Print what you see on screen.

e Take personal notes about the session.
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Polling

"
Il

o
i
L]
nan
I

Tools > Polling > [select type]

Polling is used to get quick answers for either verbal or written questions. By default,
when you first join a session, the polling tool is set to capture yes or no answers from

students. However, you can change it to accept multiple choice answers.

Polling results can be viewed by the moderator and students. Be default however

only the moderator may see the poll results. To see poll results, select the following:
Tools -> Polling -> Show Statistics
Polling: Best Practices

e Since it is helpful to get real-time feedback while you are lecturing it is some-
times useful to put the polling setting on class pace so that audience members
will have the option of telling you to speed up or slow down at any time.

e Consider making the first few slides of a presentation questions that audi-
ence members can respond to with polling. You can use these questions to test
student’s understanding of the previous session’s material or of the reading. This

is a great way to test student progress!

*  You should use polling occasionally during a presentation as a way to wake
up the audience or just for interactive “fun”, especially when you suspect audi-

ence members are getting sleep or restless based on a long presentation. If you
didn’t prepare questions in advance you can always give students a 5-10 minute
break while you think of questions to engage them with.

Breakout Rooms
Tools > Breakout Rooms > Create Breakout Room...

Breakout rooms can be used for collaboration and group activities or even for indi-
vidual work assignments. If collaborative, breakout rooms can be used for students
to introduce each other, work on homework problems or projects, conduct research
or brainstorming assignments, or work on other small group activities. When done

you can have the groups present their work to the rest of the audience.

Breakout rooms can also be used for individual student assignments. For example, if
you wanted students to work on a drawing or visualization exercise individual break-
out rooms would be a great way to do this. You could then bring the students back
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into the main room when done and have them share their work, or merely save the

slides for your own viewing later on.

The moderator determines how many groups to create, which students are put in
specific groups, and all activities related to that room. Breakout rooms are similar to
real physical rooms. Students in one breakout room have access to all the features of
Elluminate but do not hear, nor know what is happening outside the room. A mod-
erator outside the room has to go in the room in order to assist students; although
students in breakout rooms can still private message the moderator or raise their
hand for help.

Breakout Rooms: Best Practices

*  Usethe timer to let students know when individual or group assignments
are to be completed.

e Use breakout rooms to have students prepare for upcoming events or com-
petitions collaboratively.

Discussions among students in the breakout rooms will motivate them toward fur-
ther learning in the subject and develop their problem solving or thinking skills. It will
also give them time to construct their own meanings.

Direct Messaging

L) a2y
. . . Show: A1 ~|lG}—» Displaysdate and
Direct Messaging is a text- christon Good moming everyone “ time stamp foreach
Dispiay area o pantee True and False? message
i i hristen: 100 funn;
based communication tool [ o e
. . . [Shauna: Allan you can change the font size
that provides real time deliv- S Gickonhe srowhncck it o v
. [Shauna: Then you should be able to select a size at
ery. Messages can be public Sy | rsommomn
. . - W W)

or private and are color-coded Sl bwe < /‘/’ Sonyoir mossage to

To: | All v send

according to the following

criteria:

e Black messages are public (sent to everyone in the session)

e Blue messages are private (a privately sent or received message)

e Red messages are private (a student sends a private message to another
student)

Direct Messages can be saved and printed, resized, filtered (moderator may wish to
view only certain messages), and tracked when messages were sent by clicking on
the Display date and time icon. Even if a student has no permissions to use the direct

messaging tool, they can still send a private message to the moderator(s).



Direct Messaging: Best Practices

1. The Direct Messaging window is:

a. Asafe area for students, where they can feel at ease and write freely, especially

when they feel intimidated by the new technology or the other people in the class

b. The mostimportant area for the moderator to be consistently aware of

throughout a session. Through practice, a moderator will learn to keep an eye on

the Direct Messaging window in order to keep track of the responses, questions,

inquiries, interactions, and reactions of the students at all times while still using

the other features of Elluminate effectively

2. Direct Messages may be used for introductions or brainstorming activities

3. Group work can be effectively accomplished with direct messaging in order to

help foster a community, social interactions, or collaboration. Similar to breakout

rooms, direct messaging can be used for collaboration and group activities in in-

troductions, brainstorming, open-ended questions, and other activities. In order to

achieve this purpose, group students by pairs or small groups and tell them to chat

privately. The moderator may view small group conversations by using the Direct

Messaging filter. Then all students can share their findings and discussions with the

rest of the class.

Audio

Take a look at the screenshot to the right. Thisis a
screenshot taken from an actual Elluminate class in
session. There are a few important things to notice here
including the yellow halo around the microphone icon
next to the moderator’s name and the grayed-out Talk
button (at the bottom).

You can see a yellow halo behind the microphone
permission indicator in the student window, next to the
moderator’s name (nfzgn), which means that the mod-

erator is currently talking.

In the audio window, a student can click on the TALK
button, and is then able to participate in conversations
during the session. Elluminate is now full-duplex and up
to four people can talk simultaneously. To use the audio
feature, your computer must have a sound card, micro-
phone and speakers. Headsets are strongly recommend-
ed for all participants.
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Before your FIRST Elluminate Session: use the ‘Audio Set up Wizard’ to configure
your Audio.

Tools > Audio > Audio Setup Wizard...

Alternatively, you or your students can use a preconfigured Elluminate room

to set up audio: https://sas.elluminate.com/site/external/jwsdetect/meeting.
jnlp?sid=345&password=M.AD379BCB0A40D3D8C33C6B16A84CoB&username=Test.
This room is always available.

During a session you may use the audio window panel in the following ways:

e (Click on the TALK button or use the hotkeys (Ctrl+F2) in order to enable or disable
the talk feature.
¢ Adjust your microphone and speaker levels manually.
e Audio: Best Practices
e Atthe beginning of each session it is often helpful to have each student

introduce themselves. It is a test for their audio set up and also helps creates

community.

e While using other features of Elluminate, like Application Sharing or the Web
Tour, you can still control the Audio feature by using the hot keys: Ctrl+F2 to en-
able or disable the talk feature.

The Whiteboard

The whiteboard is where any content o o

will appear. In the example here you see ‘:;'iﬂﬂ“""‘/.:.;“_:' Good morning ' M;-
oo ) <

that the phrase “Good morning” has Toolbar i ® __fs-'f“ Le

been written in different languages on L B i 20¥en Morgen

the whiteboard. In some cases the text Buenas Dias

was typed in using the text tool, and in

other cases it was written in free hand

using the pen tool (in various colors).

Clip Art (the coffee mug and the smiley e R

face) have been inserted using the
Screen Capture tool in the Whiteboard Toolbar.

You can insert various images and slides, including PowerPoint slides, as well as type,
write using the pen tool, highlight, or even draw simple shapes such as circles and

rectangles on the whiteboard.
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The whiteboard is the main presentation window in Elluminate. It is used either as
a presentation tool or as a work area where students can write, draw, type, import
files, images, or clip art. The moderator manages and controls the screens, the
screen content and the student’s access to these screens.

The Whiteboard offers great opportunity for interactions, especially in small groups.
So be creative, courageous, and spontaneous! Open new blank screens and impro-
vise! Do not be afraid to try new ideas when using the whiteboard collaboratively
with your students.

Whiteboard: Best Practices

e Use it as you would a regular whiteboard, chalk board, or flip chart in a face-to-face
class. Write, draw, or type on the board, and encourage students to do so as well.
Try solving problems together, discussing solutions, brainstorming, visualizing, col-
lecting responses, and sharing ideas. Remember that all objects on the whiteboard
can be edited!

e Use a tablet pc to make writing and drawing on the whiteboard even easier (espe-

cially useful for math or science courses where formula are commonplace).

¢ Allow multiple people to write or type on the whiteboard simultaneously by ma-
nipulating your student’s permissions.

e Take screen captures of images or applications on your computer and paste them
to the whiteboard for all students to see or draw on.

e Use games and simulations on the whiteboard as part of your ‘Active Learn-
ing’ strategy.
e Asapresentation tool, ideas can be recorded and student interactions can

be saved. The PowerPoint presentation is static, so try to think of some creative
ways to change that. For example:

e Highlight content on PowerPoint slides.
*  Annotate your presentation.

e (Create a ‘white box’ to cover some of the material and move it around as
you proceed through the content to make the presentations more dynamic and
focused on the parts you are actually talking about at any given moment and to
create suspense for other points still to come.

e Customize your clip art and share it with your students.

e Use the ‘Explore Screens’ tool (Tools -> Whiteboard ->Explore Screens) to
control your whiteboard screens.

e Save and print your whiteboard screens for later use.

e Use the ‘Explore Objects’ tool to see which students have contributed to
each screen (Tools - Whiteboard - Explore Objects).
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e  Take a screen capture of the entire Elluminate interface for your first session

to show students how Elluminate works.

e Share polling results with students by pasting them to the whiteboard.

File Transfer

Use the ‘File Transfer’ tool to share files with students in an Elluminate session. These
files will also be transferable in a recorded Elluminate session.

User Profiles

Set up your own user profile including name, title, e-mail address, address, phone
number, and picture and encourage students to do the same. By rolling their mouse
cursors over each other’s names in the Participant’s Info box in Elluminate students
(and you) can see each others profiles.

Application Sharing
Tools, Application Sharing, Host Applications...

Application Sharing allows participants to share any application, a specific region of
their desktop, or their entire desktop with others in the conference. A participant can
even give control of their shared application or desktop to another participant!

Application Sharing is great for showing students how to use software applications
such as Microsoft Word or Excel. It is also useful for taking control of a student’s
desktop in order to troubleshoot problems with their operating system. There are a
few drawbacks to using Application Sharing however, the main drawback being that
it requires higher bandwidth than most Elluminate features. So be careful about using
Application Sharing extensively when your students have slower connection speeds

than yourself.
Application Sharing: Best Practices

1. Share the Elluminate application itself in order to show students how to use it
(requires a second instance of Elluminate).

2. Share your web browser with Blackboard loaded in order to go over the course syl-
labus, or other features of Blackboard you want your students to be comfortable with.



Elive

3. Share your web browser when logged into sites that require a username and
password. This is the only way you can share password-protected web sites with
your students.

Web Tours
Tools, Web Tour, Start Web Tour...

The web tour tool allows you to take students to a website or series of websites
using an embedded browser. When you start a web tour each participant’s default
browser will load on their computer and go to the site you have directed them to au-
tomatically. Once they are there they can surf the web independently, but will always
be brought back to the page you want them to see when the page you are looking at
in your browser changes state.

Web Tour: Best Practices

Use the web tour tool to take students to a website that has some sort of content
you want them to see or become familiar with (such as an art gallery, some prose or
poetry, or an animation of some kind). Give them some time to become familiar with
the content, and then have them work in small groups on an assignment based on
that content, or just have them share their impressions with the group.

Elluminate Best Practices

It’s always a good idea to prepare materials for a class and Elluminate is no differ-
ent. If anything it’s even more important to prepare materials before an Elluminate
session. The best way to accomplish this is to load all your presentation files (Power-
Point slides, images, text, and other materials) into Elluminate, organize your slides,
and then save your Elluminate presentation as a whiteboard file.

File -> Save -> Whiteboard...
Here are some other suggestions for making the best use of an Elluminate session:

¢ Do aninitial poll with students to see what they want out of the session.

e When using breakout rooms make sure you let students know what is
happening before putting them in the room or they made get confused by the
immediate absence of audio; also be sure to tell them what to do in those rooms
before sending them there.
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e Build quizzes ahead of time using the quiz manager.

e Don’tuse images that are too big for the whiteboard.

e Don’ttalk too long without interruption or your students will ose interest.

e Usetext chat filters.

e Prioritize communication channels

e Disable student use of tools at the beginning of the session and only enable
them when necessary.

e Create PowerPoint slides that invite interaction.

e Make students take the floor occasionally to get them involved.

e Make one student a moderator in each breakout room.

e Don’t talk alone in aroom!

Getting Help

How to get the Java plug-in and Java Web Start on your Computer:

This software is needed to run Elluminate on your computer.
http://www.elluminate.com/support/softwaredownload.jsp

PDF/PowerPoint/Open Office/Star Office Converter:
Converts files from all of the aforementioned programs into Elluminate whiteboard slides.
http://www.elluminate.com/support/tools/presentation_wizard.jsp

Get a FREE vRoom:
Elluminate is now offering free rooms where you can try out Elluminate Live. You just
need to fill out a short form on the following page.

http://www.elluminate.com/vroom/register.go

Elluminate Support

Includes a configuration room for getting yourself and your audience configured for
a scheduled session beforehand (includes audio setup for speakers and microphone).
Also includes a Java Web Start check to make sure the student has the correct
software to run Elluminate. Finally, there are online orientation recordings that can
be watched as well as downloadable manuals that show you how to use Elluminate.

http://www.elluminate.com/support/
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Elluminate Training:

Includes recorded trainings and downloadable manuals for both moderators and
students.
http://www.elluminate.com/support/training/

UAF Office of Information Technology for Elluminate Support: 1.800.478.8226
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Aggregation & Feeds

With so much information available online it is now too time consuming to visit all of
the web sites you want to follow, especially if your students all have their own blogs.
Aggregation is an efficient way to gather all the news/information/content you want

into one place, saving you time.

RSS Feeds

RSS stands for “Really Simple Syndication” or “Rich Site Summary”, depending on
who you talk to. RSS feeds make it possible for people to make content available
online for anyone to “pull” down whenever they want it.

Sites that employ feeds enable others to access their content through their own set
of preferred tools. Feeds are written according to a machine-readable standard that
allows content to be portable. This means that a web site that publishes a feed can
be read by anything that understands the standard. In turn, the feed can read by a
person who might remix the content with their own and in turn, reuse that content.

How Do | Find A Feed?

Subscribing to an RSS feed of a web site you want to follow allows you

to access the site content without actually going to the web site. To sub- = )
scribe, look for an orange icon like the one to the right. There are a few A
other icons that also indicate a feed is available. Depending on the web

browser you use you can find available feeds:

g@ (B9 (=] }]

77”@ NP . Ll

- B - @ - [rPage v GiTods ~

Firefox feed icon

B|. o (Q w

elt! | | ITSFrontend | | ITS Backend »

Search

Flock feed icon

_

Internet Explorer feed icon

——————

GO SECURITY ”
m CENTER . )

B musak ¥ @ search~ B Photos&Type

Netscape feed icon
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Feed readers, sometimes called news aggregators, are software clients that collect
the feeds you want to “subscribe” to. The reader then gathers all the latest news
and posts from the sites you are subscribed to and allows you to read them all in one
place. This is the part that saves you time because you don’t have to go to each site
and search to find the latest news. The reader searches for you and “pulls” the new
content for you to read.

There are numerous readers available to use for free:

Web-based

e Google Reader - http://www.google.com/reader
e BlogLines - http://www.bloglines.com
e PageFlakes - http://www.pageflakes.com

e NetVibes - http://www.netvibes.com

Client Software

e BlogBridge - http://blogbridge.com/
e More clients can be found at the Open Directory Project:
http://dmoz.org/Computers/Software/Internet/Clients/WWW/Feed Readers/

Hybrid

e Firefox Extensions (web browser) - http://www.getfirefox.com
Sage - https://addons.mozilla.org/en-US/firefox/addon/77
BlogRovr - https://addons.mozilla.org/en-US/firefox/addon/4689
Wizz RSS NEws Reader - https://addons.mozilla.org/en-US/firefox/addon/424

¢ Feedly - https://addons.mozilla.org/en-US/firefox/addon/8538
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Google has an online feed reader

& Disable v & Cookies » |- CS5 w [£] Forms v [
called Google Reader. To get start- +¢ Gmail Calendar Documents Photos Reader ¢
ed with Reader, go to the URL and =

L GOUS[E Reader

sign in with your Google account (%]

(the same account we used to sign — Hor
up for Blogger). J% Al items (1000+) Al

# Friends' shared items (31) ¢
L . — =IComment view xke

After logging in you will see the =0
geing ny (@] "banielle (51) Mis:

Reader interface. If this is your first
time in Reader you will not see any
feeds in your left sidebar.

Gmail Calendar Documents Photos Reader Sites We

G()ugl(f Reader

Subscribing to a Feed

B3 Add a subscription Home

.
Enter a search term to find feeds or paste a feed url. g

1. Copy the feed URL from the web site | Add | dkatw
e.0., googleblog.blogspot com or cnn l.com |
Mpanielle (51) Mission to Cu

2. In Google Reader, paste the feed URL Fchris Lott afford a sampl
Sharing settines » Outreach [im

you want to subscribe to

in the text box and press Enter

3. Youfeedis added

Managing Feeds

After subscribing to a few sites you may

C e oy Lo
benefit from organizing the feeds you’re gz::;:f::;{m} o for
subscribed to. To manage your feeds in 5 community (430) , Genu
Google Reader use the MANAGE SUB- Manage subscriptions »

SCRIPTIONS link at the bottom of the o @ Dore o

left sidebar.

GOUgIC Reader

Settings  «Back to Google Reader
Preferences Subscriptions Folders and Tags Goodies Import/Export

Select: All 387 subscriptions, None, Unassigned More actions. -

|| Untitled subscription Rename jug Add to a folder... =
hitp:/fcios246 wordpress.com/2009/02/20/go-team-usa/comments/feed

Filter by name, folder

7] 3peintD.com Rename jug Change folders... ~
http:/hww. 3pointd.com/Teed/ secondlife, future

[7] A Daily Dose of Architecture Rename o) Change folders... ~
hitp:/farchidose. blogspot.com/feeds/posts/default?ali=rss architecture

7] A Taste of Russian Rename jug Change folders... ~
http:/tasteofrussian.com/int russian

[7] AWork In Progress Rename o) Change foiders... ~
hitp/fwww.torridmidnight.com/?feed=rss2 secandlife

[7] Abject Learning Rename jug Chanae folders  +
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Subscriptions are Google reader

assigned tags so that

they are easier to find Settings  « Back to Google Reader
Preferences Subscriptions Folders and Tags Goodies Import/Export

and so that feeds with
similar content can be

Select: All 51 tags, Mone, Public, Private

[T] Your starred items
[Z] Your shared items
[[] 'cl05246-509

sorted together. Use
the drop-down box to

[] adohe
add a new tag if the Bl anache

[T] attention
tag you want to use [ bike

[ cde-ed

is not already there.
Select that tag and

[[] community
[7] datavisualization
[T del.icio.us-links

assign it to a subscrip- [7] design

tion.

Subscriptions can also be sorted by fold-
ers. The drop-down box on the right of
each subscription entry allows you to se-
lect a folder, or folders to assign. You can
also add a new folder from here.

When you are finished managing your
subscriptions use the BACK TO GOOGLE
READER link.

Reading Subscriptions

Your subscriptions are all

Googse Reader

£ Home.

D All items (100+]

¥¢ Starred items
Shared items

displayed (or are sorted) in
the left sidebar of the Google
Reader interface. To read

E3Add subscription

Show: updated - all

{7 architecture (61]

£ attention (100+)
de-ed (6)
ommunity (100-+]

them you can either click on a
subscription to see all unread
content in the feed, or click on =t

a folder to see all of the unread o5 estty

@ (9 flickr 75)

content in the entire folder.

Clicking on the title of a post or the gray
arrow beside it takes you to the original
source of the article. This is particularly use-
ful if a feed displays only part of the article.

esign-culture (100+)

Change sharing.. » | Delete selected

public view public page emai
i}
i}
i}
jiug
g
g
hiig
g
g
T % public view public page emai
- Labels
[Imap)/Sent
[Imap]/Trash
Migrated
nld emails

Browse »

Refresh

14

J datavisualization (89)
(3 del.icio.us-links (100+)

Home

¥ Recently starred - Take an actual walk in virtual reality with String Walker Engac
Recently shared - Knots: The ten most useful knots and how to tie them Lifehache

Alook at what's new

New! Welve made emailing items to friends even easier, with
address auto-completion and HTML formatting. Click Email at the
bottom of an item to try it out.

See personalized trends for your subscriptions and read items.

iTeach (6)

iy Great Expectations, a paragraph by Brian Bennett | have a
course that | have taught numerous times. | am to present the course
in a distance education format for the first

0y Brian Bennett, Bioin 135 By the time | was first paid to teach in
1970, | had heen involved with education for about twenty years. |
have taught every

@ My Great Expectations Chris and iTeach 2007, My first
expectation for myselfis to completely redesign one particular course

BLDGBLOG

Show: 9 new items - all items | Mark all as read | Refresh

Architectural Dermatology
by Geoff Manaugh

Tips and trick:

If your phane has
you can access |
the go by pointin
phone’s browser

www.google.

If you use the Go
Homepage and h
Reader Homepag
automatically shi
mobile homepagt
google.com on yi
browser and clich

Feed settings... v
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As you read

through your feeds

items they can be
marked as being
read. In list view,
items are marked
as read when you
click on them. In
expanded view,
items are marked
as read when you
scroll past them.
Un-check the
mark-as-read box
to leave the item
unread.

Sharing

GOUg:E Reader

58 Home

() All items (100+)

9% Starred items
Shared items

EIAdd subscription Browse »
Show: updated - all Refresh

© (Farchitecture (61)
G architectural ruminat... (4
~/BLDGBLOG (9)
&) Inhabitat (43)
&) Reluct.com Design and...
&) The ARCH (4)
&) Virtual Suburbia

{3 attention (100+)

(3 cde-ed (6)

{3 community (100+)

® (7 datavisualization (89)

{7 deL.icio.uslinks (100+]

3 design (100+)

(3 design-culture (100+)

® 7 design-devstuff (100+)

@ [ ed (1004

5 eef #3)

3 flickr 75)

© (food (38)
) Fatfree Vegan Kitchen (1!
Gl the urban vegan (16}
&) VeganYumYum (12)

(7 future (100+)

® 7 gadget (100+)

7 bemate

Add star Share

il.com | Settings | My Account |

BLDGBLOG

Show: 9 new items - all items | Mark all as read || Refresh

Feed settings... ¥| Expanded vi

Architectural Dermatology 9:58 PM (

by Geoff Manaugh

a

According to the BBC, Indian officials have concluded that a "deep-cleansing mud pack may t
only way to return a yellowing Taj Mahal to the cultural landmark’s former white marble glory."

By "caking the building in clay,"” we read, those same officials can actually "draw out surface
impurities” — but how do they know whether or not they'e purchased the right mud mask...?

[Earlier on BLDGBLOG: the oddly popular fuing Taj Mahals into the Ski).

’;Add star /7 Share (Email (Updated) [IMarkas read & Edittags: design, nutrit, architecture

Share with note “IEmail [ Keep unread <’ Edittags: datavisualization

There are three ways to share what you are reading in Reader - The Share button,

the Shate with Note button, and Email. Use the Share button to add an item to your

public (SHared Items) page. Your public page is an easy way to share items of interest

with your friends and family. The Share with Notes button allows you to add a com-

ment to the article you are sharing. The Email button allows you to email the item to

a specific person.
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Classroom Communication
and Management

Technology Readiness

When teaching online you must be ready to serve as the first level of technical sup-
port for your students. Primarily this means realizing that each level of technology
that is needed places demands on your time, particularly at the beginning of a semes-
ter or the start of a new class.

If you are using Blackboard, have an assignment that helps the students learn the
system before they start trying to learn and perform. We recommend a method that
has proven successful in the past: the Blackboard Scavenger Hunt (see Teaching Tip:
A Blackboard Scavenger Hunt).

If you are using a synchronous tool for class sessions or office hours, make at least
the first session mandatory and plan to spend that session helping students get into
and learn to use the basic functionality of the tool.

If you are requiring particular software tools and techniques (Word revision tracking,
equation editing, VoiceThreads) link your students to existing resources for help and
provide some documentation to help them get started.

Each new tool you introduce (discussion board, mailing list, blog) will create some
amount of initial time to implement and some management time and responsibilities
to your schedule.

Response Time and Consistency

Regardless of the means of communication that you promote or require your stu-
dents to utilize, it is critical that you manage expectations of—and provide consis-
tency in—your response times. Each student should know how long they can expect
to wait if they send you an email or when they will be able to interact with you during
your next session of office hours.

Email

Email is the bedrock communication means in online distance education. It can be
enhanced—but never replaced—by a plethora of tools, some of which are discussed
here. Using email effectively, as well as dealing with the demands of high-volumes of
important email, are important skills for any contemporary instructor.

See the Teaching Tip: Handling Email Overload for specific ideas to make email work
for you.
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Daily, Weekly, and on Demand

Regular communication between student and instructor is vital to student success.
Experience consistently shows that those students with whom an instructor has the
earliest contact, and those students with whom there is the most communication,
will have the highest rates of course completion. It is easier to just do your part to
facilitate this communication than to attempt to solve the chicken-and-egg statistical

conundrum inherent in the experience!

Every online instructor should plan time in their schedule for daily contact with se-
lected students, weekly contact with the class, and on-demand responses:

e Daily email includes responses to questions and assignments and, most
importantly, proactive communications with students to reassure them that you
are there and that you are paying attention to their progress. Sending an email or
two (depending on class size) means you will have some contact with even the
most reluctant learners every few weeks. There is an added benefit in helping you
learn more about—and remember—your individual students without the benefit

of regular face-to-face interaction.

e Weekly email should be sent your entire class. If you are teaching a semester-
based or cohort class, then this can include information about upcoming material
and assignments. If you are teaching a radically asynchronous class, this message
should at least include contact information, information about office hours, and

a personal message to your students of some kind. Students tend to respond
positively to email that includes tips or pointers to events in the news or popular

media that relate to the course.

e On-Demand Email is that which is sent in response to student queries and
assignment submissions. You will want to set aside a couple of regular weekly
time to process this kind of email. Unless you are traveling or otherwise unable to
access email for logistical reasons (students should, of course, be made aware of
this), email shouldn’t sit without response for more than 3-5 days. Your students
should be made aware of this response time so they don’t have to fret over
whether the mail arrived, if they asked a ‘stupid’ question, if their assignment was

lost, if you are ignoring them, etc.

Email Accounts, Clients, Folders and Organiza-
tion

The Google Mail system now employed at UA happily makes the need for multiple
email accounts a thing of the past. The Teaching Tip: Handling Email Overload can
help you get started with simple-to-use (and no tech support or setup needed) email
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aliases and folders (labels) to facilitate greater ease handling email for multiple

classes without dividing your activity across accounts.

Archiving

Keeping an archive of email for past semesters is important in case of disputes that
can occur long after a course term has ended. The Google Mail system provides
enough space that you can retain mail—stored in folders so it is out for your way-- for
years.

Traditional Mailing Lists

A traditional mailing list is a service to which you and your students “subscribe” and
then all messages sent to the mailing list address are automatically distributed to the
students. Like discussion boards, some students will take well to this medium and
others will need more coaxing. The advantage of the mailing list is that it provides
another simple means of promoting and creating class community within an interface
and application that all students will be familiar with.

UAF does provide mailing list services (http://www.uaf.edu/listowners/listform.html),
but you might find that you want more flexibility and services, in which case we have
made some suggestions below:

¢ Yahoo Groups: http://groups.yahoo.com/
e Google Groups: http://groups.google.com/

Office Hours

Office hours are an important time for individual and small-group communication as
well as reassuring your students that, even in a distance education setting, you are
available to help them outside of regular class sessions. You are likely to discover that
office hours are more often used for socialization than assistance, particularly if you
provide an open area for group interaction in addition to a private channel to commu-
nicate with individual students. This social aspect of the medium is a good thing for

sustaining the learning community in your classroom... don’t discourage it!

On the class syllabus and web site, list your office hours and time-zone. You should
set aside at least two periods per week during which you will be available. Don’t be
intimidated by the amount of time—like face-to-face office hours you can work on
other things while you are waiting for students to take advantage of your availability.
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Multiple short blocks of varying times (e.g. one in the afternoon, one in the evening,
one on a weekend day) will likely be more effective than a few long sessions. If you
are using audioconference, or another metered technology to hold office hours,
make your students aware that you will wait on the line for a set amount of time for
students to join the conference.

For online classes, there are a variety of low-bandwidth web-based tools that can be
used to hold office hours:

e Blackboard Virtual Classroom and Blackboard Chat (http://classes.uaf.edu/)
are simple communication and collaboration tools built into Blackboard which
can be used to create scheduled live-chats and synchronous sessions which can
be used for office hour activities. This Quick Tutorial demonstrates how both
tools work: http://www.blackboard.com/quicktutorials/collaboration.swf and this
document lists the steps to create either kind of activity space:
http://help.unc.edu/5474

e Instant Messenger (IM) is a common, synchronous technology that will
already be familiar to many students through personal use. With IM, you can have
a real-time text conversation with a student (multiple students can be included
in the same conversation or you can have multiple conversation windows open,
each with a single student). There are a variety of IM clients that students might
already be used to from their personal use of the web. A multi-client tool like
Trillian, Miranda, or Fire can be used to allow you to interact with students using
different tools. However, these multi-clients do not generally support the more
advanced features that might be found in the dedicated IM client, such as file
transfers, shared whiteboard, two-way audio, shared web browsing, or basic ap-
plication sharing.
* MSN Instant Messenger

http://messenger.msn.com/
¢ Yahoo Instant Messenger

http://messenger.yahoo.com/
e Trillian Unified Client for Windows

http://www.trillian.cc/
¢ Miranda Unified Client for Windows

http://[www.miranda-im.org/
e Fire Unified Client for Mac

http://fire.sourceforge.net/

e Meebo (http://www.meebo.com/)is a web-based Instant Messenger program that
can be used to talk to students using various IM programs without even needing to
install a client.



Classroom Management

e Skype (http://www.skype.com/) is an increasingly popular service for two-
way audio and IM that is unobtrusive and of relatively high quality. As a mecha-
nism for two-way (and small group!) audio it works quite well and it has the
advantage of being relatively common in the “real” world.

e Elluminate Live (http://elive.uaf.edu/) is a full-fledged synchronous class
session tool which provides facilities for sharing PowerPoint presentations,

text chat, two-way Internet audio, polling, shared whiteboard and even applica-
tion sharing. With these features come increased technology and bandwidth
demands. Each user must have a relatively modern computer running the latest
version of Java and—if using two-way audio—headphones, microphone, and
relatively stable Internet connection. If you are not planning on using features
beyond two-way chat and/or simple audio, then would probably be better served
with a less demanding application such as some of those mentioned earlier.

Assignments and Deadlines
Assignment Transmission

Handling the flow of assignments, corrections, and revisions can be a surprisingly
difficult process. You will need to identify a few functional paths for your students
to use and explicitly disallow using other methods except under exceptional, pre-
approved circumstances. If you are planning to rely on transmission of files (word
processor, PDF, image, application files, etc) rather than just plain text, there is an
extra level of management to consider.

For UAF online instructors there will be a few primary mechanisms:

e The Assignment content type in Blackboard is intended to replace the digital
drop box for lesson transactions. Assignments have a few important advantages
over the drop box as a mechanism for homework and other document intake:
items are directly reflected in the grade book for purposes of tracking and grad-
ing, and students have pre-defined mechanism for assignment submission that is
within the flow of the content organization. This means no more missed assign-
ments, mail lost in translation, attachments that can’t be opened, etc.

e The Blackboard Digital Drop Box allows you to transfer files to and from
students within Blackboard. This is a convenience, particularly because you can
archive a number of files in Blackboard for distribution at any time in the future.
However, because Blackboard doesn’t notify you (or students) when new mate-
rial has been transferred, this service is most often used to distribute planned
material (accompanied by an announcement) or following a request by a student.
If you use the drop box, you must remember to check for new materials at least
every few days. Posting to the drop box from slow, remote connections can also
be quite slow for large files.
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e Mailing Lists and Bb Discussion Boards both allow (assuming local configura-
tion doesn’t disallow it) attachments in addition to the plain text, and thus can
be used for assignment submission. Obviously, since these are generally public
forums, you would only want to do this if you wish the students to share their
work with others or as part of a peer review process.

¢ Email is often a comfortable approach for lesson transmittal, but it is also the

one most prone to issues and most open to abuse.

e Paper Mail/Fax are still valid alternatives, particularly if you are doing work in
the math/sciences where you need to capture symbols or other work processes
that are hard to create using word processors or via plain text. If you are using
fax, we highly recommend a fax-email service such as eFax (http://www.efax.
com/), which allows you to receive faxes to your email, send faxes from the web,

and fax from any application that you can print from.

File Formats

UAF students are not included in the UA licensing for Microsoft Office and other
standard applications we might use as educators. If you want to take advantage of
Microsoft Word Revision tracking, for example, you will need to ensure that your stu-
dent population has access to Microsoft Word or is informed about a free alternative
such as Open Office (http://www.openoffice.org/). PDF contains great markup and
commentary tools but these are only partially accessible to students who have only the
free Acrobat Reader product (and they will not be able to create PDF files for you).

Different curriculum has different demands, and there are successful classes that de-
mand Word (or Open Office), Excel, some kind of Equation Editor, etc. but you have to
make a conscious choice and understand the implications for your students (not just in
obtaining the software, but in learning to use it and the time it might take to do so).

Timing and Deadlines

Distance education has become a popular option for students in part because of its
flexibility with regards to time and performance. Online instructors have to seek a
personal balance between creating an expectation of time-based performance and
providing the flexibility that is needed for their often non-traditional learners to succeed.

Your students need to know what the deadlines are (these may be based on discrete
dates or, in the case of open-entry classes, performance periods) and when they can
expect grades and evaluative feedback. And of course, you must respect the dead-
lines too!

Radically asynchronous courses have to be based on performance periods beginning
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with a student’s entry into the class. Provide duration guidelines (by Week X, by X
weeks from enrollment) for these students and, as part of your regular email con-
tacts, help the students assess their performance. Don’t let the prospect of managing
these details deter you from providing this feedback that might be most critical in
ensuring student success. Additionally, make use of online grade books, announce-
ments, and entry points when facilitating online discussions to reiterate expectations
and document progress (or lack thereof).

At the same time that you are creating a professional educational environment you
want to remain flexible and adaptable to the needs of your students. In addition to
all the “normal” hindrances and obstructions faced by students, online learners may
encounter unexpected technical difficulties. It can be more difficult to evaluate truth-
fulness when faced with an excuse proffered by a distance student, and no instructor
has time to grade large chunks of course material turned in late and/or at the last
minute, so exceptions to deadlines and performance goals should be clearly excep-

tions in your students’ minds rather than an expectation.

Academic Honesty and Assessment Integrity

Cheating happens, and there is research that the rate is rising on college campuses
across the country... particularly in the form of plagiarism. The online educational
environment is not necessarily worse than the face-to-face classroom, but the lack of
proximity and a traditional reliance on conventional, selected response assessment
methods has made many educators more aware of the issues than they would be
otherwise.

There are a few basic ways to cheat, and for each there are strategies for remediation:

Plagiarism is the most common form of cheating and can be combated in a number
of ways:

e Emphasize the art of citation... don’t assume that your students already
know how to cite properly and integrate external resources into their products,
and don’t allow them to feel bad if they don’t!

e Utilize process writing techniques in which students need to produce mul-

tiple drafts

e Utilize reflective exercises where students have to engage in meta-cognitive
thought about their performance

*  Assignment Sharing entails any number of versions of the age-old “steal a

copy of the test” routine that has been happening since the days of Professor
Fred Flintstone. Some remediation strategies are to:
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e (reate new assessments

* Rotate and randomize assessment questions from question pools
e ‘“Reveal” the test for a limited amount of time

e Puttime limits on the assessment

e Require a proctored testing environment

e Paper Mills provide a ready resource for plagiarizing entire documents, but
you can often detect such papers with additional strategies such as:

e Careful reading and evaluation of the paper along with citation spot-checking
e Familiarize yourself with common paper mill web sites and their products

¢ Using Google to search for suspicious phrases (those that display an awkward
fit, are extraordinarily advanced, have citations pointing to rare material, etc.)

e Use Blackboard’s SafeAssign system (see below)

As an educator you will do well to place an emphasis on more “authentic” assess-
ment techniques involving performance over time, personalization, and current
events which are not only often more effective indicators of understanding, but also
make cheating more difficult. Look at the possibility of cheating as an opportunity to
reconsider your assessment strategy, your use of self-assessment and other forma-
tive assessments, and to implement new techniques for communication that are
enabled through technology.

Every class syllabus and web site should have a clear institutional statement regard-
ing academic honesty. More importantly, each class you teach should contain a
personal statement from you detailing why you care and the fundamental reasons
the students should care as well!

Blackboard SafeAssign is a tool built into Blackboard which automatically compares
student papers with a large database of papers, articles and reference material, iden-
tifying simple plagiarism. SafeAssign can be used in two ways:

e Asanautomatic process during assignment submission
http://tinyurl.com/c2za6j

e Asanad-hoc tool to spot check particular papers
http://tinyurl.com/dIwtck

Also see the Teaching Tip: Assessment Integrity for more information.

Web Research, Knowledge Management, Currency
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RSS (web feeds), Google Reader, and del.icio.us are tools for capturing information,
keeping current, and sharing with others to try to keep current with trends in online

teaching, selected technologies, and your discipline!

See:

RSS for Educators [word]
http://www.lo.redjupiter.com/gems/weblogged/RSSFAQ2.doc

Blogging and RSS for Educators
http://www.infotoday.com/MMSchools/jano4/richardson.shtml

Google Feed Reader: http://www.google.com/reader/
Del.icio.us Social Bookmark Manager: http://del.icio.us/

Diigo Social Bookmarks and Web Annotation: http://diigo.com/
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Copyright Issues

Fair Use principles for the online classroom are not significantly different from those
in the face-to-face classroom, but the scrutiny in such situations is often much higher.
Common practices that are in the gray areas of the law (or outright contradict it),
such as using the same photocopies from a newsmagazine each semester, are more
exposed in the online environment, where you must build curriculum materials well
ahead of time.

In addition, the authoring environment for online materials and the wealth of re-
sources available on the Web make it ever easier to cut, paste, copy, and duplicate
information.

The bottom line is, if you wish to use material created by others, and you want to
use more than 10% or 1000 words of a longer article, multiple illustrations or tables,
complete short articles, you really should obtain permission to do so.

You do not need permission to link to any publicly available resource, given that you
do not frame the content in a misleading way nor copy the material to another server

or location.

For more information see the Teaching Tip: Copyright, Fair Use and Educators.

Share and Share Alike

On the flip-side of the copyright issue is that of how to share your material in a
protected, productive way. There are many ways to share course materials with your
colleagues, from making it available using your UAF Faculty web space to formally
packaging material up into a technically correct “learning object.” Most learning
object repositories accept submissions of all kinds of materials, including Word/PDF
documents, image files, multimedia files, HTML pages or links to existing web sites.
Contributing in this way helps create a healthy information ecology.

There is a developing school of thought that—thanks to the oversized influence of
conglomerate media companies—copyright restrictions and durations have become
greatly exaggerated and onerous. After one change in 100 years of service, copyright
protection has since been changed many times, extending protection to 98 years and
granting automatic registration and extensions. Ironically, the companies that have
been most persuasive in their lobbying to extend and enhance copyright protec-
tion—such as Disney—would not exist were it not for the public domain which they
seek to obliterate.
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When making material available to the public, you have the option to use a less
restrictive Creative Commons (CC) license (see http://creativecommons.org/) which
allows you to select your protections in terms of whether or not you require attri-
bution, whether you allow modification, and whether or not you allow commercial
uses of your work. Select your options and you will have a tested, legal license that
you can affix to your work. In addition, digital media can be given specific “metadata
tags” which can be searched and used by special search engines to create a search
facility for CC licensed material, a vital first step towards rehabilitating the public
domain that our intellectual foundation rests upon.

See:

e Free Culture by Lawrence Lessig clearly (and entertainingly, believe it or
not) lays out the deep problems in our copyright system and the gutting of the
public domain on which our artistic and intellectual strengths lie. Freely available
in many format at: http://free-culture.org/freecontent/ or purchase a copy at your
local bookstore

e “The Progress of Science and Useful Arts: Why Copyright Today Threatens
Intellectual Freedom”
http://www.fepproject.org/policyreports/copyright2dexsum.html

e The Value of the Public Domain
http://homepages.law.asu.edu/~dkarjala/OpposingCopyrightExtension/pub-

licdomain.html

e (Creative Commons: http://creativecommons.org/

The Weekly Routine

Rather than provide a sample schedule, it might be useful to just recap some of the
important actions that you may need to accommodate in your weekly online teaching
routine (not counting traditional activities):

e Daily email check, responses

e Daily gradebook updating

e Twice weekly automated quiz check

e Twice weekly discussion forum post and check
e Thrice weekly digital drop box check

e Weekly pro-active email

e Weekly (min) synchronous office hours

e Regular announcement postings, updated, content updates
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Teaching Tip:
Assessment Integrity

Every instructor, whether a distance educator or not, faces the issue of promoting
and enforcing standards of academic integrity... a concern only highlighted by the
distributed student population in a distance course.

Defining the Problem

Studies indicate that academic dishonesty is on the rise among high-school and col-
lege age students. There’s no evidence that cheating is more common in distance
education. Advances in computing technology and the ubiquity of the Internet have
reduced the barrier between the impulse to cheat and the actual practice of doing so.

Coping Strategies

e Develop a clear class policy. Provide a statement to your students explaining
the importance of academic integrity and what you expect from them. But don’t
stop here! Create an atmosphere of support and trust: outline what you expect
from yourself as an instructor, provide access to information about how to use
outside resources, and give directions for obtaining help.

e Utilize Technology. The Blackboard system allows you to assign password
protection and time limits to quizzes and tests which can be automatically cre-
ated using random selections from large pools of test questions.

e If you suspect plagiarism you can use the SafeAssign feature in Blackboard
to scan for plagiarism automatically or on demand. You can also simply search for
unique phrases with Google.

e Change-Up Your Curriculum. Assign less common readings and ask different
questions. Tie your assignments more closely to your individual class materials
and discussions. Change your assignments each term. Add your unique perspec-
tive to put a “twist” on assignments. This is likely to be more interesting for both
you and your students!

e Focus on Process. By attaching importance and expectation to process, you
can spread the weight of a grade out, taking away much of the motivation for
cheating. This can take the form of keeping drafts, copying research materials,
having students write up the research process, benchmarking, etc.

e Rethink Your Assessment Strategy. Sometimes the “quiz-quiz-test” cycle re-
mains in place out of habit. Take some time to think about exactly what you want
your students to learn and what other ways might exist to assess the effective-
ness of your instruction. Perhaps portfolios, structured writing assignments, dis-
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cussion, games, role-playing or other less traditional tools can be of use, leaving
traditional tests and quizzes for reinforcement and self-assessment (or for use in

proctored situations).

e Require a Proctor. The Center for Distance Education has a standard process
for remote students to access proctors in their community... there’s more over-
head involved in this approach, but it is undeniably more secure.

Positive Effects

Each of these strategies for dissuading dishonesty is also a potential point for improv-
ing the educational experience. While it is important to stand firmly for—and as an
example of—academic integrity, the challenge of creating more “cheat resistant”
curriculum materials and assessments can help you more clearly identify what is re-
ally important to you as an instructor and create a richer and more diverse curriculum

for your students.
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UAF CDE Teaching Tip:
A Blackboard Scavenger Hunt

The Blackboard Learning Management system can be a valuable addition to just
about any class, but to be effective students must know how to use it! Take some of
the drudgery out of the process by allowing your students to discover by doing—in

this case by utilizing a simple, but effective, Blackboard Scavenger Hunt.

Learning Objectives

Students familiarize themselves with the following primary Blackboard tools/areas:

e Announcements

e Syllabus

e Assignments/Course Documents
e  Discussion Boards

e  External Links

Students demonstrate their mastery by completing a brief Blackboard assessment.

Format/Process

1. Place the “items” in the appropriate locations in your Blackboard course in vari-
ous formats (items may be part of regular class materials or special items posted just
for the Scavenger Hunt) for example:

e inaBlackboard Announcement

¢ inadocument in the Course Information area

e inafolder within the course documents section

e inthe class syllabus

e inadiscussion board posting

e inadocument passed to the student using the Digital Drop Box

2. Create a short, point-bearing Blackboard quiz asking for the items they found
and make it available.

3. Create a handout (paper, Word, PDF, or text) outlining the Scavenger Hunt
items, tips on locations, and a place to note answers. Don’t forget to indicate where
they go in your course to take the quiz.

4. Provide the handout to students as early as possible in the semester, prefer-

ably before asking students to use Blackboard to access course curriculum. Finally,
students will complete a short, graded, point-bearing Blackboard quiz using the items
they have found.
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Examples

The key to successful Scavenger Hunt is to make the items being sought fun and/or
relevant to the curriculum. For example, UAA faculty devised an exercise in which
students search for words to complete an amusing limerick. You could similarly have
students finding parts of a theorem, the names of authors, quotations, medical
terms, chemical scientific names, or other kinds of information might be relevant to
your class.

Another approach would be to devise an assignment using parts of the course and
syllabus, as you can read about in this paper from Merlot: “Scavenger Hunt Enhances
Students’ Utilization of Blackboard” (http://jolt.merlot.org/Vol2_No2_Jones.htm)
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Teaching Tip:
Copyright, Fair Use and Educators

With a new semester quickly approaching, many instructors find themselves revis-
ing old materials and creating new syllabi. Being creators themselves, it behooves
instructors to pay attention to copyright law, which protects the rights of those who
create materials while ensuring educational access. A quick review of copyright at
this point in the process can save a lot of trouble later on!

About Copyright Law

Original materials are automatically protected by copyright upon creation and for at
least 50 years beyond the death of the author. The exclusive rights of the copyright
holder include:

e Reproduction of the copyrighted work
e Distribution of copies of the work as sales, rentals, lease, or gifts

e Rights to perform or display the work publicly

About Fair Use

“Fair Use” is a concept defined by the Copyright Law of 1976 that defines situations
in which copyrighted material may be used without permission. The three primary
considerations for determining fair use are: brevity, spontaneity, and the cumulative
effect. In other words, selections should be short, included “on the fly”, and should
not have the effect of limiting sales. The law itself defines the conditions for fair use as:

e The purpose and character of the use must be educational or non profit in nature.
e Copied material must be an excerpt or a portion of the original work without

being a critical portion.

¢ The teacher may not impair the marketability of the work

Educator Guidelines

Current technologies such as the Internet, high-speed copiers, and scanners, make
abuse of fair use all too easy. Educators and publishers have come up with an infor-
mal set of guidelines that define fair use in education:

e A complete article or story less than 2,500 words; 1,000 words or 10% (which-
ever is shorter) of a prose work that is excerpted; one illustration, chart, diagram,
or picture per book or periodical issue; a short poem of less than 250 words, or an
excerpt of a longer poem of not more than 250 words.
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e The copying must be for only one course, and no more than one short poem,
article, or story or two excerpts can be copied from the works of one author.

e Unauthorized copying may not be used to replace an anthology or compilation.
e Unauthorized copies may not be made of consumable works such as work-
books or standardized tests.

e Unauthorized copying may not substitute for the purchase of books, autho-
rized reprints, or periodicals.

e The same instructor may not copy the same item without permission from
term to term.

e Students cannot be charged beyond the actual cost of photocopying.

Multimedia Materials

Fair use generally allows for presentation of video and multimedia materials in the
classroom, such as playing a video the class. The same holds true in a distance educa-
tion context, with the exception that the broadcast of the material to the students
must be in a closed circuit (limited to enrolled students only), delivered real-time, and
cannot be archived. This is important to remember if you plan to use video materials

in a videoconference class!
More Information
For more information, contact us, or peruse the following resources:

e Copyright Law of 1976: http://www.loc.gov/copyright/title17/

e The University of Texas “Rules of Thumb”’:
http://www.utsystem.edu/ogc/intellectualproperty/copypol2.htm

e Intellectual Property and Copyright:
http://www.uwex.edu/disted/intprop.html

e The ‘“4 Point Test”:

http://fairuse.stanford.edu/Copyright_and_Fair_Use_Overview/chapterg/9-b.html

e Questions and Answers on Copyright for the Campus Community:
http://www.nacs.org/public/copyright/
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Teaching Tip:
Handling Email Overload

Email communication is de rigueur in today’s environment, providing a welcome op-

portunity for interaction in almost any course. But the sometimes massive email traf-
fic associated with a course can also leave one feeling overwhelmed and ill-equipped
to respond adequately. In this Teaching Tip we look at some coping strategies.

Learn Your Client

Google Mail is nearly as good as a desktop client (and in some ways better). The stor-
age capacity, search features, and availability from anywhere you can access the web
make it imperative that you learn to use it adeptly. As you could with the former UA
email system, you can still use a desktop client if you prefer, using the Google Mail
web application occasionally if at all... but the same lesson applies here: learn the
capabilities of your client to save time and effort.

Getting Organized with Folders and Filters

Organizing your email is a fundamental management strategy. For this task, folders
(called “labels” in Google Mail) are your friend. Use folders to separate email into
manageable groups that will not get lost in your busy inbox. Typically you should as-
sign a folder for each class you teach.

You could manually sort mail, but it’s much more productive to perform this task
automatically using aliases and filters.

Aliases are automatically supported by the UA Google Mail system. Simply add a

‘+’ sign followed by the alias you wish to use. For instance, if your email address
were hjsimpson@alaska.edu you could add an alias for a class by using the address
hjsimpson+engl213@alaska.edu and the mail will still come to your account. No spe-
cial setup necessary.

Filters are available in Google Mail (and other capable clients) to automatically detect
mail sent to a particular alias and file it appropriately. For help setting up filters, see
the Google Help document “Using Filters” (http://tinyurl.com/gmfilters)

Expectations and Response Time

Expectation is a powerful and unpredictable force. You must make clear to your
students what they can expect from you in terms of response time. They should
know that instant responses might sometimes occur serendipitously, but not all the
time. A predictable two day turnaround time is more valuable to your students than
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an unpredictable time that varies between one-hour at some times and four or more
days at others. For this reason, your response time policy should include a minimum
and a maximum limit.

When the time comes to answer email, provide an adequate answer! Where possible,
include direct reference(s) to the original message. You don’t have to be profound,
but you should clearly and directly communicate. Be opportunistic and take advan-
tage of this contact to personally engage the student, reassuring them of your pres-
ence and willingness to assist them, and providing relevant contact, web address,
and other information in your signature.

Copying and Pasting is OK

Sometimes teachers avoid cutting and pasting replies and other email communica-
tions to students because it feels like “cheating.” But this is untrue... as long as the
communication is accurate and timely, the method used to create it doesn’t really
matter! Many instructors have created methods to enable quick responses to com-
mon questions:

e Keep asimple text file or word document to copy and paste from
e Learnto access and copy text from messages in their Sent Mail folder

e Use the BCC(Blind Carbon Copy) feature to send the same message to mul-
tiple students without revealing their email address to each other

Address Books and Mailing Lists

All clients provide some way to store contacts and create lists. Taking the time to create a
mailing list for your classes will pay dividends in the future because it becomes simple to
do more than just respond to inquiries, but to be active and initiate communication.

Be Proactive

If you master your email client and techniques it can be a powerful ally in the fight for
your student’s attention. Sending an email or two each week—reminding students of
assignment due dates, noting something from the news or popular media, providing
a quick tip—can have a marked effect on performance and retention. Informal com-
munications are the glue that makes a course “sticky” for the students.
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Work Plan for Completing Course Development

Completed this week:

Remaining tasks:

Next steps:

(from the list above, what are the
next five things you need to
accomplish?)

Do you have all the knowledge
and information you need to
complete these tasks?

If not, what’s missing?

What decisions do you still
need to make about this
course?

Which tasks will be most
challenging?

When will you tackle those
items?

Sketch a timeline or create a
scheduled list of your plans
for completion.
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